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ABSTRACT 
The study explored parental socio-economic activities and school attendance among 
early grade learners' in the Ekumfi District. The study was guided by the social 
reproduction and the investment theory. The interpretivist paradigm rooted in the 
qualitative approach was selected for the study. The study employed phenomenological 
design. The population however consisted all parents of pupils in Akwansa Kokodo 
D/A Basic School. However, the accessible population consisted of only early grade 
parents. Ten (10) parents were selected for the study by means of purposive sampling. 
The instrument used for data collection was semi-structured interview guide. A 
thematic analysis was adopted to analyze the data obtained. The study established that 
specific socio-economic activities undertaken by parents in the Ekumfi District were 
agricultural activities such as fishing and farming, masons, tailors, hawkers, fruit and 
vegetable sellers, and the operation provision shops. Finally, some of them are formally 
employed as teachers and nurses. Additionally, parental education, age, large family 
sizes, and cultural norms were confirmed as their socio-economic factors that hinder 
pupils regular school attendance. Moreover, the parents believed that to ensure their 
involvement in their children's education to promote their regular school attendance, 
they should make time to establish open lines of communication between schools to 
enable them to corroborate effectively with them such as during PTA meetings. Finally, 
the parents cherished that in order to maintain a balance between their socio-economic 
activities and their children's school attendance, the empowerment of women, proper 
education of the girl child and the spirit of hard work can enable them do so. 
Conclusively, collaborating and communicating effectively with the schools were 
confirmed as other potential strategies. Therefore, the study recommended that public 
basic schools in the Ekumfi District should stablish efficacious open-door policies and 
communication with the parents to enable arrest of absenteeism among early grade 
children. Finally, the Ekumfi District Assembly should consider initiating policies that 
would empower parents in the District especially those in the areas where poverty level 
is high, so that they can earn decent incomes, take good care of their children and 
provide a good enabling environment in the home to enhance learning. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the Study  

Children are universally acknowledged as central agents of development, and their 

overall well-being serves as a measure of a nation's social and economic progress. 

Accordingly, child development and protection have been enshrined in the global 

development blueprint, particularly the Millennium Development Goals (MDGs) 

(UNESCO, 2004). UNICEF (2004) disclosed that in the year 2000, approximately 233 

million children aged between 5 and 18 in urban zones of developing nations were 

involved in some form of remunerated activity. This trend presents significant 

implications for economic progress and human development. Numerous investigations 

have strongly criticized the inclusion of children in economic ventures due to its 

harmful consequences on education, health, morals, psychology, and overall 

development (UNICEF, 2004; ILO–IPEC, 2002). As stated in UNESCO’s 2005 

enrolment data, about 72 million children who were of primary school age were not 

enrolled in school by 2005 (United Nations, 2007). A joint survey by UNESCO and 

UNICEF revealed that actual attendance rates may reveal an even higher number of 

children out of school than official enrolment figures suggest (UNESCO Institute for 

Statistics, 2005). 

A majority of these out-of-school children, more than two-thirds, live in Sub-Saharan 

Africa and South Asia. Simultaneously, millions of children engage in income-

generating activities at the expense of formal education. The International Labour 

Organization (ILO) reported in 2006 that around 218 million children aged 5 to 17, 

about 14 percent of the population within that age group were engaged in labour in 
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2004. Of this number, 126 million were involved in hazardous occupations threatening 

their health, safety, and moral development. Several considerations influence how 

children divide their time between school, work, and play. Though attending school 

could potentially enhance future income and success, immediate financial needs of the 

household often drive parents to direct children into economic work instead. 

Although education is regarded globally as a fundamental right and a major pillar of 

socio-economic development, maintaining consistent school attendance for early grade 

pupils continues to pose a significant problem in many regions worldwide (Glewwe et 

al., 2021). Multiple barriers, particularly those rooted in the socio-economic situation 

of parents, influence this challenge. A deep understanding of the link between parental 

economic engagements and children’s school attendance is critical in crafting 

responsive educational policies. Empirical evidence from countries like the USA, India, 

and Nigeria has consistently established a strong correlation between low family 

income or occupational status and irregular school attendance, as well as high dropout 

rates (Cooper et al., 2020). In the South African context, irregular employment and 

socio-economic hardships among parents also lead to reduced school presence and poor 

academic outcomes (Thomas & Zimmermann, 2017). 

Numerous studies demonstrate that the type of employment and job stability of parents 

significantly impact children's school participation (Kalmijn, 1994). Those employed 

in stable, well-paying jobs are more likely to afford educational materials and create a 

supportive learning environment, enhancing school attendance (Johnson & Reynolds, 

2018). Conversely, those engaged in unstable or low-income occupations often struggle 

with time constraints and financial obstacles, making it difficult to prioritize their 

children's education. 
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Scholarly opinions differ when it comes to the impact of family size on children’s 

academic success. While some studies argue that having more children leads to divided 

attention and fewer resources per child, thereby lowering school attendance (Smith & 

Jenkins, 2019), others contend that with adequate support systems, larger families may 

not necessarily compromise education (Brooks-Gunn et al., 2018). Gender-based 

cultural roles also tend to skew educational opportunities, particularly disadvantaging 

girls, which negatively influences attendance (UNESCO, 2021). Additionally, parental 

aspirations for education, communal values, and available social support systems 

greatly influence how parents balance economic work with ensuring their children go 

to school (Lareau, 2011). 

Africa grapples with unique economic and infrastructural challenges that substantially 

affect school attendance. Issues such as high poverty levels, poor access to educational 

facilities, and cultural expectations are widespread across the continent. As such, 

examining how parents’ livelihoods affect schooling is vital for understanding the 

underlying obstacles faced by African children (UNESCO, 2021). Studies continue to 

confirm that economic instability and job insecurity among parents in Africa negatively 

influence school attendance (Thomas & Zimmermann, 2017). Scarce income and 

irregular job schedules make it difficult for parents to consistently support their 

children’s schooling. 

A study conducted by Moll et al. (2020) in Nigeria found that consistent school 

attendance was more prevalent among children whose parents were both educated and 

gainfully employed. Similar findings in Ghana by Ampaabeng et al. (2017) indicated 

that both parental income and job type were key factors in school participation. In 

Africa, large household sizes also contribute to resource shortages, thereby reducing 

the capacity to support all children in school (Mensch & Lloyd, 2018). In Kenya, 
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Ngware et al. (2019) revealed that children from larger families were often pushed into 

economic roles, especially when resources were insufficient, reducing their time for 

schooling. 

Cultural values and norms also heavily impact school attendance in African 

communities. Traditional roles and gender-based responsibilities often limit school 

participation, especially for girls (UNESCO, 2021). Moreover, whether or not a 

community prioritizes education can greatly influence how parents perceive and 

support schooling (Mensch & Lloyd, 2018). For instance, Oketch and Mutisya (2017) 

found that customs such as early marriage and household responsibilities undermined 

girls’ education in some African settings. A study in Zimbabwe by Taruvinga and 

Odhiambo (2019) highlighted how local community values could either encourage or 

obstruct parental engagement in children's education. 

Ghana, situated in West Africa, continues to face its share of socio-economic hurdles 

impacting school attendance. Despite considerable progress in education access, 

systemic challenges like poverty, entrenched cultural norms, and inadequate resources 

persist. Thus, understanding how parents’ livelihood activities affect early school 

participation in Ghana is pivotal. Stable employment and decent income have been 

shown to enhance children’s chances of consistent attendance (Ampaabeng et al., 

2017). Parents in unstable or poorly paid jobs often struggle to support their children's 

educational needs. 

According to Agyei-Mensah et al. (2020), children from smaller families in Ghana tend 

to attend school more regularly compared to those from larger families. Cultural 

expectations, particularly surrounding gender, also influence attendance. Oduro and 

Boakye (2018) reported that chores and social norms often prevent girls from attending 
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school regularly. Ampaabeng et al. (2017) found that higher parental education and 

income significantly contributed to school readiness and attendance among children. 

Another study by Duflo et al. (2020) analyzing rural communities in Ghana confirmed 

that children from large families were more likely to have inconsistent school 

attendance due to strained household resources. The Ekumfi District in Ghana’s Central 

Region, where this study is focused, experiences unique socio-economic conditions that 

challenge children’s school attendance. These include poverty, limited livelihood 

opportunities, and cultural expectations. Assessing how these specific conditions 

influence parents’ ability to ensure their children’s education is critical to designing 

meaningful educational interventions in the area. 

Ampaabeng et al. (2017) reiterated that stable employment and education among 

parents led to better attendance in early grades. Additionally, factors like parental 

occupation, family size, and educational background influence school presence in the 

Ekumfi District. As household size increases, support for schooling becomes stretched, 

often negatively impacting attendance rates (Agyei-Mensah et al., 2020). Children from 

smaller families showed more consistent attendance, suggesting that household 

resource availability plays a role. Finally, parental values and community support also 

influence the extent to which parents engage in their children's schooling (Ampaabeng 

et al., 2017). While global research provides essential context, a focused exploration of 

Ekumfi District offers deeper insight into how parents’ socio-economic realities affect 

early grade school attendance. As a rural district in Ghana’s Central Region, Ekumfi 

exemplifies a unique socio-economic landscape where parents engage in a variety of 

jobs and encounter specific barriers that affect school consistency for their children. 
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1.2 Statement of the Problem 

Regular school attendance at the early grade level is widely acknowledged as a critical 

foundation for children’s cognitive, social, and emotional development. Early grade 

learners who attend school consistently are more likely to acquire essential literacy and 

numeracy skills, develop positive learning attitudes, and sustain academic progression 

through later schooling years (UNESCO, 2018). Conversely, irregular attendance 

during these formative stages often results in learning deficits that persist throughout a 

child’s educational life, increasing the risk of grade repetition, low achievement, and 

eventual dropout. Globally, absenteeism among early grade learners remains a 

persistent challenge, particularly in low- and middle-income countries where household 

economic pressures intersect with schooling demands. Research suggests that children 

from socio-economically disadvantaged households are more likely to experience 

irregular attendance due to competing household responsibilities, poverty-related 

constraints, and limited parental engagement in schooling (World Bank, 2020). These 

challenges are often more pronounced in rural districts where livelihoods depend 

heavily on subsistence and informal economic activities. 

In the Ghanaian context, government interventions such as the Free Compulsory 

Universal Basic Education (FCUBE), the Capitation Grant, and the School Feeding 

Programme were designed to reduce financial barriers to schooling and improve 

attendance. Despite these initiatives, evidence indicates that irregular attendance 

persists, especially among children in early grades in rural and coastal communities 

(MoE, 2019). This suggests that while policy efforts address school-related costs, 

household-level socio-economic realities continue to exert significant influence on 

children’s participation in schooling. Parental socio-economic activities constitute a 

central factor shaping children’s school attendance patterns. In many rural districts in 
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Ghana, parents and guardians engage in agriculture, fishing, petty trading, artisanal 

work, and seasonal labour as primary livelihood strategies. These activities are often 

labour-intensive, time-sensitive, and dependent on children’s participation, either 

directly through child labour or indirectly through domestic support roles (GSS, 2021). 

Such demands may conflict with school schedules, leading to lateness, absenteeism, or 

withdrawal from school. 

Studies have shown that parents’ income levels, educational backgrounds, employment 

stability, and work schedules significantly influence decisions related to children’s 

schooling (Rolleston & Iyer, 2019). Parents with unstable or low-income livelihoods 

may prioritize short-term economic survival over long-term educational investment, 

particularly when schooling does not yield immediate economic returns. In this context, 

children’s attendance becomes vulnerable to fluctuations in household economic 

activities. Parental perceptions and attitudes toward education further complicate the 

relationship between socio-economic activities and school attendance. While many 

parents recognize the long-term value of education, their lived experiences of poverty, 

unemployment, or limited educational attainment may shape scepticism about the 

tangible benefits of schooling (Lewin, 2017). Such perceptions can reduce parental 

motivation to enforce regular attendance, monitor school participation, or engage 

actively with teachers and schools. 

Existing empirical studies in Ghana have largely adopted quantitative approaches to 

examine determinants of school attendance, focusing on measurable variables such as 

household income, parental education, and distance to school (Ampiah & Adu-Yeboah, 

2016). Although these studies provide valuable statistical associations, they often fail 

to capture the nuanced experiences, beliefs, and decision-making processes of parents 

and guardians whose socio-economic activities directly affect children’s daily 
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attendance. Moreover, many studies concentrate on upper primary or junior high school 

levels, with limited attention given to early grade learners. This represents a significant 

gap, as early childhood and lower primary stages are critical for habit formation related 

to school attendance and learning engagement (UNICEF, 2019). Understanding 

attendance challenges at this level is essential for designing early interventions that 

prevent long-term educational disengagement. The voices of parents and guardians 

themselves are also underrepresented in existing literature. Research tends to rely on 

school records, teacher reports, or household surveys, which may not fully reflect 

parents’ lived realities, constraints, and coping strategies. A qualitative exploration of 

parents’ views can provide deeper insight into how they perceive schooling, balance 

economic responsibilities, and negotiate competing demands on their time and 

resources (Creswell & Poth, 2018). 

The Ekumfi District presents a particularly relevant context for examining these issues. 

As a predominantly rural district with a high dependence on fishing, farming, and small-

scale trading, Ekumfi is characterized by seasonal and informal economic activities that 

often involve entire households. These livelihood patterns create conditions where 

children’s labour and availability are closely tied to household survival, potentially 

disrupting regular school attendance. Reports from the Ghana Education Service have 

indicated concerns about lateness, absenteeism, and fluctuating enrolment in early 

grade classrooms within parts of the Central Region, including Ekumfi District (GES, 

2022). However, there is limited district-specific empirical research that interrogates 

the underlying socio-economic drivers of these attendance patterns from the 

perspectives of parents and guardians themselves. 

The choice of Ekumfi District is further justified by its socio-economic vulnerability 

and limited access to social support systems compared to urban centres. Understanding 
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how parents in such contexts navigate the tension between economic activities and 

children’s schooling can generate contextually grounded evidence to inform local 

educational planning and community-based interventions. Additionally, existing 

policies often assume that reducing direct school costs is sufficient to ensure regular 

attendance. This assumption overlooks indirect costs such as opportunity costs of 

children’s time, parental labour demands, and household survival strategies. 

Investigating these dimensions qualitatively can expose policy blind spots and inform 

more holistic approaches to improving attendance (Sabates et al., 2021). 

This study therefore addresses a critical gap by qualitatively exploring parental socio-

economic activities and their influence on early grade learners’ school attendance in the 

Ekumfi District. It moves beyond surface-level correlations to examine parents’ lived 

experiences, perceptions, and strategies for balancing livelihood demands with 

educational responsibilities. By focusing on parents’ views regarding school 

attendance, their involvement in their children’s education, and the perceived outcomes 

of such involvement, the study contributes to a more nuanced understanding of parental 

agency within constrained socio-economic environments. This perspective is essential 

for designing interventions that are culturally sensitive, economically realistic, and 

community-driven. Furthermore, the study responds to calls in recent educational 

research for context-specific, qualitative investigations that foreground stakeholder 

voices, particularly in marginalized and rural settings (Tikly & Barrett, 2017). Such 

evidence is crucial for translating national education policies into effective district-level 

practices. Ultimately, the problem this study addresses lies in the persistent mismatch 

between educational policy intentions and the socio-economic realities of parents and 

guardians in districts like Ekumfi. Without a clear understanding of how parental 

livelihood activities shape school attendance decisions at the early grade level, efforts 
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to improve access, equity, and learning outcomes may remain ineffective. This study is 

therefore both timely and necessary, as it seeks to generate empirically grounded 

insights that can inform policy, practice, and future research on school attendance in 

Ghana. 

1.3  Purpose of the Study 

This study explored the parental socio-economic activities and school attendance 

among early grade learners’ in the Ekumfi District. 

1.4  Research Objectives  

The following research objectives were formulated to guide the study: 

1. To investigate the socio-economic activities undertaken by parents/guardians 

within the Ekumfi District. 

2. To understand the parents/guardians socio-economic factors that hinder the 

regular school attendance of children in the Ekumfi District.  

3. To find out the views of parents/guardians in the Ekumfi District concerning 

their involvement in their children’s school attendance and its probable 

outcomes. 

4. To find out from the parents/guardians in the Ekumfi District on how to they 

can balance their socio-economic activities with the school attendance of their 

children.  

 1.5  Research Questions  

The following research questions were formulated to guide the study: 

1. What are the socio-economic activities undertaken by parents/guardians within 

the Ekumfi District? 

2. What are the parents/guardians socio-economic factors that hinder regular 

school attendance of children in the Ekumfi District? 
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3. What are the views of parents/guardians in the Ekumfi District concerning their 

involvement in their children’s school attendance and its probable outcomes? 

4. How can the parents/guardians in the Ekumfi District balance their socio-

economic activities with the school attendance of their children? 

1.6 Significance of the Study 

This study is significant in advancing scholarly understanding of the complex 

relationship between parental socio-economic activities and early grade learners’ 

school attendance within rural and semi-rural contexts. By adopting a qualitative 

approach, the study moves beyond descriptive statistics to uncover the lived 

experiences, perceptions, and decision-making processes of parents and guardians. This 

contributes to theory-building in educational sociology and rural education by 

illuminating how household livelihood strategies intersect with schooling demands, 

particularly at the early grade level where attendance habits are formed and sustained. 

The findings of the study are expected to be valuable to education policymakers and 

planners, particularly at the district and regional levels. Evidence generated from the 

Ekumfi District will provide context-specific insights that can inform the design of 

policies and interventions aimed at improving school attendance among early grade 

learners. Such evidence can guide the refinement of existing initiatives, including 

community sensitization programmes, parental engagement strategies, and flexible 

school support mechanisms that take into account the economic realities of parents and 

guardians. 

The study also holds practical significance for school administrators, teachers, and 

community education stakeholders. By highlighting parents’ views on school 

attendance and their involvement in their children’s education, the study offers a basis 
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for strengthening home–school collaboration. Understanding the constraints parents 

face in balancing socio-economic activities with educational responsibilities can enable 

schools to adopt more empathetic, inclusive, and culturally responsive engagement 

practices that support regular attendance and sustained learner participation. 

Finally, the study contributes to future research by addressing empirical gaps in the 

literature on early grade attendance in rural Ghana. It provides a qualitative baseline 

that subsequent studies can build upon, including comparative studies across districts 

or mixed-methods investigations. By foregrounding parental voices and contextual 

realities, the study enriches the evidence base needed for sustainable educational 

development and supports broader national and global efforts to achieve equitable 

access and participation in basic education. 

1.7 Delimitations of the Study  

This research was geographically limited to the Ekumfi District. Although this location 

offered valuable insights into the relationship between parental socio-economic 

activities and children’s school attendance, the conclusions drawn may not be 

applicable to other districts or regions due to differing local conditions, economic 

situations, and cultural settings. The investigation specifically focused on how the 

economic engagements of parents or guardians affected the attendance of early-grade 

learners enrolled at Akwansa Kokodo D/A Basic School. Additionally, the research was 

conducted within a defined timeframe, meaning that only data gathered during this 

period were considered, and any changes that occurred afterward were not included in 

the findings. Finally, the study concentrated exclusively on the following sub-themes: 

the nature of parents’ or guardians’ socio-economic activities; the socio-economic 

factors influencing school attendance; parents’ or guardians’ roles in their children’s 
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education; and strategies parents use to reconcile their economic duties with their 

children’s school attendance. 

1.8 Limitations of the Study 

One limitation of this study is its qualitative design, which, while providing in-depth 

insights into parents’ lived experiences and perceptions, limits the generalizability of 

the findings. The views and experiences of parents and guardians in the Ekumfi District 

may not fully represent those of parents in other districts with different socio-economic, 

cultural, or educational contexts. As a result, the findings are context-specific and 

should be interpreted with caution when applying them to broader populations. 

Another limitation relates to reliance on self-reported data from parents and guardians. 

Participants may consciously or unconsciously provide socially desirable responses, 

particularly on sensitive issues such as children’s school attendance, child labour, or 

parental involvement in education. This may affect the accuracy and completeness of 

the data, despite efforts to establish rapport and assure participants of confidentiality 

during the data collection process. 

Finally, the study was constrained by time and accessibility challenges. Parents and 

guardians engaged in intensive socio-economic activities and had limited availability 

for extended interviews, which affected the depth of probing in some cases. 

Additionally, seasonal variations in economic activities within the Ekumfi District 

influenced parents’ perspectives at the time of data collection, potentially limiting the 

extent to which the findings capture changes in attendance dynamics across different 

periods of the year. 
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1.9  Operational Definitions of Terms  

Parental occupation: It refers to the specific job or profession that parents or guardians 

engage in to earn a living. It includes categories such as teaching, farming, business, 

healthcare, engineering, or any other occupation that individuals are employed in to 

support their family. 

Employment status: Employment status refers to the current work situation of parents 

or guardians. It distinguishes between individuals who are employed, meaning they 

have a job or occupation and are actively working, and individuals who are 

unemployed, indicating they are not currently engaged in paid work but are actively 

seeking employment. 

Early grade learners: Early grade learners, within the context of this study, are 

students enrolled in the initial stages of formal education, typically ranging from 

kindergarten to grade three. They are children in the age group of approximately 5 to 9 

years who are attending primary school and are in the early stages of their academic 

journey. 

School attendance: School attendance refers to the regular and consistent physical 

presence of early grade learners in the educational institution where they are enrolled. 

It is measured by the number of days or hours that students are physically present in 

school during a specified period, such as a school term or academic year. 

Academic performance: Academic performance refers to the achievements and 

outcomes of early grade learners in their educational pursuits. It includes indicators 

such as test scores, grades, classroom participation, and other measures that assess 

students' progress and accomplishments in academic subjects. 

Family size: Family size refers to the number of individuals who are part of the same 

household and share common resources and responsibilities. It is determined by 
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counting all individuals, including parents, siblings, and other family members, who 

reside in the household on a regular basis. 

Social factors: Social factors encompass various elements of the social environment 

that may influence parental socioeconomic activities and early grade learners' school 

attendance. This can include aspects such as social support networks, community 

resources, parental networks, peer interactions, and access to social services. 

Cultural factors: Cultural factors refer to the values, beliefs, traditions, and practices 

of a particular community or society. In the context of this study, cultural factors 

include aspects such as cultural norms around education, attitudes towards schooling, 

cultural expectations, and the influence of cultural practices on parental socioeconomic 

activities and early grade learners' school attendance. 

Socioeconomic challenges: Socioeconomic challenges refer to the obstacles, 

difficulties, or limitations faced by families or individuals due to their socioeconomic 

circumstances. In the context of this study, socioeconomic challenges can include 

factors such as limited financial resources, lack of access to educational opportunities, 

economic instability, or barriers that hinder parental involvement and students' school 

attendance. 

1.10 Organization of the Study 

This thesis is structured into five chapters. Chapter One presents the introductory 

aspects of the study, covering the background, the problem statement, the study’s 

purpose, objectives, and research questions. It also includes the significance of the 

study, its delimitations and limitations, definitions of key terms, and the overall 

organization of the research. Chapter Two reviews related literature, summarizing the 

contributions of previous researchers and scholars to the topic. Chapter Three outlines 

the research methodology, detailing the design, research approach, study population, 
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sample size, sampling methods, data collection instruments, procedures for gathering 

data, techniques for analyzing the data, and ethical considerations observed. Chapter 

Four provides an in-depth analysis and discussion of the data collected. Finally, Chapter 

Five offers a summary of the entire research, highlighting key findings, conclusions 

drawn, recommendations made, and suggestions for future investigations. 
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CHAPTER TWO 

LITERATURE REVIEW  

2.0 Overview 

This chapter presents the review of literature related to the study. It begins with a 

discussion of the theoretical framework, followed by a review of the key themes as 

outlined in the research questions that directed the investigation. The chapter primarily 

focuses on three key components of literature: theoretical foundations, empirical 

studies, and the conceptual framework. 

2.1 Theoretical Framework 

2.1.1 The Social Reproduction Theory (Bourdieu, 1977) 

This study draws upon Pierre Bourdieu’s Social Reproduction Theory as one of its key 

theoretical foundations. The theory highlights how social inequalities are passed from 

one generation to the next through the distribution of social and cultural capital 

(Bourdieu, 1986). It offers a perspective through which one can examine the 

relationship between the economic activities of parents or guardians, household 

structure, and the school attendance patterns of early-grade learners. According to this 

theory, a family’s socio-economic standing shaped by factors such as education, 

occupation, job stability, and household size determines the level of material and human 

capital available to support a child’s schooling (Bourdieu, 1977). Those from higher 

socio-economic backgrounds often possess greater social and cultural assets, such as 

strong social networks, financial resources, and access to quality educational 

opportunities (Lareau, 2003). These advantages tend to promote school attendance and 

sustained engagement in academic activities for young learners. 
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On the other hand, families with limited socio-economic means are more likely to 

encounter obstacles that hinder regular school attendance (Sirin, 2005). These 

challenges may include financial hardships, insufficient educational resources, and 

cultural attitudes that prioritize immediate income over long-term educational benefits 

(Bourdieu, 1977; Lareau, 2003). In families with numerous dependents, resource 

constraints can further reduce the amount of attention and academic support parents can 

give to each child (Amato, 2005). 

The Social Reproduction Theory also emphasizes how cultural and social variables 

influence a family’s economic behavior and capacity to support educational needs 

(Bourdieu, 1986). Beliefs, traditions, and values help shape parents’ attitudes toward 

schooling, the importance they place on academic achievement, and how actively they 

participate in their children’s educational journeys (Duru-Bellat, 2008). Moreover, 

social relationships and community-based support systems can expand or limit parents’ 

access to economic resources that would otherwise empower them to invest 

meaningfully in their children’s academic success (Stack, 1974). By applying this 

theoretical lens, the study captures the connections between socio-economic status, 

family conditions, cultural influences, and school attendance in the Ekumfi District 

(Bourdieu, 1977; Lareau, 2003). This theory thus allows for a deeper understanding of 

how underlying structural and societal elements maintain inequality and how these 

dynamics manifest in local educational contexts. 

2.1.2 Investment Theory 

Investment Theory provides a framework for understanding how parents pass on both 

biological traits and human capital to their children to promote their development 

(Becker & Tomes, 1986). Generally, parents or guardians are invested in the well-being 

of their children and will commit both time and financial resources to their education 

University of Education,Winneba http://ir.uew.edu.gh



19 
 

to help them gain knowledge and skills that build their future competitiveness (Guner, 

2014). However, due to the limited resources that many parents face, they are often 

compelled to prioritize how much time and money they can spend on their children’s 

education depending on their economic standing (Becker & Tomes, 1986). Families 

with greater economic resources are more likely to earn higher incomes, which enables 

them to purchase educational materials like textbooks, stationery, and pay for tutoring 

to reinforce their children’s academic foundations. When parents invest sufficiently in 

their children’s early education, it encourages joy and engagement in learning, which 

in turn leads to consistent school attendance. 

Conversely, children whose parents or guardians face economic hardship often lack 

such support, making them less likely to attend school regularly (Willingham, 2012). 

Donkor (2010) supports this point by stating that low-income families may struggle to 

meet even their basic needs, which limits their ability to provide educational support. 

According to Becker and Tomes (1986), households with high socio-economic status 

(SES) have easier access to loans or credit, while those with lower SES often lack such 

access. This difference affects their ability to acquire essential or supplementary 

resources for their children’s education and, by extension, influences the children’s 

willingness to be consistently present in school. Additionally, the theory suggests that 

family size has an inverse relationship with the amount of investment parents can make 

per child (Becker & Tomes, 1986). In larger families, limited wealth must be spread 

across more children, thereby reducing individual educational investment. Haveman 

and Wolfe (1995) argued that children generally attain higher levels of education than 

their parents, depending on how much time and financial investment they receive. They 

emphasized that a combination of parental ability and educational choices determine 

income levels and the quality of time and material input devoted to their children. This 
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theory was instrumental in this study as it helped examine how the financial and non-

financial resources available to parents or guardians in the Ekumfi District influenced 

their investment in their children’s education (Willingham, 2012). 

2.2 Conceptual Framework  

This study’s conceptual framework, illustrated in Figure 2.1, outlines the connections 

between parental or guardian socio-economic activities and school attendance among 

early-grade pupils in the Ekumfi District. The framework highlights how parental 

socio-economic factors such as occupation, employment status, and household size 

directly influence whether early-grade learners regularly attend school. These factors 

represent the independent variables that shape the educational opportunities children 

can access. Additionally, the model identifies social and cultural influences as 

mediating variables. These include values, customs, belief systems, and community 

relationships that guide parental attitudes and behaviors toward education and 

economic responsibility. 

Moreover, the framework incorporates the mediating role of parental socio-economic 

status and their involvement in their children’s education. Parents’ SES shaped by their 

employment, job security, and household composition affects their ability to provide 

support and resources for learning. Parental involvement refers to their participation in 

school-related activities, communication with teachers, and encouragement of 

academic achievement at home. Another important feature in the framework is the 

learners’ perception of schooling, which acts as a moderating variable. This component 

represents how children understand and value their educational experiences, and it may 

either amplify or reduce the impact of socio-economic factors on school attendance. 

Altogether, this conceptual model illustrates that a blend of parental socio-economic 

background, family structure, cultural norms, and levels of involvement determines the 
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extent to which early-grade children in Ekumfi attend school consistently. The 

framework, therefore, provides a comprehensive structure for analyzing how these 

interrelated elements influence learner attendance and forms the basis for developing 

context-sensitive interventions. 

 

 

 

 

 

 

 

 

Figure 2.1: Conceptual Framework of the Study 

Source: Researcher’s Own Construction (2024) 
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societal standing of an individual or family in comparison to others, typically using 

factors such as household income, education, occupation, and cumulative earnings. 

While SES can reflect a group’s standing, it can also be applied to a single person’s 

condition based on similar indicators (Oakes & Rossi, 2023). SES is frequently used to 

describe economic disparities within communities. Parson et al. (2021) define SES as 

the level of family income, access to political influence, education levels, and 

employment status relative to others. According to Saifi and Mehmood (2011), SES is 

a composite measure based on income, occupation, and educational achievement, and 

it plays a significant role in determining academic success among children (Jeynes, 

2022; Eamon, 2015). 
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SES includes one’s educational qualifications, occupation, income, and class position, 

each of which can influence life opportunities either positively or negatively. Within 

any society, members may possess varying levels of education and occupy different 

social classes; upper, middle, or lower. A person’s source of income, derived from their 

job or business, largely determines the kind of living they can afford. In most cases, 

parents bear the responsibility of raising and educating their children, which is why 

understanding their SES is so important (Ogunshola & Adewale, 2012). 

The term “socioeconomic status” merges social and economic dimensions. Hossain, 

Islam, and Biswas (2017) argue that a family’s social position relative to others is 

determined by their financial status, level of education, and employment. Economic 

status typically refers to the income or wealth owned by an individual or family. In 

psychological research, parent education and family income are often used as proxies 

for SES, while occupational status is less frequently applied (Davis-Kean et al., 2019). 

Although these indicators tend to be interrelated, each provides distinct advantages to 

a child. For example, parent education is strongly linked to values and behavior, while 

family income relates more closely to tangible resources like books, housing, and 

school supplies (Duncan & Magnuson, 2003). Some researchers argue that SES 

indicators should not be merged but instead analyzed individually to capture their 

unique impacts (Duncan & Magnuson, 2003). Sean (2013) also highlights that SES 

includes family income, educational qualifications, and occupational status all of which 

affect a family’s role in society. SES is commonly classified into three levels: high, 

middle, and low. Children from higher or middle SES households are generally more 

exposed to learning tools and a stimulating environment at home than their peers from 

lower SES families (Rana, 2015). 
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Poor socioeconomic conditions are known to have damaging effects on a child’s 

learning potential, largely due to limited opportunities and external stressors present in 

such homes (Eamon, 2015; Jeynes, 2022). The quality of a child’s education is heavily 

influenced by the family setting in which they are raised. It is within the family unit 

that children first develop their identity, values, and basic attitudes toward education 

and life. The behaviors, beliefs, and economic status of the household shape these 

formative experiences. Through observing and participating in everyday activities at 

home, children absorb lessons on relationships, respect, self-worth, and discipline. 

Parents who are financially secure and educated tend to offer their children greater 

academic support and life opportunities. Drummond and Stipek (2004) noted that low 

SES families tend to focus primarily on providing basic needs and emotional support, 

often neglecting the academic side due to limited resources. These parents may not see 

themselves as key players in the child’s education and, when combined with financial 

hardship, their children may face a setback in school performance. Researchers agree 

that family SES strongly correlates with children’s cognitive and academic growth. 

Typically, low-SES families are seen as disadvantaged, with fewer resources and lower 

levels of educational achievement, and this inequality is associated with poorer school 

outcomes. In Kenya, many young people in slum communities are excluded from 

formal education opportunities due to poverty. Limited public schools serve large 

populations in these informal settlements, restricting access to secondary schooling and 

training programs (Kiiru et al., 2009). Ngware et al. (2019) found that 74% of low-

income families in formal housing enrolled their children in public schools, compared 

to 52% from informal settlements. Conger and Donnellan (2007) explained that 

economic pressure in families leads to stress, which can cause conflict and reduce the 
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quality of parenting. Financial instability may also result in families cutting back on 

even essential needs, damaging the home environment and child development. 

On the flip side, high-SES parents are better positioned to invest in their children’s 

education by providing high-quality learning materials, access to tutoring, a nurturing 

home atmosphere, and stimulating extracurricular activities. Sothan (2019) emphasized 

the connection between SES and parental education and income. These elements 

ultimately affect a family’s ability to secure education for their children. Al-Matalka 

(2014) noted that parents’ varying levels of SES result in different work schedules, 

which affects how much time they can spend with their children. According to Azido 

and Dzogbede (2016), family income impacts children’s motivation and learning 

process. Ghaemi (2014) suggested that the relationship between SES and academic 

performance may vary depending on the value different income groups place on 

education. 

Studies by Liu et al. (2020) revealed that the SES-achievement correlation in China is 

similar to that in the United States. While educational inequalities have reduced 

slightly, higher-SES families in well-resourced areas still show stronger academic 

performance. Among Chinese migrant families, those whose parents were actively 

involved in school activities had children with better academic outcomes, even if their 

SES remained low (Fang et al., 2017). Other scholars have consistently shown that 

family background, including SES, explains much of the variation in students’ 

academic success, sometimes more than the school environment itself (Berkowitz et 

al., 2017; Lawson & Farah, 2017). 

 

University of Education,Winneba http://ir.uew.edu.gh



25 
 

2.4 Parents/Guardians Socio-economic Factors and Children’s Education 

2.4.1 Education 

Aside from a parent’s occupation, another key element that affects children’s academic 

outcomes is the level of education attained by their parents. Parents who prioritize 

education generally find it easier to support their children’s learning needs. Their 

educational levels can be categorized broadly into higher and lower education. Those 

classified as highly educated typically possess credentials such as the Senior Secondary 

School Certificate (SSCE), National Diploma (ND), National Certificate in Education 

(NCE), Higher National Diploma (HND), and bachelor’s degrees (Odedokun & 

Muraina, 2019). Some may also hold advanced degrees such as Master’s or Doctorates 

in various disciplines. Christa (2017) discovered that 65.35% of children from educated 

families pass standardized public exams with credit scores. Parental education 

influences both their professions and their economic strength. Their level of education 

often shapes their expectations and values regarding their children’s education. Parents 

with more formal education tend to demonstrate parenting behaviors that foster 

educational achievement, which contributes to improved student outcomes. A higher 

education level is associated with better life quality, lower unemployment, improved 

health, and reduced incarceration rates (Odedokun & Muraina, 2019). 

According to Sarigiani (1990), the educational level of parents correlates with the 

academic goals and achievements of their children. In his study, which grouped parents 

into those with college-level and non-college-level education, it was found that children 

of more educated parents had higher aspirations and ambitions for future learning. 

These parents typically provide more academic support outside school hours, including 

help with homework, tutoring, and career guidance, leading to better school 

performance. As parents aim for their children to preserve or improve upon the family’s 
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social status, they instill confidence and high expectations, which can positively affect 

academic results. Mallan (2009) asserted that children often mirror their parents’ 

confidence and develop self-esteem, but also warned that excessive parental 

expectations might cause stress and underachievement. Eccles (2005) supported the 

idea that children learn by observing behavior at home. 

2.4.2 Parents/Guardians’ Occupation 

Parents play the most influential role in raising children, which is why families are 

recognized as the primary unit of socialization. It is through their efforts that children 

are taught the norms and behaviors that help them become functional members of 

society (Adekey, 2002). A study by Mudassir and Abubakar (2015) in Malaysia found 

that children whose parents worked in formal sectors performed better academically 

than those with parents in informal employment. However, the researchers didn’t 

explore how much time parents spent on their jobs and its direct impact on school 

performance. Gratz (2006) noted that parents in lower-tier occupations often work long 

hours for modest pay, which leaves them little time to support their children’s 

education. 

Ajayi (2003), in a study in Nigeria, found that occupation, second only to education, 

predicted student school attendance and performance in mathematics. Children of 

parents with higher-status jobs tended to earn better grades because their parents could 

afford learning materials and create a conducive environment for academic growth. 

Graetz (1995) echoed these findings, identifying parental SES as a leading factor in 

school attendance and educational success. According to Considine and Zappala 

(2002), families with educational, social, and economic advantages tend to have 

children who perform better academically, partly due to the emotional and 

psychological support they provide. 
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In Uganda, Bjorkman (2005) linked educational investment to family income. He found 

that families with lower income levels enrolled fewer girls in school and faced wider 

gender disparities in education. Economic shocks reduced educational investments and 

harmed children’s academic outcomes. In particular, the girl-child was often 

overburdened with household responsibilities, which hindered her performance 

compared to boys. Similarly, Mogaka (2012) in Kenya observed that children from 

large, uneducated families performed worse in school than their peers from smaller, 

educated households. These studies suggest that low family income and the inability to 

afford educational resources significantly affect academic achievement. 

2.4.3 Family Size 

The number of children in a household also influences educational outcomes. Parents 

with many children often cannot provide adequate attention or resources to each child, 

especially in communities where income is low. This strain can lead to irregular school 

attendance. Families with large numbers of dependents are likely to experience resource 

dilution, where the limited financial, material, and emotional support is spread thinly, 

leading to poor academic engagement. Smith and Jenkins (2019) found that children 

from larger families often face reduced parental support, which impacts school 

attendance negatively. Mensch and Lloyd (2018) also stated that in Africa, larger family 

sizes reduce the probability of consistent school attendance due to intensified 

competition for educational resources. Agyei-Mensah et al. (2020) confirmed that 

children from smaller families were more likely to attend school regularly. Brooks-

Gunn et al. (2018), however, suggested that family size alone may not determine 

educational success if effective support systems are in place. 
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2.4.4 Social and Cultural Influences 

Social and cultural norms greatly impact both parental economic behavior and 

children’s school attendance. Parents from certain cultural backgrounds may hold 

beliefs that delay schooling or restrict the types of economic activities available to them. 

These restrictions often disproportionately affect women and influence their ability to 

contribute economically. DiPrete and Jennings (2012) explained that cultural values, 

especially around gender roles, influence employment decisions and income levels, 

which in turn affect educational investments. Dika and Singh (2002) emphasized the 

role of cultural capital, which includes the skills, knowledge, and cultural awareness 

parents use to shape their children’s education. These factors determine parents’ 

aspirations and their capacity to support academic achievement. Social networks and 

community resources also matter. According to Putnam (2000), social capital defined 

as the relationships and support systems available in a community can provide access 

to educational opportunities and strengthen socio-economic engagement. 

Cultural barriers such as language limitations and discrimination can reduce parental 

involvement. Ceballo and McLoyd (2002) found that in immigrant families, stress 

related to language and social integration correlated with low parental participation and 

poor school attendance. Pong and Ju (2000) showed that in communities with high 

income inequality, parental involvement and school attendance rates tend to drop. On 

the other hand, Leventhal and Brooks-Gunn (2004) pointed out that strong educational 

infrastructure and community support can lessen these negative effects. 

2.5 Balancing Parents/Guardians Socio-economic Activities with Children’s 

School Attendance 

Research findings indicated that empowering parents, especially mothers, is crucial in 

helping them secure well-paying jobs, which in turn allows both parents to maintain a 
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balance between work responsibilities and ensuring their children’s consistent school 

attendance. This insight aligns with Mensch and Lloyd (2018), who argued that social 

support systems and the prevailing values within a community significantly shape how 

parents engage in economic activities, thereby influencing children’s educational 

participation. The findings emphasized that to break the cycle of imbalance between 

livelihood activities and parental involvement in education, there is a pressing need for 

parents to secure quality education for their children, especially girls. This ensures 

future generations are better positioned economically and can invest meaningfully in 

their own children’s schooling. This aligns with Ampaabeng et al. (2017), who found 

that parents in stable, better-paying jobs are typically more capable of offering their 

children the educational support and materials needed for regular school attendance. 

Another key point revealed in the study was that parents believe dedicating time to 

establish strong relationships with schools is critical in achieving a balance between 

economic responsibilities and their children’s school commitments. This view supports 

the findings of Epstein and Sheldon (2002), who advocated for the creation of solid 

home-school partnerships that enable greater parental involvement. Such partnerships 

thrive on consistent communication, active participation in school events, and 

structured parent education initiatives. These interventions have shown a positive effect 

on improving student attendance (Jeynes, 2007). Additionally, scholars have 

highlighted that well-structured support systems can boost attendance among 

vulnerable students. Targeted efforts such as one-on-one mentorship, personal 

guidance, and counseling have been effective in addressing absenteeism and enhancing 

participation (Dynarski et al., 2008; Maynard et al., 2012). Beyond individual efforts, 

involving community-based organizations and public service institutions has proven 

beneficial. These collaborative relationships provide families with critical resources, 
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referrals, and emotional support, all of which help tackle the underlying causes of 

irregular attendance (Stewart, 2008). 

Technological innovations also contribute to better attendance management. Tools like 

automated monitoring systems, reminder texts, and virtual communication platforms 

have been employed to strengthen connections between parents and schools, making it 

easier for families to stay informed and engaged (Balfanz et al., 2007; Kearney & Hyle, 

2014). Moreover, school-wide attendance programs help reinforce the importance of 

being present. These may involve reward systems, close tracking of absenteeism trends, 

and early intervention protocols for students with frequent absences (Gottfried, 2010; 

McMillan & Reed, 2004). In summary, this section underscores that improving school 

attendance among early-grade learners requires coordinated efforts. Empowering 

parents economically, nurturing school-family partnerships, applying technology, and 

tapping into community support all serve to balance parental socio-economic duties 

with educational commitments. 

2.6 Parents/Guardians’ Perceptions on Involvement and Children’s 

Education 

Researchers commonly define parental involvement programs as the engagement of 

key caregivers such as biological parents, grandparents, foster parents, and guardians 

in school-related and developmental activities that promote children’s academic and 

social well-being (Smith et al., 2019). These activities reflect various parental beliefs, 

routines, customs, and practices within the home and school environments aimed at 

enhancing students’ academic performance and behavioral development (Coleman, 

2018). Active parental participation in children’s schooling is widely acknowledged as 

a factor that improves attendance and educational success (Doi et al., 2020; Wang & 

Sheikh-Khalil, 2014). To ensure this, school leaders should create structured systems 
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that facilitate collaboration between parents, communities, educators, and school 

administrators (Durisic & Bunijevac, 2017; Rapp & Duncan, 2012). Boonk et al. (2018) 

argue that for a parental involvement program to be truly effective, it must begin with 

a clear and contextually appropriate definition of involvement that reflects parents’ 

insights into their roles, contributions, and available opportunities within their 

children’s education. 

Unfortunately, participation in school activities by parents has declined in many public 

schools around the world (Smythe-Leistico & Page, 2018). This trend can be attributed 

to several factors, including the absence of a clear understanding of what constitutes 

involvement, insufficient guidance for parents, and limited encouragement from school 

staff (Zenda, 2021). Understanding how parents perceive their involvement and how 

this connects to their children’s attendance and success could lead to increased 

engagement by helping parents recognize their responsibilities as collaborative partners 

in the learning process (Durisic & Bunijevac, 2017). Effective parental engagement 

happens when parents are well-informed about their rights, responsibilities, and 

opportunities, and when schools create a welcoming environment supported by 

inclusive policies (Fernandez & Lopez, 2017; Flaherty et al., 2012). In contrast, many 

current parent feedback tools, such as one-way surveys, focus on satisfaction levels 

with school services but often overlook critical questions about parents’ actual roles 

and the impact of their involvement on educational outcomes. 

Fernandez and Lopez (2017) emphasize that a school climate open to parent 

engagement, reinforced by practical policies, is essential for motivating families to 

participate. Park and Holloway (2018) further note that schools embracing inclusive 

practices tend to attract more involved parents who are eager to address perceived gaps 

in their children’s academic experiences. Parents’ contributions to their children’s 

University of Education,Winneba http://ir.uew.edu.gh



32 
 

education go beyond formal school events. Activities like attending meetings, 

supervising homework, ensuring proper nutrition, and maintaining children’s health are 

commonly viewed by parents as part of their normal responsibilities. However, students 

may perceive these interactions differently, often interpreting them as routine or 

obligatory. Allen and White-Smith (2018) highlighted that while parents reported high 

involvement, students ranked their parents’ interest in learning much lower, suggesting 

a communication gap between the two groups. Although many studies focus on 

educators’ and parents’ viewpoints, students are often left out, despite being the primary 

beneficiaries of these efforts. Cook-Sather (2018) stressed the importance of integrating 

children’s voices into research and practice concerning learning environments both at 

home and school. Including students’ feedback can bridge the understanding gap 

between how parents and children perceive involvement and its role in academic 

progress. 

Valdez and Bowman (2020) observed that academic achievement is shaped not only by 

cognitive skills but also by the support system surrounding the learner, which includes 

family, peers, and educators. Xerri et al. (2018) added that building strong relationships 

among parents, teachers, and students promotes engagement and a sense of purpose, 

further enhancing learning outcomes. Interestingly, when student perspectives are used 

to assess home-based involvement, their descriptions often differ from how parents 

portray their own behavior. Fernandez and Lopez (2017) found that less intrusive 

parenting styles those that foster autonomy and rely on indirect support, such as 

communication about school were more positively linked to academic performance 

than direct homework assistance. This suggests that empowering students to take 

charge of their learning may be more beneficial than constant parental oversight. In 

conclusion, a comprehensive understanding of parental involvement requires 
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considering the views of parents, educators, and students. Encouraging mutual 

recognition of roles and responsibilities, fostering clear communication, and building 

trusting partnerships between homes and schools are critical to enhancing attendance 

and learning outcomes for children. 

2.7 Factors Influencing Parents’ Perceptions about Involvement 

Apart from school-specific influences, several life experiences and contextual factors 

shape how parents perceive their involvement in their children’s education. These 

include economic status, employment records, educational levels, and time constraints. 

Bartz et al. (2017) found that within economically challenged African American 

populations, those parents who had steady jobs and held high educational expectations 

for their children were more actively involved in schooling. The study emphasized 

incorporating the strengths and cultural assets of parents, particularly the role of Black 

identity in fostering a sense of unity, into parental engagement initiatives. Bartz and 

colleagues further recommended that these programs should not focus solely on schools 

but instead promote collaboration between parents, school staff, and community 

organizations that provide resources and support in the neighborhoods where the 

children live. Fitzsimons et al. (2017) found that financial strain correlates with 

increased mental health challenges, poor parenting behaviors, and reduced participation 

in school-related activities, all of which affect children’s academic progress. 

Other studies have linked higher parental education levels to increased school 

involvement (Park & Holloway, 2017). However, time scarcity, often due to rigid work 

schedules and lack of paid leave, can restrict the extent to which low-income parents 

can engage in their children’s academic activities (Carrillo et al., 2017). Spann et al. 

(2020) noted that children from low socio-economic backgrounds are more likely to 

experience irregular school support and limited academic opportunities, making them 
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more vulnerable to poor educational outcomes. Education level, financial stability, and 

time availability are key elements that influence parental decisions on how and when 

to get involved. For instance, Pierstorff (2019) found that limited parental involvement 

resulted in lower student performance in reading and mathematics. Kuhfeld et al. (2018) 

observed that increased parental guidance through academic conversations and school 

engagement led to better grade point averages across all adolescents, but the outcomes 

differed when it came to home-based help. Specifically, while academic guidance and 

school interaction were helpful for African American and Hispanic/Latino students, 

white students didn’t benefit as much from home-based involvement lacking academic 

focus. More home-focused involvement combined with reduced academic guidance 

negatively affected school outcomes for white adolescents. Thus, understanding how 

parents perceive and navigate challenges related to education, finances, and time 

commitments is crucial when designing effective parental involvement strategies that 

enhance children’s academic achievement. 

2.8 Balancing Socio-economic Activities and Parental Involvement in 

Education 

Existing research consistently shows that parental engagement plays a crucial role in 

improving students’ school attendance. Epstein and Sheldon (2002) emphasized the 

importance of nurturing strong partnerships between home and school to encourage 

parental participation. Initiatives such as open lines of communication between teachers 

and parents, parental involvement in school events, and structured parent education 

programs have all been shown to have positive effects on student attendance rates 

(Jeynes, 2007). Numerous studies also highlight the benefits of targeted strategies that 

specifically aim to enhance school attendance among students who are at risk of falling 

behind. These include mentoring initiatives, individualized attention, and counseling 
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programs, which have proven successful in addressing absenteeism and boosting school 

participation (Dynarski et al., 2008; Maynard et al., 2012). 

Creating a welcoming and supportive school environment is equally essential for 

promoting regular attendance. According to Battin-Pearson et al. (2000), schools that 

cultivate encouraging relationships, uphold clear behavioral expectations, and foster 

stimulating classroom experiences tend to report higher attendance figures. 

Additionally, early intervention measures designed to identify and address attendance-

related issues such as anti-truancy campaigns, family outreach services, and school-

based counseling have yielded favorable outcomes in curbing chronic absenteeism 

(Gottfried, 2014; Kearney & Graczyk, 2014). Effectively addressing the socio-

economic hurdles that impede regular school attendance is critical. Interventions such 

as providing transport services, implementing free meal programs, and waiving school 

fees for low-income families are vital strategies to remove economic obstacles to 

attendance (Goodman et al., 2013; Lutz et al., 2015). Schools can also adopt wide-

reaching attendance promotion campaigns that celebrate regular attendance, utilize 

technology to monitor absences, and offer incentives to encourage students to attend 

school consistently (Gottfried, 2010; McMillan & Reed, 2004). 

Collaborative efforts between schools and external stakeholders such as community-

based organizations, social service providers, and local government agencies can 

enhance parental involvement and reduce absenteeism. These partnerships often 

provide families with vital support services, educational resources, and referral 

mechanisms that help mitigate attendance challenges (Stewart, 2008). Moreover, 

incorporating digital tools like automated attendance tracking, SMS reminders, and 

online parent-teacher communication platforms has shown promise in improving 

parental engagement and, by extension, school attendance (Balfanz et al., 2007; 
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Kearney & Hyle, 2014). In summary, establishing a balance between parents’ socio-

economic duties and their participation in their children’s education involves a 

comprehensive strategy. These include empowering parents economically, reinforcing 

school-community ties, using technology effectively, and implementing school-wide 

attendance initiatives that support at-risk learners. 

2.9 Parental Involvement Activities at Home and School 

Parenting practices refer to the actions parents take in nurturing their children, including 

activities that support their academic growth, such as helping with homework, attending 

school programs, volunteering in school functions, and participating in local events 

with their children (Ogg & Anthony, 2020). Home-based parental involvement 

encompasses engaging in academic tasks at home like completing assignments 

together, shared reading, and taking part in mentally stimulating outings such as trips 

to the museum, park, or zoo, and attending educational community programs. Many 

parents view homework as a valuable link between home and school that keeps them 

informed of their child’s academic needs. When schools guide parents on the key skills 

their children must develop, parents are better prepared to offer the right kind of help 

at home. This empowers them to support the learning process effectively, even if they 

are not professional educators. Understanding the formats and criteria used by teachers 

for assessments such as quizzes and grades helps parents contribute more meaningfully 

to their children’s academic growth (Bempechat, 2019). 

According to Riswanto and Aryani (2017), standards-based formative assessments 

serve as useful tools for parents to gauge how they can support their children in 

completing schoolwork. Beyond academic help, parental supervision at home such as 

managing screen time or creating a study-friendly atmosphere also contributes to 

students’ academic success. Parents in the study acknowledged that committing time to 
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their children’s education encourages regular school attendance and improves academic 

performance. They believed that when they actively participate, teachers are better 

equipped to assess student strengths and areas needing improvement, enabling them to 

tailor support more effectively. This aligns with Muraina et al. (2021), who emphasized 

that consistent school attendance is essential to students’ academic progress. Notably, 

99% of surveyed parents agreed that being present at school regularly improves 

children’s self-esteem and learning outcomes. This supports the findings of Osei-

Owusu et al. (2018), who also reported that frequent school attendance has a positive 

effect on academic performance. 

Additionally, the study revealed that parents viewed their involvement as enhancing 

their children’s language skills and social development. This is in line with the work of 

Ambeken et al. (2012), who linked regular school attendance to the development of 

interpersonal and verbal communication skills. Furthermore, the study echoed the 

findings of Muzaza et al. (2017), who reported a positive connection between regular 

attendance and the improvement of children’s psychomotor abilities. Lastly, the parents 

shared that their active participation helps reduce behavioral problems in their children. 

Eamon (2015) affirmed this by stating that consistent school attendance often 

contributes to a decline in disruptive behaviors among young learners. 

2.10 The Role of the Teacher and the School Administration 

The interaction between teachers, school administrators, and parents is one of the most 

important elements in fostering effective parental involvement. Yulianti et al. (2020) 

noted that modern schools are faced with the dual responsibility of equipping students 

with life skills while also delivering the academic content required. In achieving this, 

school leaders and teachers serve as key agents who must actively support and promote 

communication with families. Generally, society expects that schools and parents work 
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together in nurturing children’s development. Most parents in the study revealed they 

have positive relationships with teachers, and some volunteer their time to help in 

school-related activities. However, many described these interactions as informal, 

limited mostly to scheduled parent-teacher conferences at the start and end of the 

academic year. A number of parents admitted they rarely visited the school unless 

specifically called upon for disciplinary matters involving their children. 

William (2018) argued that parents sometimes withdraw from engaging in their 

children’s academic lives due to their perception of teachers as the primary experts in 

education. This belief can gradually lead parents to step back from their responsibilities 

in supporting their children’s education. Haymovitz et al. (2018) proposed an 

alternative approach to improve school culture and engagement through a concept 

called “social harmony.” Their three-year study in a private school found that using 

therapeutic methods to promote social-emotional learning significantly improved 

student well-being, peer interactions, school climate, and teacher performance. Park 

and Holloway (2018) supported the notion that teacher-parent relationships are 

strengthened through active participation in school organizations that bring parents, 

teachers, and staff together. Such collaborative structures whether in the form of 

volunteer groups or school committees help to enhance parental involvement by 

offering inclusive spaces for dialogue, planning, and shared responsibility. In 

conclusion, for parental involvement to be truly effective, it must be nurtured through 

strong, consistent communication and cooperation between educators and families, 

anchored by mutual respect and shared goals. 

2.11 School Leadership and Parental Involvement 

School leaders often hold varying perspectives on the appropriate balance between the 

roles of families and schools in a child’s education (Ramanlingam & Maniam, 2020). 
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However, most educators agree that active parental participation contributes to a 

positive school climate and supports academic achievement among students (Park & 

Holloway, 2018). To strengthen the relationship between schools and parents, Leenders 

et al. (2019) advocated for the use of organized, diverse networks through which 

schools can share their experiences and encourage involvement from various parent 

groups. Such networking requires teachers and administrators to commit beyond their 

professional duties, investing time and energy in community engagement to foster 

collective responsibility for improving education. Nevertheless, several scholars argue 

that many educators and school leaders lack the necessary skills to engage effectively 

with diverse communities and parents from different cultural backgrounds (Vorbeck, 

2019). One key challenge is the limited cultural competence of teachers and 

administrators, which affects their ability to understand and collaborate with parents 

from minority groups. Goss (2019) highlighted that limited familiarity with minority 

cultures, educational philosophies, school policies, and leadership approaches can all 

act as barriers to parental involvement. 

A deeper understanding of parental values and their Interactions with school leadership 

and teachers is central to building effective partnerships. Capotosto et al. (2017) 

emphasized that people construct their identities through experiences and expressions 

shaped by deeply rooted habits, assumptions, and knowledge. Thus, when educational 

leaders and teachers broaden their understanding of parental experiences and 

viewpoints, it becomes easier to close the existing communication and engagement 

gaps between homes and schools. By enhancing this mutual understanding, schools can 

foster more inclusive and responsive engagement strategies that bring families into the 

educational process as valued collaborators, not just observers. 
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2.12 The Learner and Parental Involvement 

Parents play a fundamental role in the growth and educational journey of their children, 

and their involvement significantly contributes to academic success (Chen et al., 2020). 

However, the ways parents and students perceive this involvement and how these views 

affect school achievement and well-being can vary considerably (Sawyer et al., 2018). 

Allen and White-Smith (2018) conducted a dual-perspective study to explore both 

parent and student understandings of parental involvement in education. The study also 

examined how these perceptions were connected to students’ academic performance 

and emotional well-being, especially in relation to demographic characteristics of both 

groups. The results showed notable differences between how students and parents 

understood parental involvement. Specifically, for each survey item, students and their 

parents held significantly different views. The greatest gap appeared in how interested 

parents were in what their children were learning at school. Students reported that their 

parents mostly focused on monitoring grades, while parents rated their own engagement 

with the learning process much more highly (Smith et al., 2019). 

Allen and White-Smith (2018) pointed out that the majority of existing research centers 

on educators’ and parents’ perspectives, often ignoring student input. However, 

students are the direct recipients of educational support and, therefore, central to the 

success of any parental involvement strategy. In the study school, parents mentioned 

participating in school events and helping children with assignments, cooking, 

providing meals and clothing, and ensuring healthcare needs were met. Still, they 

viewed these tasks as routine obligations rather than meaningful interactions. 

Children’s opinions were seldom solicited, and they were generally excluded from 

school-related meetings. Cook-Sather (2018) argued that young learners’ voices should 

be actively incorporated into research and practical approaches to both home and school 
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learning environments. By listening to learners and understanding their perceptions of 

parental engagement, schools and families can build more inclusive and responsive 

strategies that strengthen the educational experience and promote consistent attendance. 

2.13 Parental Motivation 

Parents’ beliefs about their role in their children’s education significantly influence 

their motivation to be involved. Dove et al. (2015) argued that parental engagement is 

often shaped by cultural norms and values, which may sometimes be wrongly 

interpreted as disinterest. For instance, many Hispanic and African American families 

place great trust in educators and believe that their role should be limited unless 

explicitly requested to participate. Olvera and Olvera (2012) noted that while parental 

involvement is generally seen as beneficial, it doesn’t always lead to positive outcomes. 

In some cases, overly engaged parents can place extra demands on school staff, 

straining school operations and potentially affecting the wider school community. In 

contrast, Otto and Karbach (2019) emphasized the advantages of active parental 

engagement, which has been consistently linked to improved educational outcomes for 

children. 

From a policy perspective, involving parents in their children’s education is viewed as 

a key pillar in educational reform. Yet, research on its direct effect on student 

achievement shows mixed results. Still, many scholars such as Costa and Faria (2017) 

argue that support and encouragement from parents positively influence a child’s 

academic performance. Haines et al. (2015) found that most parents believed their 

involvement had a positive impact on their children’s education. Despite the 

acknowledged benefits of parental participation, many families face hurdles such as 

limited financial resources, cultural barriers, and unfamiliarity with school systems. 

Hamlin and Flessa (2018) pointed out that some schools adopt deficit-based attitudes, 
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viewing parents particularly those from minority or low-income backgrounds—as less 

capable. These narrow definitions of what qualifies as “involvement” often exclude 

non-traditional contributions and discourage participation. Ultimately, parents vary in 

what motivates their engagement. However, most link their willingness to participate 

to the academic progress and success they see in their children. 

2.14 Trust and Parental Involvement 

Establishing trust is a cornerstone of effective relationships between families and 

schools. In a study conducted by Collier et al. (2020), surveys were administered to 

1,234 parents and 209 teachers in a suburban district to assess mutual trust and its 

impact on student performance. The researchers utilized a Family-School Relationship 

Survey which included measures of trust, frequency and type of parent-teacher 

interactions, suggestions for improving trust, and background characteristics. They 

compared trust levels across school stages elementary (K-6), junior high (7-8), and high 

school (9-12) and discovered that parental trust in teachers was highest at the 

elementary level. A key recommendation from the study was that improved home-

school communication plays a major role in strengthening trust. The increased levels 

of trust appeared to result from more frequent and meaningful communication between 

teachers and parents at the elementary stage. This underscores the significance of 

sustained and high-quality interaction as the foundation for building trust in educational 

settings. Collier et al. (2020) define trust as the confidence placed in a person’s or 

institution’s integrity, competence, or reliability, which encourages reciprocal 

engagement. Furthermore, the study indicated that the overall quality of family-school 

interactions was a stronger predictor of trust than how often those interactions occurred 

or the demographic backgrounds of the participants. Trust, in turn, was found to be 

positively associated with key indicators of student academic performance. As a result, 
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the researchers urged school leaders and staff to make deliberate and consistent efforts 

to cultivate trust with parents throughout their children’s educational experience. 

2.15 Parental Associations and Involvement 

Parent-Teacher Associations (PTAs) or similar parental bodies serve as essential 

platforms where parents can collaborate, share insights, and provide mutual support 

aimed at enhancing students’ educational experiences. Murray et al. (2019) 

characterized parent associations as parent-led initiatives that establish organized 

channels for communication with school officials and create avenues for families to 

contribute time, funds, and resources to improve school outcomes. While it is expected 

that educators and administrators foster and promote parental involvement, many face 

challenges due to inadequate training in communication strategies tailored specifically 

for engaging parents (Camacho & Alves, 2017; Epstein, 2019; Goss, 2019). This lack 

of preparation often hinders effective collaboration between schools and families. 

Consequently, parent associations act as a bridge, offering a structured forum that helps 

align school activities with parental input and support. In addition to fostering 

communication, membership in parent associations creates a sense of ownership and 

shared responsibility. These groups can serve as springboards for implementing 

parental engagement programs that enhance student well-being at home, in school, and 

within the broader community. According to Murray et al. (2019), such collective 

efforts can lead to more unified and effective involvement practices that support both 

academic and social outcomes for children. 

2.16 School Environment and Parental Engagement 

Numerous school administrators emphasize the importance of encouraging parental 

involvement as a means of enhancing the learning environment for students. At some 

schools, parents have organized groups under the parent association to undertake 
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projects like improving school infrastructure and aesthetics. Some of these parents 

worked to establish a more inviting atmosphere and actively sought to involve 

newcomers in these activities. Nevertheless, participation was not uniform, as many 

parents showed reluctance to contribute to such beautification efforts. Similarly, school 

personnel often find it difficult to gain the involvement of families from lower-income 

backgrounds in school-related tasks (Caridade et al., 2020). 

Despite the intentions of teachers and administrators, various challenges hinder active 

parental participation. These barriers include limited time availability, lack of 

understanding of how the school system operates, and difficulties in communication 

between educators and families (Hamlin & Flessa, 2018; Robinson, 2017; William, 

2018). To create more effective parental involvement, schools must develop clear 

frameworks for evaluating the elements that influence such engagement. This includes 

analyzing the school atmosphere, practical considerations like logistics, the quality of 

school-home communication, and how parents perceive their role in their children’s 

education (Garcia-Carrion et al., 2019). Experts agree that fostering a hospitable school 

environment necessitates comprehensive measures. This includes encouraging 

interactions between parents and teachers, providing dedicated spaces where parents 

can meet or consult with educators, and offering practical support such as childcare 

services (Daily et al., 2019). The concept of school climate refers to the broader 

ecological setting where individuals interact with others, objects, and symbols within 

their immediate surroundings. It has been identified as a key determinant of a child’s 

developmental progress (Chun & Devall, 2019). Therefore, it is vital for educators and 

school leaders to identify and respond to the specific needs of parents in order to secure 

their active participation and collaboration in educational initiatives. 
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CHAPTER THREE 

METHODOLOGY 

3.0 Overview 

This chapter presents the methodological framework of the study. It details the research 

design adopted, the population studied, sample size and sampling methods, the research 

instrument utilized, procedures for data collection and data analysis, as well as the 

process undertaken to pretest the research instrument. 

3.1 Research Paradigm 

The research paradigm provides the philosophical foundation that guides how a study 

is conceptualized, designed, and conducted. It reflects the researcher’s assumptions 

about the nature of reality (ontology), the nature of knowledge (epistemology), the 

relationship between the researcher and the researched (axiology), and the 

methodological approaches appropriate for generating knowledge (Creswell & 

Creswell, 2018). In this study, which explores parental socio-economic activities and 

school attendance among early grade learners in the Ekumfi District, the research 

paradigm is critical for framing how parents’ lived experiences and meanings are 

understood and interpreted. This study is situated within the interpretivist research 

paradigm. Interpretivism is grounded in the belief that social reality is socially 

constructed and shaped by individuals’ experiences, contexts, and interactions. From 

this perspective, reality is not singular or objective but multiple and subjective, varying 

across individuals and social settings (Schwandt, 2017). The interpretivist paradigm is 

therefore appropriate for examining how parents and guardians make sense of their 

socio-economic activities and how these meanings influence decisions related to their 

children’s school attendance. 
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Ontologically, the interpretivist paradigm assumes a relativist view of reality. This 

means that reality is viewed as multiple, context-bound, and constructed through social 

interaction rather than existing independently of human perception (Guba & Lincoln, 

2018). In the context of this study, parental socio-economic activities and school 

attendance are not treated as fixed or uniform phenomena but as experiences that differ 

across households depending on livelihood patterns, cultural norms, and local 

circumstances within the Ekumfi District. Epistemologically, interpretivism holds that 

knowledge is co-constructed through interaction between the researcher and 

participants. The researcher does not stand as a detached observer but engages with 

participants to understand their perspectives, meanings, and interpretations of their 

social world (Cohen, Manion, & Morrison, 2018). This epistemological stance aligns 

with the study’s aim of understanding parents’ views, beliefs, and reasoning regarding 

their children’s school attendance, rather than merely measuring attendance outcomes. 

The axiological assumptions of the interpretivist paradigm acknowledge that research 

is value-laden. The researcher’s background, experiences, and positionality inevitably 

influence the research process, from the framing of questions to data interpretation 

(Tracy, 2020). In this study, reflexivity is essential, as the researcher must remain aware 

of personal assumptions about education, poverty, and parental responsibility while 

engaging respectfully with parents and guardians in the Ekumfi District. 

Methodologically, the interpretivist paradigm supports qualitative approaches that 

prioritize depth, meaning, and context. Qualitative methods such as interviews and 

open-ended discussions are particularly suitable for capturing parents’ narratives about 

their socio-economic activities and the challenges they face in ensuring regular school 

attendance for their children (Denzin & Lincoln, 2018). This methodological 

University of Education,Winneba http://ir.uew.edu.gh



47 
 

orientation enables rich, detailed accounts that quantitative methods alone may not 

reveal. 

The choice of a qualitative methodology is further justified by the exploratory nature 

of the study. Existing research on school attendance in Ghana has largely focused on 

quantitative indicators and macro-level determinants, leaving gaps in understanding 

how parents themselves interpret and navigate attendance challenges. An interpretivist 

paradigm allows the study to address these gaps by foregrounding parents’ voices and 

lived realities (Merriam & Tisdell, 2016). Within the interpretivist framework, meaning 

is seen as embedded in social and cultural contexts. The Ekumfi District, with its 

predominantly rural economy and reliance on fishing, farming, and informal trading, 

provides a unique socio-cultural setting in which parental decisions about schooling are 

made. Understanding school attendance in this context requires sensitivity to local 

livelihood systems, cultural expectations, and household survival strategies, all of 

which are best examined through an interpretivist lens. The research paradigm also 

informs how data are analyzed and interpreted. Rather than seeking causal explanations 

or generalizable laws, interpretivist analysis focuses on identifying patterns of meaning, 

shared understandings, and divergent perspectives among participants (Braun & 

Clarke, 2021). In this study, data analysis emphasizes thematic interpretation of 

parents’ accounts to reveal how socio-economic activities shape attendance decisions. 

Trustworthiness, rather than statistical validity and reliability, is central within the 

interpretivist paradigm. Criteria such as credibility, dependability, confirmability, and 

transferability are employed to enhance the rigor of qualitative findings (Lincoln & 

Guba, 1985; Nowell et al., 2017). These criteria guide the study’s strategies for ensuring 

that parents’ perspectives are accurately represented and that interpretations are 

grounded in the data. The interpretivist paradigm also supports the ethical stance of the 
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study. Respect for participants’ voices, experiences, and autonomy is fundamental. By 

treating parents and guardians as knowledgeable agents rather than passive subjects, 

the paradigm aligns with ethical principles of respect, beneficence, and justice (Orb, 

Eisenhauer, & Wynaden, 2016). This is particularly important when researching 

communities facing socio-economic vulnerabilities. 

Furthermore, the paradigm allows for contextualized insights that can inform policy 

and practice without claiming universal applicability. While findings from the Ekumfi 

District may not be statistically generalizable, they offer analytical insights that can 

resonate with similar rural and coastal districts in Ghana and other sub-Saharan African 

contexts (Yin, 2018). This form of transferability is consistent with interpretivist 

research goals. The interpretivist paradigm also complements the study’s focus on early 

grade learners. Attendance behaviors at this level are deeply embedded in family 

routines, parental beliefs, and daily livelihood practices. Understanding these dynamics 

requires attention to subjective meanings and everyday experiences, which are central 

concerns of interpretivist inquiry (UNICEF, 2019). By adopting this paradigm, the 

study challenges deficit-oriented explanations that often blame parents for irregular 

attendance without considering structural and economic constraints. Instead, it situates 

parental decisions within broader socio-economic realities, offering a more nuanced 

and empathetic understanding of attendance challenges (Tikly & Barrett, 2017). 

3.2 Research Approach 

The research approach refers to the overall strategy that guides how data are generated, 

analyzed, and interpreted in order to address the research objectives. It operationalizes 

the philosophical assumptions of the research paradigm into concrete procedures for 

inquiry (Creswell & Creswell, 2018). In this study, which explores parental socio-

economic activities and school attendance among early grade learners in the Ekumfi 
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District, the research approach is deliberately aligned with the interpretivist paradigm 

to ensure coherence between philosophical stance and methodological execution. This 

study adopts a qualitative research approach. Qualitative research is particularly 

suitable for studies that seek to understand meanings, perceptions, experiences, and 

social processes as they are constructed by individuals within specific contexts 

(Merriam & Tisdell, 2016). Given that parental decisions regarding children’s school 

attendance are embedded in complex socio-economic realities, a qualitative approach 

allows for an in-depth exploration of these dynamics beyond what numerical data can 

capture. The qualitative approach emphasizes exploration rather than measurement. 

Instead of quantifying the extent of absenteeism or correlating variables statistically, 

the study seeks to understand why and how parental socio-economic activities influence 

school attendance. This exploratory orientation is essential for uncovering the 

underlying motivations, constraints, and coping strategies employed by parents and 

guardians in the Ekumfi District (Denzin & Lincoln, 2018). 

A qualitative approach is also appropriate because the phenomenon under investigation 

is context-dependent. Parental socio-economic activities in Ekumfi are shaped by local 

livelihood systems such as fishing, farming, and petty trading, which differ significantly 

from urban or industrial settings. Qualitative inquiry allows these contextual factors to 

be examined holistically, preserving the richness and complexity of participants’ lived 

experiences (Yin, 2018). The approach prioritizes participants’ voices as primary 

sources of knowledge. Parents and guardians are treated as knowledgeable agents who 

actively interpret and respond to their socio-economic environments. Through open-

ended engagement, the study captures parents’ narratives regarding school attendance, 

parental involvement, and perceived educational outcomes, thereby producing 

knowledge grounded in everyday realities (Tracy, 2020). Another defining feature of 
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the qualitative approach is flexibility. Data collection and analysis occur iteratively, 

allowing emerging insights to inform subsequent inquiry. This flexibility is particularly 

valuable in rural settings where participants’ availability and socio-economic activities 

may influence the research process. It enables the researcher to adapt interview probes 

to explore unanticipated but relevant issues related to attendance and livelihood 

demands (Cohen, Manion, & Morrison, 2018). 

The qualitative approach also supports depth of understanding through prolonged 

engagement and detailed data. Rather than seeking large samples, the study focuses on 

a smaller, purposefully selected group of parents and guardians who can provide rich, 

relevant information. This depth enhances the study’s ability to reveal nuanced patterns 

and meanings related to attendance behavior (Patton, 2015). Data generated through a 

qualitative approach are typically textual and narrative in nature. Such data are well-

suited for thematic and interpretive analysis, which allows the researcher to identify 

recurring ideas, shared meanings, and divergent perspectives among participants 

(Braun & Clarke, 2021). In this study, thematic interpretation facilitates a 

comprehensive understanding of how socio-economic activities intersect with 

schooling decisions. The qualitative approach is particularly effective for examining 

sensitive and value-laden issues. Discussions around poverty, child labour, 

absenteeism, and parental responsibility may be difficult to quantify or disclose in 

structured surveys. Qualitative engagement creates space for trust-building and ethical 

sensitivity, enabling participants to express their experiences openly and honestly (Orb, 

Eisenhauer, & Wynaden, 2016). Furthermore, the approach aligns with the study’s 

emphasis on early grade learners. Attendance patterns at this stage are closely linked to 

family routines and parental beliefs, which are best explored through qualitative 

inquiry. Understanding how parents perceive the importance of early schooling and 
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how they manage competing demands requires attention to subjective meanings and 

everyday practices (UNICEF, 2019). 

The qualitative research approach also contributes to policy-relevant knowledge. While 

it does not aim for statistical generalization, it offers analytical insights that can inform 

district-level planning and community-based interventions. Policymakers can draw on 

these insights to design attendance strategies that are responsive to parental realities 

and local economic conditions (Sabates et al., 2021). In terms of rigor, the qualitative 

approach emphasizes trustworthiness rather than conventional notions of validity and 

reliability. Strategies such as credibility, dependability, confirmability, and 

transferability guide the research process to ensure that findings are robust and 

grounded in participants’ accounts (Lincoln & Guba, 1985; Nowell et al., 2017). These 

criteria strengthen the academic quality of the study. The qualitative approach also 

encourages reflexivity on the part of the researcher. The researcher’s role as the primary 

instrument of data collection requires ongoing reflection on how personal assumptions 

and positionality may influence data interpretation. Reflexivity enhances transparency 

and strengthens the integrity of the research process (Tracy, 2020). By adopting a 

qualitative approach, the study addresses gaps in existing literature that has largely 

relied on quantitative methods to explain school attendance. It provides complementary 

insights that deepen understanding of parental decision-making processes and socio-

economic constraints, thereby enriching the evidence base on education in rural Ghana 

(Rolleston & Iyer, 2019). The approach is further justified by the study’s focus on 

parental perspectives rather than institutional outcomes. Understanding attendance 

through parents’ eyes offers an alternative lens that challenges deficit narratives and 

situates attendance decisions within broader structural and economic contexts (Tikly & 

Barrett, 2017). 
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3.3 Research Design 

The research adopted a phenomenological design. According to Smith et al. (2019), 

phenomenology aims to capture and comprehend the lived experiences of individuals 

and the meanings they assign to these experiences within a specific context. This design 

focuses on how individuals interpret and understand particular events, allowing 

researchers a window into participants’ social worlds. O’Reilly and Kiyimba (2015, 

p.14) described phenomenology as “a way of thinking that stresses the need for 

researchers to comprehend the world of participants from their own perspectives and 

how they make sense of their surroundings.” This study employed both descriptive and 

interpretive phenomenology. Descriptive phenomenology emphasizes providing a 

direct, unfiltered account of participants’ experiences, whereas interpretive 

phenomenology involves analyzing and making sense of those experiences (Matua & 

Van Der Wal, 2015). These approaches reflect differing levels of researcher 

involvement. The descriptive method requires the researcher to remain as close as 

possible to the participants’ accounts, while the interpretive method encourages 

analytical abstraction and thematic interpretation (Smith et al., 2019). Matua and Van 

Der Wal (2015) argue that descriptive phenomenology helps reveal often overlooked 

aspects of personal experiences, while the interpretive approach offers insights into the 

broader context and influences surrounding those experiences. Given that this study 

focused on exploring the relationship between parents’ socio-economic activities and 

their children’s school attendance, it was necessary to apply both phenomenological 

approaches. This dual strategy ensured a thorough understanding of participants’ 

perspectives and the broader context.  

Phenomenology was selected for its core principles, particularly its focus on 

subjectivity the belief that a phenomenon may hold different meanings for different 
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individuals, or even varying meanings for the same person in different situations 

(Langdridge, 2017). Understanding how individuals interpret and react to a 

phenomenon is crucial for gaining insight into their behaviors and decisions. According 

to Rassi and Shahabi (2015), individuals’ experiences shape how they make meaning 

and inform their actions within their specific contexts. The phenomenological approach 

also promotes open-ended exploration, enabling participants to describe their 

experiences freely without being limited by predefined responses. This freedom allows 

participants to elaborate on what they go through, how they perceive it, what 

significance it holds for them, and its impact on their lives. Such detailed exploration 

provides a richer and more meaningful understanding of the participants’ world, 

particularly regarding the socio-economic responsibilities of parents and their 

children’s attendance at school, key concerns in this research. 

3.4 Population 

According to Kusi (2012), a population refers to a collection of individuals sharing 

similar characteristics that the researcher is interested in studying. In this research, the 

broader population consisted of all parents residing in Ekumfi Township. However, the 

study focused specifically on parents of students attending Akwansa Kokodo D/A Basic 

School. Within this group, the accessible population was limited to parents of learners 

in the early grade levels. 

3.5 Sample and Sampling Techniques 

A sample refers to a group of individuals, events, or situations selected from a larger 

population for study. Amoah and Eshun (2015) describe a sample as a portion or a 

subset of a population chosen for research purposes. In qualitative research, Creswell 

(2013) recommends using between three and five participants, while Young (2015) 

suggests a range of eight to fifteen. These guidelines are based on the premise that 

University of Education,Winneba http://ir.uew.edu.gh



54 
 

qualitative studies prioritize depth over breadth, selecting small samples that provide 

rich and insightful information (Polit & Beck, 2010). In this study, the researcher 

employed purposive sampling, which is a non-random technique where individuals are 

selected based on specific characteristics relevant to the research objectives (Wiersma 

& Jurs, 2005). After evaluating the context and nature of the research (Henning et al., 

2007), ten participants were deliberately chosen—comprising six parents and four 

guardians. For consistency, all were referred to as “parents” throughout the analysis, as 

will be evident in Chapter Four. Agyedu et al. (2013) emphasized that purposive 

sampling is ideal when the goal is to collect detailed and meaningful data from 

individuals who possess unique or relevant attributes. Similarly, McMillan and 

Schumacher (2001) explained that this technique involves selecting participants who 

meet specific criteria deemed essential by the researcher. By focusing on such 

participants, the study ensured that the data gathered would directly relate to the 

investigation into how parental socio-economic activities affect school attendance 

among early-grade learners. 

3.6 Instrumentation  

In order to explore individual opinions and gain deeper insight into the situation 

(Skovdal & Cornish, 2015), an individual in-depth, face-to-face semi-structured 

interview was conducted by the researcher. In accordance with suggestions in the 

qualitative research literature (Kvale & Brinkmann, 2019; Wolcot, 2015), I began the 

interviews with a semi-structured thematic guide. I started with the general open-ended 

questions based on the themes and then gradually probe deeper with specific questions 

based on participant responses. The interview consisted of four Sections thus, Section 

I, Section II, Section III, and Section IV. Section I considered the Socio-Economic 

Activities of Parents/Guardians, Section II highlighted the Parents/Guardians Socio-
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Economic Factors and School Attendance, Section III presented the Parents/Guardians 

Involvement in Children’s Education, whilst Section IV considered Balancing Socio-

Economic Activities with Children’s School Attendance. In all, the interviews were 

conducted for all the participants. Each interview took place at a time and place chosen 

by the participant in either the local Ghanaian Language or English depending on the 

preference of the participant. The interviews lasted for an average of 50 minutes with 

each participant. Interviews are advantageous since it enables researchers to gain in-

depth information concerning the problem under investigation (Creswell, 2018). 

3.7 Trustworthiness of the Study 

Strategies for collecting data in qualitative research such as face-to-face semi-structured 

interview that was used in this study was designed to be explorative; often involving 

continuous contacts between the researcher and the participants (Silverman, 2013; 

Green & Thorogood, 2014). This led to the development of a researcher-participant 

relationship that eventually made the researcher become involved in generating and 

interpreting information (Creswell, 2009, Råheim et al., 2016). Qualitative research 

approach therefore, accepts the role of researchers in generating knowledge and does 

not claim complete objectivity in its practice. This exposes qualitative research to 

criticism from research traditions such as quantitative research that is steeped in logical 

positivistic philosophy emphasizing on objectivity and statistics rather than personal 

interpretations of data (Golafshani, 2013). The lack of objectivity however, does not 

compromise the quality and integrity of qualitative research findings. As long as 

researchers openly identify the values and biases that they bring to the study and take 

conscious steps to reduce the extent to which they influence the knowledge generated, 

trustworthiness can be improved (Kvale & Brinkmann, 2019). Trustworthiness of 

qualitative data therefore, referred to the extent of confidence that a qualitative 
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researcher takes to ensure that data are collected, analyzed, and reported (Carlson, 

2010). Below were the procedures I employed to reduce my influence on the 

participants and the research process during the process of collecting and analyzing 

data.  

Qualitative research considers that the researcher is an important instrument in 

collecting, describing, and interpreting information therefore having an imperative 

influence on the overall outcome of research. In this sense, Carlson (2010) posited that 

it is an important requirement of qualitative researchers to utilize reflexivity; a 

conscious process of self-reflection in which researchers recognize that they have 

significant influences on research development and participant engagement (Råheim et 

al., 2016). Exploring this, according to Kvale (1996), could help reduce biased 

subjectivity in which researchers avoid reporting evidences that contradicts their own 

expectations, opinions, and conclusions.  

In this study, I was abreast of and acknowledge that the role that I played in this research 

was influenced by my educational and professional background and experiences. 

Another challenge that has been identified in qualitative research data collection is 

unequal power relations between interviewers/group members and interviewees with 

interviewers often dominating and exerting influence on interviewees consciously or 

unconsciously thereby compromising responses (Creswell, 2009; Green & Thorogood, 

2009). Being aware of this, I made sure that the interview resembled a classroom 

discussion by playing the role of a facilitator or moderator.  

I consciously avoided assuming any position of power or dominance but rather, 

moderated only the discussion by intermittently introducing the issues to be discussed 

and leaving participants to recount their experiences and interpretations. This conscious 

awareness was maintained throughout the research process including during the entire 
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data collection process.  Reflecting on these made me watchful and observant taking 

care not to let my biases or personal circumstances affect the information I received or 

my interpretation of things. I brought myself to the level of the participants. At all times, 

I made it a point to assure participants that their views and experiences are respected 

by informing them that, “It is a learning process”.  

The use of terms “validity”, “reliability” and “generalizability” are contested in 

qualitative research. This controversy is because of quantitative connotations and its 

deep roots in positivist philosophy (Golafshani, 2013). Despite this, Given and Saumure 

(2018) purported that, the concepts; credibility, dependability, and transferability are 

crucial for ensuring trustworthiness in a qualitative study. Credibility is defined as the 

determination of the extent to which an instrument actually measures what it is intended 

to measure (Long & Johnson, 2020). It is a concept used to indicate the credibility (to 

use qualitative terminology) of the information produced in research. Indeed, Given 

and Saumure (2018) noted that the term credibility instead of validity is often preferred 

in qualitative research circles due to the fact that while validity, as used in quantitative 

terms, reflects the accurate “measurement” of a variable, credibility reflects accurate or 

thick “description” of a phenomenon.  

According to Creswell (2009), validity is established through statistical techniques in 

quantitative research. But steps such as triangulation (using different data sources to 

reach the same conclusion) and member-checking (a procedure in which refined parts 

of qualitative data are taken back to participants to establish the accuracy of the 

meanings a researcher has given to themes and descriptions) are two important ways of 

checking credibility of qualitative research data. Since a single instrument was used, 

Carlson’s (2010) argument to go for a combination of data from tripod sources was 

ignored. Meanwhile, member checking will be done through a confirmatory and 
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repetitive pattern of questioning and discussion during the interviews and focus group 

discussion to ensure that respondents re-confirmed the experiences they were 

recounting.  

Green and Thorogood (2009) referred to reliability to accuracy and consistency in 

collecting, coding, and reporting of data as well as thoroughness of analysis. Also, as 

contested concept, qualitative research establishes reliability (preferably called 

dependability in qualitative terms) in ways that are different from other research 

paradigms like the quantitative paradigm. Creswell (2009) suggested steps such as peer 

debriefing (explaining one’s analyses and conclusions to colleagues) and auditing of 

the decision trail (where a researcher presents details of all procedures to the 

conclusions of the study sources for others to evaluate the worth of the study by 

following the lines of action) as good for improving reliability in qualitative research. 

In order to improve dependability in this study, the researcher used the same semi-

structured thematic guide in all interviews to ensure that the participants responded to 

similar questions thereby maintaining consistency throughout those phases of data 

collection.  

The researcher herself conducted all the interviews. In order to reduce the extent to 

which the my own experiences in the field influences my findings, the transcript was 

handed over to my project’s supervisor to read through the data transcripts and to hold 

discussion of the analysis, findings and conclusions for feedback purposes. I also made 

it a point to give a clear, step-by-step presentation of all procedures, decisions, and 

actions in the study report in a bid to improve dependability.  

Green and Thorogood (2009) concurred that generalizability is the extent to which the 

account of a particular situation or population can be extended to other persons, times, 

or settings other than those studied. Whilst this concept is important to other research 
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paradigms, Polit and Beck (2010) noted that qualitative research does not necessarily 

aim to generalize but, rather, to provide rich, contextualized understanding and insight 

of some aspect of human experience by intensively and systematically studying 

particular cases. Deeply believing in the subjectivity or uniqueness of human 

experience, qualitative researchers do not subscribe to claims that research findings can 

be taken out and applied to other contexts or settings.  

However, findings obtained from individual qualitative studies like this present one 

adds to already existing qualitative research literature on the subject of investigation. 

Together, this body of literature potentially generalizes across contexts (Skovdal & 

Cornish, 2015). The intention with which this study was conducted is therefore not that 

of broad generalization but rather that of providing rich, context-specific descriptions 

of parental socio-economic activities and school attendance of their children at the early 

grade level. 

Added to existing qualitative literature on this topic, the findings here provided broader 

generalizations as Kvale (1996) noted that the findings of qualitative studies may, 

through analytical generalization, be applied to other situations. In view of this, 

qualitative researchers are encouraged to provide sufficient evidence to allow readers 

to make critical assessments of the extent to which the study’s findings could apply in 

another setting. In keeping with this, I endeavored to provide sufficient evidence 

through a step-by-step presentation of this research steps and thick descriptions of the 

participants account to allow readers make their own critical assessments and analytical 

generalizations.  

Confirmability is a neutral criterion for measuring the trustworthiness of qualitative 

research. If a study demonstrates credibility and fittingness, the study is also said to 

possess confirmability (Speziale & Carpenter, 2011). In ensuring confirmability, I 
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ensured that I put aside my opinions in the analysis of the data by reading the transcripts 

over and over again such that I became familiar with the ideas therein, which will be 

evident in the description of the data analysis process to be presented in the report. Also, 

I ensured that I provided a justification for the methodology used for the study by 

referencing appropriate authors and giving a clear description of the manner that the 

data was collected and analyzed such that readers can find it easy to decide on the 

acceptability of the findings.  

3.8 Data Collection Procedures 

An introductory letter was obtained from the Departmental Head, Early Childhood Care 

and Development, University of Education, Winneba to seek permission from the study 

site and to accordingly inform selected participants for their cooperation and assistance 

during the data collection. The researcher personally collected the data from parents at 

their residence. I took the introductory letter with me throughout the entire process due 

to the nature of the case and the sampling technique that was used for the study. The 

researcher on each parent conducted a face-to-face interview. Before, the 

commencement of each interview, I explained verbally the purpose of the study and the 

demand of each section. The face-to-face interview allowed me to listen carefully to 

the views of the interviewees and establish rapport. The advantage of individual face-

to-face interviews over group interviews is that in group interviews, participants may 

be influenced by others and may feel the need to conform (Kvale, 1996). In group 

interviews, it is not always possible to observe confidentiality or prevent the adverse 

effects that group participation may have on certain individuals.  During the interview, 

each participant was given ample time to respond to the questions. Each interview 

lasted for about 60 minutes. I used four weeks to interview the participants of the study. 

There was no time for interviewing the participants each day. I met the participants 
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depending on their schedules. After every interview, the session was audio-taped with 

a recording device and later transcribed for data analysis. This helped to maintain the 

original data for analysis. 

3.9 Data Analysis  

The analysis process will begin with measures to ensure transparency in the data 

storage, management, and transcription. All data from interviewers was audio-recorded 

with the consent of participants and stored in password-protected folders on my 

personal computer. I performed all translations and transcriptions myself before 

merging the final textual data from audio recordings. To increase reliability in 

qualitative data analysis, Parker (2011) suggested that researchers strive to maintain 

consistency in the coding process. In the coding process, inter-coder reliability is crucial 

for increasing reliability (MacPhail et al., 2016). To this end, a coding team comprising 

three Master of Philosophy students using qualitative methods for their research and 

myself set up to code the data individually. The team met after all members had 

completed their coding to discuss the codes for agreement. Coding disagreements were 

thoroughly discussed until consensus was reached. The analyses was done following 

thematic analysis approach.  

Sandilowski and Barroso (2013) noted that qualitative analysis processes such as 

thematic analysis allows for a transparent presentation of research results by laying bare 

the degree of transformation of data from description to interpretation. Thus, despite 

criticisms of thematic analysis approaches as poorly branded and lacking concrete 

existence relative to analysis approaches like content analysis (Vaismoradi et al., 2013), 

it has the ability to help identify, analyze and report patterns within textual data (Braun 

& Clarke, 2006). Finally, my views based on the data obtained were elaborated on and 

backed with related literature reviewed. 
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3.10 Ethical Considerations 

Prior to participating in the study, all participants (parents or guardians) were provided 

with a clear explanation of the research purpose, procedures, potential risks and 

benefits, and their rights as participants. Informed consent should be obtained from each 

participant indicating their voluntary agreement to participate. The participants were 

also informed of their right to withdraw from the study at any time without 

consequences. 

Participants identities and personal information were kept strictly confidential. All data 

collected, including audio recordings, interview transcripts, and field notes, should be 

anonymized and stored securely. The use of pseudonyms or codes were implemented 

to protect participants' identities during data analysis and reporting. 

Participants were informed about the use of audio recording during the interviews and 

their explicit consent should be obtained. They should also have the option to decline 

audio recording if they feel uncomfortable. Measures should be taken to ensure the 

privacy and security of audio recordings and authorized researchers should only access 

them. 

Participation in the study should be voluntary, and participants should not face any form 

of coercion or pressure to take part. They should have the freedom to decline 

participation or withdraw from the study without any negative consequences. 
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CHAPTER FOUR 

RESULTS AND DISCUSSION 

4.0 Introduction 

The chapter presented the results and the discussion of the data collected from the 

respondents for answering the research questions. It was in Two Sections thus; A and 

B. Section A presented the presents the analysis of the research questions whereas 

Section B dealt with the discussion of the research questions. 

4.1 Analysis of Data 

4.1.1 Research Question One: What are the specific socio-economic activities 

undertaken by parents/guardians in the Ekumfi District? 

The core intent of this research question was to identify the specific socio-economic 

activities undertaken by parents/guardians in the Ekumfi District. In addressing this, the 

responses outlined by the participants were summarized under the following sub-

themes.  

Theme 4.2.1.1: Self-employment  

Foremost, it was revealed that majority of the parents interviewed were self-employed. 

It was followed by the following comments: 

I grew up in a family of five and none of my siblings even made it up to 
O’level. My father told me that he cannot afford to pay my fees so he 
gave me a piece of land to farm on when I came of age (Parent 5). 

 

Another also mentioned emphatically that:  

I use to accompany my father for fishing when I was young. As a result, 
he taught me how to fish when I was about age thirteen and it prevented 
me from attending school regularly because I fell in love with the fishing 
business. And that had made me a fisherman now (Parent 1). 
 

A woman shared an experience that she would had loved to attend school but her father 

said she will not waste her money on his female children because their office is the 

kitchen. As a result, she was handed over to a man to marry at her early teens thereby 
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preventing her to fulfill her dreams of becoming a lawyer as she intended to. She went 

on to pronounce that after the marriage, her husband set up a petty trade business for 

her unfortunately, fifteen years after the marriage, her husband passed away. With a 

critical look at the nugatory salary she makes from the business, she decided to go back 

to her relatives for a piece of land to farm on for her to be able to cater for her four 

children and herself. Indeed, the experiences shared by this woman were bitter. 

Another parent also had this to say: 

Both my late parents’ family were having vast areas of land so they did 
not bother to send me to school at all. They claimed that attending school 
was a waste of my time since the only thing I need in life is money and 
with those lands, I can become someone in future. Due to this, I followed 
them. Though, I am not poor but if I am educated a bit, I hope it will be 
better for me to cater for my children’s needs as expected (Parent 6). 

 

Theme 4.1.1.2: State-employment  

Furthermore, two of the parents shared that they government-employed but their salary 

is not able to cater to the needs of their family to the optimal level. As such, they engage 

in other petty businesses to their work to serve as a support. One mentioned that: 

As you already know or have heard, in this country, teachers’ salary even 
at the degree level is a peanut let alone someone like me with a diploma. 
The salary cannot even afford my children’s school fees and feeding fees 
not to talk of other bills. Therefore, I engage myself in the selling of fruits 
and vegetables to act as a support (Parent 9). 

 

Another concluded by saying that: 

Even people with high educational levels who receive salaries twice and 
or thrice such as mine are complaining about hardship. How much more 
someone like me? Since, I am a bit free after school, I have decided to 
sell farm produce to support my husband and my other relatives (Parent 
3). 
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Theme 4.1.1.3: Self-searching jobs 

Moreover, some of the parents shared that owing to the nature of the living 

arrangements within the District, it compels most of the individuals to engage in one 

activity and or the other to boost them economically. 

I am a seamstress but what I had observed is that, at certain times during 
the year, I find it very difficult to raise adequate amount of money to 
support my children’s education. People will bring their clothes for 
sewing. After sewing them, getting your money becomes a problem not 
they do not want to pay but they don’t have the money. Due to this awful 
situation, I decided to go for a piece of land to farm on to assist me in 
times I am in need (Parent 10). 

 

Another parent mentioned that: 

Due to the living conditions here, it has made me to start hawking fish. 
Eiih, everyday, prices of goods keeps on increasing but the money I 
make from my farm is remaining steady. Therefore, I have decided to 
add hawking to it to enable me to support my husband to cater for our 
children’s educational needs (Parent 7). 

 

One participant shared that: 

I am a mason but can you believe that I can stay at home for a week or 
two without working? I will be visiting various sites for work but to no 
avail. With this, how can I give my children better education with a 
critical examination of price fluctuations on-going in the country 
presently? Therefore, I consulted some fishermen in the area to give me 
a call up when they are going fishing to serve as an assistance (Parent 
3). 

 

Another concluded by saying:  

Though I am an electrician but as the adage goes “all days are not 
equal”. You can sit in this shop for the whole day without you getting 
any job. How can I cater for my family? Meanwhile, my late father’s 
relatives have vast acres of land and now cocoa is of price, I decided to 
get a piece of land to farm on in order to raise money to cater for my 
family’s needs (Parent 5). 

 
The specific socio-economic activities undertaken by parents/guardians in the Ekumfi 

District were found to be agricultural activities such as fishing, cocoa farming, and the 

production of other crops such as plantain, cassava, cocoyam and the likes. However, 

the findings established that some of the parents were masons, tailors, hawkers, fruit 
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and vegetable sellers and the operation of provision shops. However, few some of them 

were teachers and nurses.  

Discussion of Findings of Research Question 1 

The findings under Research Question One reveal that parents and guardians in the 

Ekumfi District engage predominantly in self-employment and informal livelihood 

activities, including farming, fishing, petty trading, hawking, tailoring, masonry, and 

other artisanal work, with only a few in state employment such as teaching and nursing. 

This pattern reflects a livelihood structure largely rooted in the informal and subsistence 

economy. These findings are significant when examined through the lens of Social 

Reproduction Theory and Investment Theory, as they illuminate how parents’ 

economic positions shape both their life trajectories and their children’s educational 

experiences. From the perspective of Social Reproduction Theory, Bourdieu (1977) 

argues that social inequalities are reproduced across generations through the 

transmission of economic, cultural, and social capital. The narratives of parents who 

were denied schooling due to poverty, gender norms, or family livelihood priorities 

illustrate how limited educational opportunities in one generation translate into 

constrained occupational options in adulthood. Many parents’ engagement in farming, 

fishing, and petty trading reflects a continuation of inherited economic roles rather than 

outcomes of personal choice, reinforcing Bourdieu’s notion of structural continuity 

within social classes. 

The accounts of parents who were withdrawn from school to farm or fish underscore 

how economic capital deficits intersect with cultural beliefs to reproduce disadvantage. 

For instance, parents who described education as a “waste of time” in their childhood 

reveal how habitus deeply ingrained dispositions shaped by social context influences 

perceptions of schooling (Bourdieu, 1977). These habitus-driven orientations continue 
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to shape livelihood strategies in adulthood, positioning self-employment and informal 

work as normalized and often inevitable outcomes. Gendered dimensions of social 

reproduction are also evident in the data. The female participant who was denied 

education due to patriarchal beliefs that “a woman’s office is the kitchen” demonstrates 

how gender norms function as mechanisms of social reproduction. Such norms restrict 

access to cultural capital for girls, resulting in adult economic vulnerability and 

dependence on low-income activities such as petty trading and subsistence farming. 

This finding aligns with empirical studies in Ghana and sub-Saharan Africa showing 

that gendered educational exclusion perpetuates women’s concentration in informal 

economic sectors (Unterhalter et al., 2016). 

Investment Theory offers a complementary explanatory framework for understanding 

parents’ current socio-economic activities. Investment Theory posits that individuals 

and households allocate resources including time, money, and labour based on expected 

returns (Becker, 1993). Parents’ engagement in multiple income-generating activities 

reflects rational responses to economic insecurity, inflation, and unstable earnings. For 

many parents in Ekumfi, diversification into farming, hawking, or fishing alongside 

primary occupations represents a strategy to stabilize household income and meet basic 

needs, including children’s schooling. However, the findings suggest that low returns 

on both education and labour shape parental investment decisions. Parents employed in 

state institutions such as teaching expressed dissatisfaction with salaries, describing 

them as insufficient to support their families. This perceived low economic return on 

formal education challenges the assumptions of Investment Theory, which presumes 

that education yields reliable economic benefits. Similar findings have been reported in 

Ghana, where low public-sector wages weaken the perceived payoff of educational 

investment (Akyeampong & Rolleston, 2018). The convergence between Social 
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Reproduction Theory and Investment Theory is evident in parents’ narratives that 

reflect constrained choices rather than free economic agency. While Investment Theory 

emphasizes rational decision-making, Social Reproduction Theory highlights how such 

decisions are bounded by structural inequalities. Parents’ reliance on land inheritance, 

family occupations, and informal networks illustrates how economic investments are 

shaped by pre-existing social structures rather than purely individual calculations. 

Empirical studies converge strongly with the findings of this study. Research in rural 

Ghana consistently shows that farming, fishing, and petty trading dominate household 

livelihoods and that parents often combine multiple activities to cope with income 

instability (GSS, 2021; Owusu & Agyei-Mensah, 2019). Studies in coastal districts 

similar to Ekumfi have also reported that children’s schooling is indirectly affected by 

parents’ engagement in time-intensive and seasonal economic activities such as fishing 

and farming (Sabates et al., 2021). Additionally, convergent studies indicate that 

parents with limited education are more likely to engage in informal work and less 

likely to perceive schooling as a transformative investment (Rolleston & Iyer, 2019). 

The parents’ reflections on regretting their lack of education, yet remaining trapped in 

low-skilled occupations, align with findings that limited cultural capital constrains 

upward mobility and reinforces intergenerational inequality (Tikly & Barrett, 2017). 

Nevertheless, some divergent empirical evidence exists. Studies conducted in urban and 

peri-urban Ghana suggest that even parents engaged in informal employment may 

strongly prioritize education and make deliberate sacrifices to keep children in school 

(Porter et al., 2017). In contrast, the Ekumfi findings indicate that while parents value 

education, economic precarity compels them to prioritize livelihood diversification, 

sometimes at the expense of consistent educational support. This divergence highlights 

the importance of context, particularly the rural–urban divide, in shaping parental 
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economic behavior. Another point of divergence concerns state-employed parents. 

While some studies argue that public-sector employment enhances household stability 

and educational investment (World Bank, 2020), the findings from Ekumfi challenge 

this assumption. Parents in salaried positions reported engaging in secondary economic 

activities due to inadequate wages, suggesting that formal employment alone does not 

guarantee economic security or sufficient educational investment capacity in rural 

Ghana. 

 

4.1.2 Research question two: What parents/guardians socio-economic factors have 

a bearing on the regular school attendance of children in the Ekumfi District?  

The prime intent of this research question was to discuss the parents/guardians in the 

socio-economic factors that have a bearing on the regular school attendance of children 

in the Ekumfi District. Indeed, all the potential findings are summarized under the sub-

themes below.  

Theme 4.2.1: Low and moderate socio-economic activities of parents compelling 

children to leave school  

Indeed, all the participants mentioned that because they are financially moderate and or 

low, they have to make their children to stop schooling at times to engage in one 

occupation one way or the other during school hours to enable them raise money to 

cater for their needs. In fact, the parents’ pronouncements did not seem to them as a 

way of punishing the children but during these occasions they are financially weak. A 

parent said this to validate this claim. 

I owe a cocoa farm and cocoa in this area comes in abundance during 
certain times in the year. When the cocoa season is over, it becomes 
challenging for me to support them adequately. As I am old, I cannot 
carry out the cultural practices in the farm alone, I hire the services of 
labourers so that they can maintain the farm since these children cannot 
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assist me. With the money paid to these labourers the children skip school 
at times (Parent 10). 

 
Another parent shared that: 

 
The conditions at this place is sometimes worst due to the expensive 
nature of goods and services. Every penny you lose from your economic 
activity affects you tremendously. Therefore, when my wife is sick and or 
had travelled to purchase goods from the District capital, there will be 
no one to sell at her shop and I will lose customers gradually. As a result, 
I go there myself to sell there until she recovers and or arrives from her 
journey. These children are too young to attend school themselves. So, in 
times like this, they fail to attend school regularly (Parent 1). 
 

Another mentioned that: 

With this farming business, how much money to I gain let alone to hire 
the services of other people to assist me? It is the children who are going 
to spend the money afterwards. Meanwhile, they are not old enough to 
work. So whenever, I need a helping hand, at my farm, I have no option 
to resort to other peoples services so I make them to quit schooling during 
this time (Parent 8). 
 

One concluded by saying: 

That is why I gave birth; to get a helping hand as a person who was not 
able to climb higher the educational ladder but ended up being a 
fisherman. But considering the ages of these children, what can they do 
for me now? Whenever my business is bad, I make them quit school for a 
day or two (Parent 4). 

 
Theme 4.2.2: Family sizes  
Additionally, it was revealed that the family sizes of the parents compels them to engage 

themselves in certain socio-economic activities that had detrimental effects on the 

school attendance of their children. This was followed by the following comments: 

Raising a child is very challenging let alone someone like me having 
seven children. As for me, looking at the way things are moving on right 
now, any legal business that will fetch me money, I will gladly welcome 
it for my family to enable me to cater for their basic needs. My wife is 
also a business woman who sells plantain and she is not always at home. 
Preparing these children for school is time consuming and there is no 
money. In times such as these, I make them to absent themselves from 
school (Parent 10). 
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The comments made by this parent exemplifies that the amount involved in raising his 

children at greater peaks at the educational level compels him to engage the himself  in 

any economic activity that he lays his hands upon. 

Another harnessed by saying: 

Since I am not employed in the government sector and I have five 
children to cater for, I lay some of the burden to my elder sons at times 
but since they are also students they cannot do it to the maximal level. 
To me, those I had already assisted to the higher level is of great 
importance to me. So, I rather choose for the younger ones to absent 
themselves than for the elderly ones (Parent 9).  
 

The comments made by this man suggested that it appears significant for him to even 

spend all his money to develop a single child since the person is up the ladder. 

Therefore, he will not stop on the way since doing it yields no merits to him as he 

expects. A pronouncement made by him stating “educating all these children to the 

Senior High School level is cos 90 but even if two of these make it to the tertiary level, 

they can assist the rest perfectly”. As a result, it is empirical to validate that this parent 

cannot be judged as exhibiting cold attitudes toward the education of his early grade 

children but rather realizes that school a child up to SHS level in Ghana nowadays 

cannot fetch the individual with any lucrative job.  

Another ended this by articulating that: 

When your child is attending school, you have to provide them with lots 
of things. We all can testify that children at this age when at school like 
sweet beverages. You can give them feeding fees and or even beneficiary 
schools enjoying the school feeding programme give them meals but they 
still want other additional snacks. Considering my financial status and I 
have five children to cater for, I prefer to make my early grade children 
to absent themselves from school on days I am not financially sound 
because they will be mocked by their peers. As for the elderly ones, they 
can cope at school with or without money especially the males (Parent 
2). 
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Theme 4.2.3: Low women empowerment  

Moreover, majority of the parents mentioned that the educational level of women was 

a contributing factor to the problem. It was followed by the following comments: 

It is nowadays that females attend school. Even with that, most of them 
not even up to the maximal level. Quite apart from that, most of those that 
engage in businesses earn minimal incomes. Therefore, it poses all sorts 
of challenges to the men. Not that we are not willing to carry out our 
responsibilities, but, at least we should get a helping hand considering 
how prices of goods and services had increased nowadays. since I am the 
only one to cater for the whole family, when I am sick or not there for 
even three days, my children’s school attendance are negatively affected 
(Parent 4). 
 

Another echoed by saying that: 

I did not receive any proper education. When I got married, he 
established me with a business but the income I raise from it is very low 
compared to what he makes. Even if I obtain a quarter of his income, I 
would be very glad. Therefore, I rely solely on my husband. Therefore, 
when his income reduces, our children’s schooling is seriously affected 
(Parent 7). 
 

A parent concluded by expressing that: 

I am a diploma holder. How much is my salary? Because I could not 
climb higher, the salary cannot cater for my needs as a widow. Therefore, 
it is not all the time my children are able to make it to school (Parent 6). 

 

Theme 4.2.3: Culture  

In furtherance, it was mentioned that the cultural aspects of the society is a major 

contributor to the situation. It was followed by the pronouncements below: 

Most females from my family, I don’t get it whether it is a curse or what, 
they end up getting pregnant before completing junior high school. 
Because of this, I display positive attitudes towards their schooling. 
They can choose to follow their mother all the time. After all, the aim is 
to marry (Parent 5). 

 

Another harnessed by mentioning that: 

When you are spending your money on these children, you are not 
certain that they will not make your sweat be in vain. As they are young 
now, they can pay heed to pieces of advice but by the time they get to 
upper primary, most of them decide to run away from the school and 
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engage themselves in fishing and other farm activities especially the 
boys and you may not know of it. Due to the nature of our work, by the 
time you realize it, everything would be out of hand. Therefore, even 
some of the elderly ones forbid their young generations not to send their 
children to school. Though some of us failed to pay heed to them but I 
am not all that worried when my child says to me that he/she does not 
want to attend school on a particular day(s) (Parent 10). 

 

In concluding this factor, a parent said that: 

Even if I am to follow our cultural norms, none of my female children 
will have attended school. Though I did not kick against it but I am not 
in full support of female child’s education. Fine, if you are willing, I will 
support you. Imagine the worst thing I went through five years ago when 
my husband travelled to Libya. For about five years, I had not heard 
from him. As a poor woman, I gathered some money to see my daughter 
through junior high school. Upon getting to form three, she got pregnant 
and all efforts went in vain and I recalled what my grandparents advised 
me on girl-child schooling years ago. There are many bad peers here. 
My last two children are all females. Although I support them, but when 
they feel like not attending school, I do not bother them (Parent 2). 

 

Theme 4.2.5: Parental age  

Finally, some of the parents mentioned that parental age is a contributory factor to the 

phenomenon. Indeed, some alluded the problem to old age whereas some said it was 

stemming from young age. It was accompanied by the following sentiments: 

Parents that are around their late 60’s especially some of the men who 
married at a tender age do not realize any benefits associated with early 
grade education. What they will say is that, during their time, you have 
to be of about seven years before you start schooling. So a parent like 
this will not even bother to check his wards school attendance having 
realized that these children are less than five years (Parent 9). 

 

Another supported by saying that: 

It is absolutely true. As for the old men, they still recognize that 
agricultural activities are of benefits to their children. The worst of it all 
is when they hear about graduate unemployment. They will not even 
bother to send you to school. Even when they do, they don’t mind 
whether or not you attend. After all, they have the notion that you will 
by hook or crook join them later (Parent 5). 

 

A parent who was in support of younger age of parents spelt out clearly that: 

Marriage comprises lot of things. When you are young, you might think 
that you are strong enough to work for money. But I tell you, without 
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any proper guidance, you end up messing up your entire family. In fact, 
most young couples eager to look out for well-paid jobs leave their 
children at the expense of this. Though they can be educated but since 
they lack adequate guidance, it affects their children’s education 
negatively (Parent 3). 

 

Conclusively, a parent shared that: 

What I had observed amongst most young couples is that, they may 
sometimes have the financial capacity to cater for their children’s 
educational needs adequately, but, it is an eyesore to witness that due to 
lack of maturity on both sides, they become befuddled with lots of 
challenges thereby affecting their children’s education as well (Parent 
8). 

 

In sum, the socio-economic factors that hinder the school attendance of children in the 

Ekumfi District are that since most of them had not achieved higher education, the 

income they raise is moderate and or low thereby compelling them to allow their 

children to absent themselves from school whenever they face any sort of financial 

barriers.  Additionally, family sizes of the parents and the educational level of the 

women make them to engage themselves in certain socio-economic activities that had 

detrimental effects on the school attendance of their children. Finally, cultural aspects 

of the society and parental educational level were all found to be contributing factors.  

Discussion of Findings of Research Question 2 

The findings under Research Question Two reveal that multiple interrelated socio-

economic factors low and moderate income levels, large family sizes, limited women’s 

empowerment, cultural norms, and parental age significantly influence the regular 

school attendance of children in the Ekumfi District. These findings resonate strongly 

with Social Reproduction Theory and Investment Theory, offering a nuanced 

explanation of how structural inequalities and rational household decision-making 

jointly shape schooling outcomes for early grade learners. From the standpoint of Social 

Reproduction Theory, Bourdieu (1977) posits that social and economic inequalities are 

sustained across generations through unequal access to economic, cultural, and social 
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capital. The narratives of parents who intermittently withdraw their children from 

school to support farming, fishing, or petty trading illustrate how limited economic 

capital compels households to prioritize short-term survival over long-term educational 

accumulation. This practice reinforces the reproduction of disadvantage, as children’s 

schooling becomes disrupted, thereby limiting their future access to valued cultural 

capital. The theme of low and moderate socio-economic activities compelling children 

to leave school demonstrates how economic necessity normalizes child absenteeism. 

Parents’ statements that withdrawing children from school is not intended as 

punishment but as a coping strategy reflect a habitus shaped by chronic economic 

insecurity. In Bourdieu’s terms, these dispositions make irregular attendance appear 

reasonable and even inevitable within households experiencing persistent financial 

strain (Bourdieu, 1977). 

Investment Theory further explains these findings by framing parental decisions as 

rational responses to constrained resources. According to Becker (1993), households 

allocate resources based on perceived costs and returns. When income is unstable or 

seasonal, as reported by farming and fishing parents, the opportunity cost of schooling 

increases. Parents therefore “invest” children’s time in income-generating or labour-

support activities during periods of economic hardship, even if this undermines 

consistent school attendance. Family size emerged as a critical factor shaping 

educational investment decisions. Parents with many children reported prioritizing 

older children or those already advanced in the education system, while allowing 

younger ones to absent themselves from school. This aligns with Investment Theory, 

which suggests that households may concentrate limited resources on children 

perceived to have higher potential returns (Becker, 1993). Simultaneously, Social 
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Reproduction Theory explains how such selective investment perpetuates inequality 

among siblings and reinforces stratification within families.  

Empirically, these findings converge with studies conducted in rural Ghana and similar 

contexts, which show that large household sizes strain limited resources and negatively 

affect children’s school attendance, particularly at the early grade level (Sabates, 

Hossain, & Lewin, 2021; GSS, 2021). Research has consistently demonstrated that 

parents facing high dependency ratios are more likely to adopt coping strategies that 

compromise schooling regularity (Rolleston & Iyer, 2019). Low women empowerment 

and limited female education further compound attendance challenges. The findings 

reveal that women’s low educational attainment and minimal income-generating 

capacity increase household vulnerability when male income declines. From a Social 

Reproduction perspective, gendered exclusion from education restricts women’s access 

to cultural and economic capital, thereby reproducing gender and class inequalities that 

directly affect children’s schooling (Unterhalter et al., 2016). Investment Theory also 

helps explain this dynamic, as households with dual income earners are better 

positioned to sustain educational investments. Where women’s economic contributions 

are limited, the household’s ability to absorb shocks diminishes, increasing the 

likelihood of children missing school during periods of male unemployment, illness, or 

absence. Similar patterns have been reported in empirical studies linking women’s 

empowerment to improved child educational outcomes (World Bank, 2020). 

Cultural norms identified in the study particularly those devaluing female education 

and normalizing early pregnancy or marriage represent powerful mechanisms of social 

reproduction. Parents’ ambivalence toward enforcing attendance, especially for girls, 

reflects internalized cultural capital that positions marriage and domestic roles above 

formal schooling. Bourdieu (1977) emphasizes that such symbolic systems legitimize 
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inequality by making it appear natural and unquestioned within communities. 

Convergent empirical studies in Ghana and sub-Saharan Africa affirm that cultural 

beliefs significantly influence parental attitudes toward schooling, especially for girls 

in rural and coastal communities (Porter et al., 2017; Tikly & Barrett, 2017). These 

studies similarly report that parents may support schooling in principle but withdraw 

enforcement when children resist attendance, viewing disengagement as culturally 

acceptable. 

Parental age also emerged as a salient factor, with older parents displaying scepticism 

about the benefits of early grade education and younger parents struggling with 

maturity and guidance despite financial capacity. Social Reproduction Theory explains 

older parents’ attitudes as products of historical contexts where schooling was less 

accessible or valued, shaping a habitus that prioritizes agriculture over formal 

education. Younger parents’ challenges, on the other hand, reflect limited social and 

cultural capital needed to translate economic resources into effective educational 

support. Divergent empirical evidence exists, however, suggesting that some low-

income parents in other rural settings maintain strong commitment to uninterrupted 

schooling despite economic hardship (Ampiah & Adu-Yeboah, 2016). Unlike the 

Ekumfi context, such settings often benefit from stronger community enforcement of 

schooling norms or external support systems. This divergence shows the importance of 

localized socio-cultural and economic conditions in shaping attendance outcomes. 
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4.1.3 Research question three: What are the views of parents/guardians in the 

Ekumfi District concerning their involvement in their children’s education 

towards its attendance and its anticipated outcomes? 

This research question sought to map out the views of parents/guardians in the Ekumfi 

District concerning their involvement in their children’s education towards its 

attendance and anticipated outcomes. The verifications made by the participants are 

presented under the themes below.   

Theme 4.2.3.1: Provision of children with the basic educational needs  

Foremost, all the parents perceived that making it a core mandate to provide children 

with the basic learning materials required of them at school will encourage them to 

attend school regularly. A parent shared that:  

As a parent, trying as much as possible to provide your child with the 
necessary learning materials he/she requires will motivate the child to be 
in school even when the child is not (Parent 7)”.  

 

Another parent shared emphatically that:  

“We as parents should try to visit our wards school to have verbal 
interactions with her concerning what they may require at school. This 
will make them active in their classroom at all times thereby inspiring 
them to be in school all the time (Parent 3)”.  

 

The researcher also recounted that majority of participants perceived that providing 

their children with them with better uniforms and stationeries can empower their 

children’s regular attendance to school. During the interview, a parent articulated:  

“It is very disturbing to realize that my child is in tattered clothes 
attending school. Their colleagues may mock at them and may have 
disinterest for school. Frankly, since it is our duty to provide our  wards 
with basic learning materials, even in thick and thin, we should make 
sure make provide them to avoid being mocked at school” (Parent 4).
  

Theme 4.2.3.2: Regular attendance to school gatherings 

Additionally, all the participants articulated that it is very imperative for them to attend 

meetings regularly. They indicated further that these gatherings play tremendous roles 
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in enabling them to cherish issues hindering their children’s regular attendance to 

school. A parent said emphatically that: 

 “I attend meetings in this school but, many parents do not come. On 
several occasions, we are few and as we know, we do this reluctantly, 
we cannot figure how to better get to arrest absenteeism among our 
children” (Parent 9). 

 

Theme 4.2.3.3: Regular communication with schools 

Meanwhile, all the parents also raised contended that communicating with the schools 

can pave ways to enhance the regular attendance of their children. This was 

accompanied by the following comment:  

“Most of the time, we are all busy but we have to make sure that we 
communicate with the schools to enable us to be well-versed with the 
welfare of our children” (Parent 2). 
 

Additionally, all the participants perceived that since their children are their future 

hopes, they should be eager to do whatever it takes to ensure their regular school 

attendance despite the financial challenges they are facing. Parents’ internal conviction 

about their role about their children’s education seems of critical importance to them 

because in this century, to assume any lucrative job has a direct bearing on education. 

As a result, it has intrinsically motivated the parents to appreciate the need of their 

children to be in school at all times.  

Theme 4.2.3.4: Providing home support 

Additionally, the parents perceived that they support their children at home as means 

of ensuring their regular school attendance. The main support for the children’s 

attendance was preparing their children and transporting them to school. The parents 

shared that with an examination of the ages of these children, they should prepare them 

for school. They added that since they are closer to them, they are their motivation and 
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they often do whatever they say. As a result, when they prepare them in time at home 

with all their meals ready, they face no challenges in attending school regularly.  

Furthermore, the parents also acknowledge that the children need a helping hand in 

their assignments so they should offer a helping hand there. Although most of the 

parents were not educationally inclined to offer this helping hand but alleged that they 

can do so by resorting to the services of their elderly children and or other co-tenants. 

They appreciated that when these children observe that they are always doing well in 

their home works, it motivates them to be in school regularly because their teachers 

may not beat them. The following assertions verify the claim: 

“I cannot do the homework but will not sit there idle. I just instruct their 
older siblings to assist them and we observe them until completion. 
When their older siblings are not there, I consult our immediate 
neighbours (Parent 3). 

 

Another echoed by revealing:  

I always instruct my children to assist their little cousin with his 
homework. Anytime they are not around, I look for a different person to 
him. He becomes happy when he scores all after presenting it to their 
madam the next day. So, he is eager to submit his homework to her 
madam everyday (Parent 1). 
 

Theme 4.2.3.5: Enhancement of the learners academic outcomes 

Subsequently, some of the parents mentioned that when the children attend school 

regularly, it enables teachers to diagnose their strengths and weaknesses that in turn 

improves on the academic performance of the children. It was followed by the 

following comments: 

In every work, your regularity at the place boosts your performance and 
or yield and schooling is not an exception. Because the teachers are 
responsible for shaping the lives and the academic performance of our 
children, I am for sure that when they attend school regularly, they may 
find out where they need help to enable them to improve upon their 
academic performance (Parent 5). 
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Another supported by saying that: 

Any child that attends to school regularly develops academically because 
the teachers are able to monitor their academic progress all the time and 
to shape them to do their best (Parent 1). 

 

A parent harnessed that: 

No matter how a child is weak, if the individual attends school regularly, 
it enables the teachers to keep the person on track always thereby making 
them to improve academically (Parent 6). 

 

Another parent also had this to say: 

When my wife was sick and because I was always busy, our little girl 
absented herself from school for a week. After she resumed, she was 
facing challenges in doing her home works that was unusual of her. But 
after sometime, she was not facing it anymore then I realized that, when 
children are absent from school, certain concepts are being taught by 
teachers that shall not be repeated again. So the child loses it all when 
he/she is absent making regular school attendance a prime predictor of 
children’s academic performance (Parent 8). 

 

A parent concluded on this point that: 

As for this, I agree with it perfectly. Any learner, no matter how the 
person is weak in academics will achieve an improvement when him/her 
attends school regularly (Parent 7). 

 

Indeed, the findings verified that, the parents perceived that regular school attendance 

have a direct bearing on the social and lingual skills of their children. The following 

assertions confirm this claim. 

As the children play in class and or during break time, it enables them 
to improve upon the way they express themselves verbally. Also, it 
enables them to associate themselves socially with their peers without 
feeling shy (Parent 3). 

 

Another buttressed by saying that: 

I wonder the kind of statements my child can make. We don’t make those 
assertions at home. She learnt them at school (Parent 9). 

 

A parent also supported by saying: 

The way my children interact with me when I come home is really 
astonishing to me. The manner in which they will come out with what 
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happened at school is amazing. We did not teach them that because we 
are always busy. They learnt these traits at school (Parent 9). 

 

Another concluded on this by mentioning that: 

The things we the parents do at home are few. When they attend school, 
they learn a lot because they interact with other children when playing 
and this improves their social competences and language skills (Parent 
10). 

 

Furthermore, the parents realized that children’s regular school attendance develops 

their psychomotor skills. The quotations below verify this claim. 

Play-based is one instruction pedagogy used by early grade teachers. As 
these children manipulate objects during play-based activities, they are 
able to develop their psychomotor skills to the maximum level (Parent 1). 

 

Another harnessed by saying that: 

As grown as I am, sometimes, I face challenges when trying to fix a 
challenge posed to me by my decoder. But, my little son told me that, he 
can do it. I questioned his ability but when I gave him the chance, he did 
prove himself. Afterwards, he told me that, he learnt it at school (Parent 
5). 

 

A parent concluded by asserting that: 

My little son can handle my laptop leaves me in the dark as to how he 
knew all those hands-on activities. I did not teach him that. I am certain 
that since their madam had one and likes him very much, she taught him 
that (Parent 8). 

 

Theme 4.2.3.6: Boosting parents/guardians finances 

Moreover, some of the participants mentioned that their children’s regular school 

attendance paves way for them to have ample time to engage in more economic 

activities. The statements below confirm this. 

As for these children, when they are with you at home, you cannot leave 
them and go anywhere considering their age and disruptive behaviors 
they engage themselves in. this compels you to stay with them. But when 
they are off to school, you can do anything you what for your money 
(Parent 4). 
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Another supported by saying that: 

During vacation, the way I suffer in catering for my business is very sad. 
They will be running here and there and you will be shouting. You cannot 
even do your own activities let alone to resort to other ones. But when 
they attend school, I am free to engage in any little economic activity that 
comes in my way (Parent 8). 

 

Another concluded on this point by saying that: 

When they attend school, I have ample time to move to any place I like to 
look out for jobs that will fetch me money to cater for them. When they 
are at home, these opportunities cease (Parent 5). 
 

 

Theme 4.2.3.7: Less disruptive behaviours among children 

Finally, the parents believed that their children’s school attendance is linked to less 

disruptive behaviours at home. The quotations below confirm this perception. 

Children of this age usually perceive what their teachers tell them to be 
true compared to what we the parents use to tell them. Therefore, when 
they attend school regularly, the teachers shape them morally on what 
to do and what they should refrain from. So when they come home and 
you tell them the same, thing, they will agree with you since their teacher 
had also informed them about it and this all stems from when your child 
attends school regularly (Parent 1). 

 

In concluding on this point, a parent mentioned that: 

The curriculum for these children is geared specifically towards the 
building of moral values. Therefore, what the teachers tell the children 
is what they are likely to display in their daily lives. This is because, 
children of this age trust whatsoever their teachers tell them (Parent 8). 

 

In summary, these assertions confirm that the parents believed that their effective 

communication with schools and the provision of the required teaching and learning 

materials can assist the regular school attendance of their children. Finally, preparing 

them to school on time and rendering assistance to them in their homework also ensures 

their regular school attendance. Additionally, the parents observed that their 

involvement in their children’s education enables teachers to diagnose their strengths 

and weaknesses that in turn improves on the academic performance of the children. 

Additionally, the parents addressed that ensuring regular school attendance have a 
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direct bearing on the social, lingual, and the psychomotor skills development of their 

children. Finally, they cherished that it paves way for them to have ample time to 

engage in more economic activities likewise reducing their children’s disruptive 

behaviours at home.  

Discussion of Findings of Research Question 3 

The findings under Research Question Three reveal that parents’ perceptions of their 

involvement in their children’s education are deeply embedded in both structural 

conditions and purposive household actions. When interpreted through Social 

Reproduction Theory (Bourdieu, 1977) and Investment Theory, these views illuminate 

how parental practices simultaneously reproduce existing social structures and 

represent calculated efforts to improve children’s future life chances. The convergence 

of these theories provides a robust lens for understanding how parental involvement 

shapes school attendance and anticipated educational outcomes in the Ekumfi District. 

From the perspective of Social Reproduction Theory, parents’ emphasis on providing 

basic educational needs such as uniforms, stationery, and learning materials reflects 

attempts to equip their children with the minimum cultural and symbolic capital 

required to function effectively within the school system. Bourdieu (1977) argues that 

schools privilege certain forms of cultural capital, and children who lack these resources 

often experience marginalisation. Parents’ concern that tattered uniforms expose 

children to ridicule highlights how symbolic deprivation can undermine school 

attendance by fostering shame and disengagement, thereby reproducing educational 

disadvantage. Investment Theory complements this explanation by framing the 

provision of learning materials as a rational household investment aimed at maximizing 

educational returns. Parents’ narratives suggest that even under financial constraints, 

they perceive spending on basic school needs as a worthwhile allocation of scarce 
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resources because it increases children’s motivation to attend school and enhances the 

likelihood of positive academic outcomes (Becker, 1993). This aligns with empirical 

studies in Ghana showing that parental provision of basic educational inputs 

significantly predicts regular attendance at the basic school level (Rolleston & Iyer, 

2019). 

Parents’ views on attending school gatherings and meetings further illustrate the 

interplay between structural reproduction and strategic investment. From a social 

reproduction standpoint, limited participation by many parents may reflect constrained 

social capital, where parents lack confidence or familiarity with institutional norms of 

schooling. Bourdieu (1986) notes that unequal access to social capital limits families’ 

ability to effectively engage with educational institutions, thereby perpetuating 

disparities in school participation and outcomes. Conversely, parents who consistently 

attend meetings demonstrate an investment-oriented orientation, recognising that 

engagement with teachers and school authorities enhances information flow and 

collective problem-solving around absenteeism. Empirical evidence converges with 

this finding, as studies across sub-Saharan Africa indicate that parental involvement in 

school governance and meetings is associated with improved attendance and learner 

engagement (Epstein, 2018; Sabates et al., 2021). Regular communication with schools, 

as highlighted by participants, further underscores the role of social capital in shaping 

attendance. Social Reproduction Theory suggests that parents who maintain frequent 

communication with teachers are better positioned to acquire institutional knowledge 

and educational dispositions valued by schools. This communicative engagement 

enables them to align home practices with school expectations, thereby supporting 

children’s regular attendance and reducing the likelihood of exclusionary practices 

(Bourdieu, 1977). 
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From an Investment Theory perspective, communication with schools represents a low-

cost but high-return strategy. Parents perceive that staying informed about their 

children’s welfare and academic progress allows early intervention in attendance-

related challenges, thereby protecting their educational investment. Convergent 

empirical studies confirm that parent–teacher communication enhances accountability 

and improves attendance, particularly in early grade education (Jeynes, 2017). The 

theme of providing home support such as preparing children for school, transporting 

them, and assisting with homework can also be interpreted as an attempt to compensate 

for limited institutionalised cultural capital. Bourdieu (1977) argues that families with 

lower educational backgrounds may lack the dominant cultural resources valued by 

schools, yet parents’ efforts to mobilise older siblings and neighbours reflect adaptive 

strategies to bridge this gap. These practices, while supportive, may still reproduce 

inequality if the quality of assistance remains uneven. Investment Theory, however, 

frames these actions as pragmatic resource pooling within households and 

communities. Parents’ reliance on siblings and neighbours to assist with homework 

reflects rational substitution where direct parental academic support is unavailable. 

Similar findings have been reported in rural Ghana, where extended family and 

community networks play a critical role in sustaining children’s school participation 

despite parental illiteracy (Ampiah & Adu-Yeboah, 2016). Parents’ strong belief that 

regular attendance enhances academic performance aligns closely with both theoretical 

perspectives. Social Reproduction Theory explains that consistent attendance allows 

children to internalise the dominant academic culture, linguistic codes, and behavioural 

norms rewarded by schools. Absenteeism disrupts this process, leading to cumulative 

learning gaps that reinforce existing inequalities (Bourdieu & Passeron, 1990). 
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Investment Theory reinforces this view by positioning attendance as a necessary 

condition for realizing educational returns. Parents’ lived experiences of children 

struggling after short periods of absence illustrate awareness of the opportunity costs 

associated with missed instructional time. Empirical studies strongly converge with this 

finding, consistently identifying attendance as a key predictor of academic achievement 

at the basic level (Gottfried, 2019). Beyond academics, parents’ perceptions of 

improved social, linguistic, and psychomotor skills through regular attendance 

highlight schooling as a site of holistic capital formation. Social Reproduction Theory 

recognises schools as spaces where children acquire embodied cultural capital, 

including language use, social interaction skills, and behavioural dispositions. Parents’ 

observations that such skills are not easily taught at home underscore how schooling 

compensates for limitations in home-based socialisation. Investment Theory extends 

this interpretation by suggesting that parents value schooling not only for academic 

credentials but also for the broader skill set that enhances children’s future 

employability and social mobility. Convergent empirical evidence supports this, 

showing that early grade attendance contributes significantly to socio-emotional and 

psychomotor development (UNESCO, 2020). The finding that children’s school 

attendance enables parents to engage in economic activities introduces a reciprocal 

dimension often underexplored in schooling research. From a social reproduction 

perspective, this reflects how schooling structures daily life in ways that sustain 

household economic survival. However, it also underscores how families remain 

dependent on schools as childcare institutions, a dynamic shaped by broader structural 

inequalities in labour markets and social protection systems. Investment Theory 

provides a clearer explanatory frame here, as parents perceive schooling as a dual 

investment that yields immediate economic returns through freed time for work and 
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long-term returns through children’s education. Divergent studies, however, caution 

that in some contexts, economic pressures lead parents to withdraw children from 

school to support household labour, highlighting the fragile balance between schooling 

and livelihood strategies (Porter et al., 2017). Finally, parents’ belief that regular 

attendance reduces disruptive behaviours reflects the moral and disciplinary role of 

schools in social reproduction. Bourdieu (1977) emphasises that schools transmit 

dominant moral values and behavioural norms that shape children’s habitus. Parents’ 

trust in teachers’ authority suggests deference to institutionalised cultural capital, 

reinforcing the school’s role in shaping compliant and socially acceptable behaviour. 

 

4.1.4 Research Question 4: How can the parents/guardians in the Ekumfi District 

balance their socio-economic activities with the school attendance of their 

children? 

The final research question proposed how the parents/guardians in the Ekumfi District 

can balance their socio-economic activities with the school attendance of their children. 

The verifications made by the participants in assisting to drive the name of the situation 

into the mud are presented under the themes below.   

Theme 4.2.4.1: Making time to corroborate with schools  

To begin, all the parents agreed that, making time to collaboration with schools is a 

potential way of addressing the issue of balancing their socio-economic activities with 

their children’s attendance to school. The parents believed that dedicating part of their 

time to corroborate effectively with the schools may make the teachers aware of issues 

emanating from their work. As a result, it will make the teachers to give them the 

necessary guidance that will make them to be able to reduce the rates of absenteeism 

among their children. This was followed by the following comments: 
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Due to the challenges we face in giving our children better education, I 
sometimes give up especially when I am financially broke. But I am for 
sure that it is not the best for my child. I am for sure that when I share 
my view with the school, they can give me directives so that my child will 
be in school at all time. Therefore, as a parent, I dedicate part of my time 
for this (Parent 3). 

 

Another buttressed by saying that: 

For anything to be successful, there should be collaboration between the 
parties involved and children’s education is not exempted from this. 
When we the parents collaborate with the schools effectively, the will 
direct us on what to do when we face challenges concerning the 
educational needs of our children no matter how busy we are (Parent 2). 

 

Another said emphatically that: 

Teachers are aware of the challenges we face. Sometimes, my children 
when absent from school and goes to school the next day, the teacher 
because of this took my number and asked me why and I shared my 
experience with her  every little time I am free. She told me not to bother 
when such incident happens and that, she will know the way forward. I 
trusted her and since, that issue had not kept my children at home 
anymore (Parent 10). 

 

Another concluded on this point by saying that: 

Our collaboration with the school is very important so that the school 
shall recognize our challenges and show us the ways forward (Parent 9). 

 

Theme 4.2.4.1: Making time to corroborate with schools  

Theme 4.2.4.2: Open efforts with schools  

All the parents acknowledged that although to ensure regular attendance of their 

children requires financial strength but their open and collaborative efforts with schools 

can assist in remedying the situation. The parents addressed that they had to work extra 

harder in order to meet the demands of their families thereby causing absenteeism 

among their children but they thought it wise to sacrifice part of their time to be open 

to the schools such that they can jawjaw to find a solution to the learners’ absenteeism 

rates. A parent remarked that:  

It is very crucial to factor out how we as parents to make provisions with 
the schools in our quest to ensure our children’s regular attendance to 
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school. They can educate us on ways to cope when we are not financially 
sound. Some of us do not make our children to attend school because we 
don’t have money for their feeding fee but they still eat when at home. No 
matter our work, we should dedicate part of our time for this. When we 
share problems such as these with them, they can show us the ways out 
(Parent 6).  

 

A parent emulated similar statements:  

When we the parents dedicate part of our time and reaches out to schools, 
they will welcome my ideas. When this happens, it means I can take part 
in decisions concerning the welfare of my child and it inspires me to 
respond to whatever I am called upon to react to within the school. In 
fact, I am for sure that effective collaboration between the school and 
parents may boost every parent to play active roles when it comes to their 
involvement in their children’s education (Parent 10).  

  
Theme 4.2.4.3: Making time to corroborate with schools  

Furthermore, all the parents were in support on the need to make time for regular PTA 

meetings. They felt that it will be an avenue where they can address and negotiate issues 

that are hindering their involvement with the school.  The parents also believed that it 

is the only avenue where they can all meet to share their various experiences with their 

colleagues to find out the probable means of balancing their work and their active 

involvement in their children’s education. A parent shared that:  

Although PTA is organized regularly, we would sacrifice part of our time 
to attend to enable us to discuss these things and together with the school. 
In this way, we may understand how to balance our work with our 
children’s education to help them succeed as we want (Parent 4).  

 

The above statements made by the participants announces their need to allot much of 

their time to attend PTA often to make the teachers to educate them on how they can 

solve the problems emanating from the mismatches between their socio-economic 

activities and their children’s education. 

Theme 4.2.4.4: Open lines of communication with schools  

Moreover, all the parents announced the need to have effective and open lines of 

communication between the home and the school during the interviews. A parent spelt 
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out the importance of consistent communication efforts with parents, especially 

children whose parents are usually not available during school gatherings and or seldom 

visit the school. This she said may enable such individuals to appreciate the efforts they 

can put in place to enable them balance their jobs with their children’s education. This 

was accompanied by the following comments:  

I find time to communicate to the teacher on WhatsApp. I really enjoy 
using it because, it makes me recognize that though my absence makes 
me  lose certain information but not all hope is lost because I am  always 
privileged to whatever issues that emerge during these gatherings. And 
it has assisted me to keep my children in school frequently because I get 
all reports on my child (Parent 8).  
 

The parents also suggested the need of schools to establish an open line of 

communication. This they elaborated can assist parents to monitor the attendance and 

progress of their children. A parent said that:  

I usually tell the teachers of my children to ask to communicate with me 
freely when the need arises especially on issues pertaining to the 
academics of my child. I urge all parents to continually ask them every 
day and ask him/her to tell you she is doing at school and things 
bothering her. This helps the child to be alert in school so that she learns 
to cultivate the habit of being in school at all times (Parent 9).  

 

4.2.4.5: Empowering women 

In addition, it was established that empowering women can help all families to balance 

their socio-economic activities and their children’s education. It was followed by the 

sentiments below. 

In fact, most of us the women, due to the ways customs had undermined 
us in the society do not make us to be able to raise money to assist our 
husbands. We have become a burden to them because they are solely 
responsible for doing actually everything. So wherever they are not well 
and or no more, our children’s education is negatively affected. 
Therefore, when the society empowers us, it shall go a long way for us 
to gather adequate capital to support our children’s education in the 
absence of our husbands (Parent 1). 
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Another parent also had this to say: 

Everything should be done by men. Most of the women do not assist us 
in anyway in terms of finances not that they don’t want to be they do not 
have it. Most of the economic activities such as farming and fishing are 
solely undertaken by men. This poses challenges to us because the 
money we gather are not adequate to cater for all that we want. Even in 
some communities here, women are forbidden to undertake certain 
economic activities leaving them at a disadvantage. Therefore, when 
they are given equal chances like we men, it may make them financially 
sound to be able to support the educational needs of our children when 
we are financially weak (Parent 6). 

 

A parent said on this point that:  

Nowadays, things had changed. Men shouldn’t be the only ones to be 
catering for the financial needs of the family. Women should also do so. 
However, here is the case that they are not given the privilege due to 
certain societal norms. This leaves the education of children at a 
disadvantage because in the absence of the father, children’s educational 
needs cannot be met. Therefore, societies and heads of family should 
empower women to assume similar job opportunities as men (Parent 5). 

 

Theme 4.2.4.6: Better girl-child education  

Furthermore, some of the respondents verified that the provision of better education for 

the girl child to a higher level can assist in curbing the situation. The parents felt that 

the economic burden on them right now stem from the fact that most of their wives or 

the women within their communities are not financially sound due to their low level of 

education and this had brought all the burden on the men. They shared that proper 

education of the girl child may enable them to assume lucrative jobs in order to support 

their partners in the near future to curb this menace. The quotations below exemplifies 

this claim. 

Educating females to a higher level assists them to obtain well-paid jobs 
to be able to assist their spouses in catering for all the educational needs 
of their children (Parent 3). 

 

Another supported by pointing out that: 

This is absolutely true because the wives we live with them here do not 
have better jobs because most of them are not well-educated. For manual 
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work also, how many women can weed, fish, undertake construction 
activities, etc. just to mention but just a few. Since they cannot do this, 
the income they raise from their activities is small making them unable 
to assist their husbands in the education of their children. However, with 
the provision of better education, they can get well-paid jobs to be able 
to assist in their children’s education (Parent 8). 

 

Another concluded on this point by saying that: 

Providing them with education to a higher level is very essential to enable 
them to raise adequate income to support the educational needs of their 
children (Parent 5). 

 

Theme 4.2.4.7: Positive parent perceptions toward education  

Moreover, some of the parents observed the need for all parents to develop positive 

perceptions and attitudes towards the education of their children despite the stressful 

nature of their work. They felt that because ones perceptions affects his/her attitudes, 

when parents develop positive attitudes toward their children’s education, it will 

compel them to make the necessary amendments that can enable them to balance their 

jobs with their children’s education. It was accompanied by the comments below: 

As parents, we are all aware of how our jobs can be stressful but, when 
we develop positive perceptions about the educational needs of our 
children, it shall inform us on the relevance of keeping our children in 
school at all times (Parent 4). 

 

Another supported by saying that: 

When we develop positive perceptions, it will shape our attitudes such 
that we may try as much as possible so that our children may not skip 
school due to one reason or the other although my work is very hectic 
(Parent 7). 

 

In concluding this, a parent mentioned that:  

I know the stress accompanied with my job. Meanwhile, as parents, we 
need to develop positive perception concerning our children’s education 
as parents may shape our ways in dealing with challenges that come 
with it (Parent 9). 
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4.2.4.8: Spirit of hard work among parents/guardians 

In furtherance, all the parents concluded that all family heads must endeavor to attach 

his/her rapt attention to economic activities they undertake. The notions of the 

participants must have stemmed from the fact that owing to the difficulty nature in 

finding and or engaging adequately in the ones they have in raising higher income for 

themselves likewise to support their children’s education. The following assertions 

verify it. 

Though most of us do not have well-paid jobs but, we are still surviving 
and keeping our children in school. Therefore, whatever activity we lay 
our hands on, we have to attach seriousness to it so that we get the 
required income from it for us to be able to cater for our children’s 
educational needs (Parent 6). 

 

Another supported by saying that: 

Despite the little money I make from my business, we are still coping 
because, I don’t joke with my job because, it my sole source of income. 
Therefore, I endeavor that my colleagues do the same (Parent 8). 

 

Another parent concluded by mentioning that: 

I attach seriousness to every job I lay my hands upon provided it will 
fetch me money and this has sustained I and my family for several years 
(Parent 7). 

 

4.2.4.8: Creation of welcoming environment in schools  

Finally, all the parents emphasized the need of schools to create a welcoming 

environment for them to visit without any form of hitches. They cherished that it shall 

accord them to obtain information about their wards and the school. A parent made this 

statement to support this revelation. Therefore, an open-door was remarked by the 

participants as the apt strategy. A parent mentioned that:  

This policy is an age-old strategy but we schools seldom put it into 
practice. I am sure that parents are encouraged to pay regular visits to 
the schools, they will better understand what attendance means to their 
children (Parent 7).  
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These views made by the parents informs schools on the need to make their modes of 

communication very flexible for all parents to cherish the need to visit them at all times. 

This in turn caters for all parents more especially, those with weak educational 

backgrounds. 

Conclusively, all the parents revealed that all parents should endeavor to provide better 

education for all their children such that their generation to come will not face those 

challenges. To them, the provision of this education may enable the children to obtain 

lucrative jobs in future to enable them to cater for the educational needs of all their 

children. 

In a nutshell, in order for the parents/guardians to balance their socio-economic 

activities with their children’s education is making time to corroborate effectively with 

the schools likewise the empowerment of women. Additionally, the provision of better 

education for the girl child to a higher level and the need for parents to develop positive 

perceptions and attitudes towards the education of their children were found to be 

potential measures. Additionally, parents/guardians viewed that making time for open 

lines of communication between schools and parents, collaborative efforts by all 

parties, likewise their regular attendance to school gatherings such as PTA can enable 

them to balance their work and their children’s school attendance. Finally, the 

cultivation of the spirit of hard work by the parents/guardians likewise making it their 

core mandate to provide better education for all their children were other means that 

were addressed.  

Discussion of Findings of Research Question 4 

The study revealed that parents in the Ekumfi District acknowledged the challenge of 

managing their economic responsibilities while ensuring that their children attend 

school consistently. Many respondents stated that although they value education and 
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recognize its importance, the demands of their jobs especially those involving farming, 

fishing, or small-scale trading often prevent them from consistently supervising their 

children’s school activities. These findings support Mensch and Lloyd’s (2018) 

argument that household responsibilities and income-generating demands frequently 

limit parental engagement in their children’s education. The data gathered emphasized 

that empowering parents particularly mothers through vocational training or income-

generating activities may improve their ability to balance these obligations. 

Parents further noted that they were more likely to support their children’s school 

attendance when they had stable employment or supplementary income streams. This 

view is consistent with the conclusions of Ampaabeng et al. (2017), who found that 

economically stable parents are better positioned to purchase school supplies, pay fees, 

and supervise learning at home. It also affirms the claims of Guner (2014), who 

suggested that socio-economic stability enables families to invest more meaningfully 

in their children’s educational needs. 

A key theme that emerged was the belief that cultivating strong school-parent 

partnerships could help bridge the gap between economic work and school attendance. 

Participants stated that they felt more motivated to prioritize school attendance when 

schools maintained regular contact with them and encouraged their involvement 

through initiatives such as Parent-Teacher Association (PTA) meetings. These findings 

support the advocacy of Epstein and Sheldon (2002), who argued for deliberate home-

school partnerships that create an environment conducive to parental involvement. 

Jeynes (2007) also emphasized that structured school-family engagement leads to 

increased school attendance and better academic results. 
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Participants also believed that communication with teachers and school administrators 

helped them stay informed and created accountability, which in turn improved their 

children’s commitment to attending school. Some parents proposed that regular updates 

on student performance and school events would enable them to plan their economic 

activities more effectively. These insights are aligned with Maynard et al. (2012), who 

demonstrated that personalized interventions such as parent-teacher meetings and 

mentorship significantly reduce absenteeism. Stewart (2008) similarly emphasized the 

role of community and institutional support systems in strengthening school attendance 

outcomes. 

Additionally, the study revealed that some parents relied on extended family members 

or older siblings to support the education of younger children, particularly during busy 

work periods. This coping strategy highlights the communal nature of childcare in many 

African contexts. However, the effectiveness of such arrangements depended largely 

on the level of shared responsibility within households. According to Dynarski et al. 

(2008), leveraging family and community networks to reinforce school attendance has 

been an effective model in several school-based programs. 

The research also uncovered that parents appreciated technological solutions such as 

SMS alerts or phone calls from teachers as helpful tools in monitoring their children’s 

attendance. These findings are consistent with those of Balfanz et al. (2007) and 

Kearney and Hyle (2014), who emphasized the importance of integrating technology 

into parent-school communication systems. These tools not only facilitated information 

sharing but also fostered trust and accountability among stakeholders. In conclusion, 

parents believed that in order to successfully manage both their economic tasks and 

their children’s education, strategic partnerships with schools, community-based 

initiatives, and empowerment programs are essential. The findings affirm that 
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improving school attendance in economically constrained environments like Ekumfi 

requires collective action. Schools must proactively engage families, while local 

authorities and NGOs can implement targeted interventions to support parents. 

Programs focused on women’s empowerment, vocational training, and flexible school 

scheduling may be especially effective in helping parents harmonize livelihood 

activities with their children’s educational needs. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.0  Overview 

This chapter dealt with the summary of the study, summary of major findings, general 

conclusions drawn on the bases of the findings and recommendations that are assumed 

to be useful to enhance regular school attendance by early grade facilitators’ in the 

Ekumfi District as well as suggestions for further studies.   

5.1 Summary of Findings 

This study explored parental socio-economic activities and school attendance among 

early  grade learners’ in the Ekumfi District.  

Specifically, the study sought to: 

1. find out the socio-economic activities undertaken by parents/guardians in the 

Ekumfi District. 

2. understand the parents/guardians socio-economic factors that hinder the regular 

school attendance of children in the Ekumfi District. 

3. addressed the views of parents/guardians in the Ekumfi District concerning their 

involvement in their children’s school attendance and its probable outcomes. 

4. found out from the parents/guardians in the Ekumfi District on how to they can 

balance their socio-economic activities with the school attendance of their 

children.  

This study was guided by social reproduction and the investment theory. The 

interpretivist paradigm rooted in the qualitative approach was selected for the study. 

The study employed a phenomenological design. The population consisted all parents 

in Ekumfi Township. The target population however, comprised all parents in Akwansa 
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Kokodo D/A Basic School. However, the accessible population consisted of only early 

grade parents. Ten (10) parents were selected for the study by means of purposive 

sampling. Instrument used for data collection was semi-structured interview guide. 

Thematic analysis as propounded by Braun and Clarke (2006) was adopted to analyze 

the data obtained. 

5.2 Key Findings 

1. Parents in the Ekumfi District are predominantly engaged in agriculture-related 

work (farming and fishing), informal trading (hawking, fruit and vegetable 

sales), and artisanal activities (masonry, tailoring), with a few employed in the 

formal sector as teachers or nurses. 

2. Irregular school attendance among early grade learners was largely attributed to 

low levels of parental education, large family sizes, cultural obligations, and the 

demands of labor-intensive occupations that limit supervision and educational 

support. 

3. Parents generally believe that their involvement such as attending PTA 

meetings, supervising homework, and communicating with teachers enhances 

their children’s school attendance and academic performance. 

4. Parents indicated that balancing work and educational responsibilities is 

possible through effective time management, increased communication with 

schools, and the support of extended family or community members. 

5.3 Conclusions 

The diverse yet largely informal nature of parental occupations, characterized by long 

hours and low, unstable income, often limits the ability of parents to consistently 

supervise their children’s educational activities and ensure regular school attendance. 
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Socio-economic constraints, particularly low income, limited education, and competing 

domestic or cultural roles, restrict parents’ ability to prioritize and enforce regular 

school attendance for their children. 

Parents recognize that their active participation in school-related activities positively 

influences their children’s motivation, behaviour, and educational outcomes, even 

though socio-economic limitations sometimes prevent full engagement. 

While socio-economic responsibilities can hinder parental oversight, collaboration 

between families and schools, combined with community support systems, can help 

parents better manage both livelihood demands and educational responsibilities. 

5.4 Recommendations 

The study therefore recommended that; 

1. The Ekumfi District Assembly should implement livelihood improvement 

initiatives and vocational training programs to help parents, especially women, 

transition into more stable income-generating activities that enable them to 

better support their children’s education. 

2. Community sensitization campaigns led by the Ghana Education Service and 

local NGOs should be organized to raise awareness about the negative impact 

of socio-economic barriers on education and to encourage strategies that 

promote regular attendance despite financial or cultural pressures. 

3. Schools in Ekumfi District should foster parent-friendly policies and outreach 

programs that encourage greater parental involvement, including flexible 

meeting times and regular updates on learners’ progress to strengthen the home-

school connection. 
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4. Schools in Ekumfi District should initiate community-based partnerships and 

adopt communication tools such as SMS alerts or phone calls to keep parents 

informed and engaged, thereby enabling them to balance work and educational 

supervision effectively. 

5.5  Suggestions for Future Studies 

Given the limitations and scope of the current study, the following directions are 

proposed for future research: 

Widening the Geographical Scope 

Future studies should consider exploring other districts or regions beyond Ekumfi to 

determine whether the findings in this study are consistent in other rural or urban 

contexts. Comparative studies across multiple districts could offer broader insights into 

how different socio-economic conditions influence school attendance. 

Inclusion of Other Stakeholders 

While this study focused on the perspectives of parents, future research should 

incorporate the views of other stakeholders such as teachers, school administrators, 

education officers, and pupils. This would provide a more comprehensive 

understanding of the factors influencing school attendance from multiple viewpoints. 

Use of Mixed Methods Approaches 

Future investigations may benefit from employing a mixed-methods approach that 

combines both qualitative and quantitative techniques. This would enable researchers 

to validate themes identified in interviews through statistical analysis and strengthen 

the reliability and generalizability of the results. 
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Focus on Longitudinal Trends 

Scholars could also consider conducting longitudinal studies to examine how changes 

in parents’ socio-economic status over time affect children’s school attendance and 

academic progress. This would help track patterns and evaluate the long-term 

effectiveness of interventions implemented in such communities. 

Examination of School-Level Interventions 

Another area worth exploring is how specific school-based policies or interventions 

such as feeding programs, scholarship schemes, or attendance monitoring systems 

affect attendance among early grade pupils. This could highlight practical strategies for 

improving attendance outcomes in resource-limited settings. 
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APPENDIX 
INTERVIEW GUIDE 

Semi-Structured Interview Guide for Parents 
             Dear respondent 

My name is Deborah Donkoh, a final year graduate student at the Department of Early 

Childhood Education, University of Education, Winneba I am conducting a study on 

parental socio-economic activities on the school attendance of their early grade 

learners in the Ekumfi District. As part of the fulfilment of my Master’s Degree 

requirements, I would be grateful if you could spend some of your time to answer out 

the questions. It is just for academic purpose. I promise to keep the responses as 

confidential as possible and I respect your human dignity. Thank you for your co-

operation. 

Section I: Socio-economic activities undertaken by parents/guardians  

            How would you describe the socio-economic status of families in the Ekumfi District? 

✓ In your experience, what types of socio-economic activities do parents in the 

Ekumfi District typically engage in? 

✓ Discuss any agricultural activities or farming practices that families engage in 

for sustenance or additional income. 

Section II: Parental socio-economic factors hindering the school attendance of 

children  

What socio-economic factors hinder early-grade learner school attendance in the 

Ekumfi District? 

✓ Identify any common parental occupation or activities that are known to 

interfere with children’s schooling in the Ekumfi District? 
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✓ What are the main challenges faced by parents in balancing their socio-

economic activities and their children’s school attendance in the Ekumfi 

District? 

✓ How does your cultural norms interfere with children’s schooling in this 

District? 

Section III: Parents/guardians involvement in children’s education 
✓ How does the influence of parental socio-economic status on children’s 

educational experience and school attendance? 

✓ How do you involve yourself in your child’s early-grade education?  

✓ How important is parental involvement in your child’s education? 

Section IV: Balancing socio-economic activities with children’s education 
✓ How can you address the challenges or barriers do you face in balancing their 

socio- economic activities with their children’s schooling? 

✓ What are your views on how parents/guardians can do to ensure better school 

attendance in early-grade education within the Ekumfi District? 

✓ Kindly share any examples of initiatives or programs that have been successful 

in addressing socioeconomic barriers to school attendance. 

✓ To what extent does the accessibility and proximity of schools in the Ekumfi 

District influence parental engagement   with their children’s school 

attendance? 

✓ What resources and support systems are available in the Ekumfi District to 

facilitate parental involvement in monitoring and supporting their children’s 

school attendance? 

✓ How do parental perceptions of the valve of education impact their level of 

engagement with their children’s school attendance? 

Thank you for your time and participation 
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