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ABSTRACT

This study examines kindergarten teachers’perceptions of classroom
managementstrategiesinmanagingkindergartenpupils.Thestudyemployed
concurrentmixedmethoddesign,underpinnedbythepragmaticphilosophical
thought.Datawerecollectedintwophasesusingafour-pointLikert-type
questionnaire and observation schedule.At the quantitative phase,a
questionnaire was administered to teachers while the qualitative phase
involvedobservationandinterviewofclassteachers.Independentsamplest-
testandstandarddeviationweretheanalyticaltoolsusedforquantitative
datawhilethequalitativedatawerethematicallyanalysedtoexplainissuesas
theyemergedfrom thequantitativedata.Thefindingsofthestudyshowed
thatkindergartenteachersinthestudyareahadhighefficacybeliefsin
classroom managementpractices;kindergartenteachersmostlyusedgroup
managerialapproach,groupguidanceandthebusinessacademicapproaches
inmanagingthemisbehaviourandinadequatenurturingathome,andcopying
ofbadbehavioursbypupilsathomeandinschool.Seekingteachers’and
peers’attention seemed to be the reasons why pupils misbehave in
kindergartenclassrooms.Moreover,nostatisticallysignificantdifferencewas
foundintheefficacybeliefsinclassroom managementpracticesofmaleand
femalekindergartenteachers.Itwastherefore,recommendedthatboththe
pre-serviceandin-serviceearlychildhoodteachereducationprogrammesin
Ghanashouldemphasizeteachertrainees’abilityto:(1)managethepeculiar
behaviourofindividualpupils;and (2)establish classroom management
systemsappropriateforlearners.TheCollegesofEducationandMinistryof
Educationshouldensurethatteachersreceivemoretraininginclassroom
managementduringtheiroff-campusteaching.
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CHAPTERONE

INTRODUCTION

1.1BackgroundtotheStudy

Teachersplayacriticalroleintheactualizationoftheobjectivesorideasin

thecurriculum.Nomatterwhatthecurriculum suggests,itisteacherswho

maketheultimatedecisionaboutwhatgoesonintheclassroom (Cohen&

Hill,2001).Amongthemanyimportantdecisionsthatteachersmakeishow

tocreateapositiveandsupportiveclassroom environmentbasedonaclear

and well-organized managementstrategy (Norris,2003).Well-organized

classroom managementstrategiesestablishtheparametersforthephysical,

social,emotionaland intellectualenvironments ofthe classroom.The

classroom climateteachersestablishforthemselvesandtheirpupilsgreatly

affectthelearningprocess.

Therearemanystudiesindicatingthatclassroom managementstrategyis

oneofthecrucialfactorsthatinfluencelearning.Forexample,intheirstudy,

Wang,Hearteland Walberg (1993)identified classroom managementas

beingthefirstinalistofimportantfactorsthatinfluenceschoollearning.Also,

Marzano,Marzano and Pickering (2003)underscored this byidentifying

classroom managementstrategyasthemostimportantfactorinfluencing

schoollearning.Ben(2006)statedthateffectiveclassroom management

strategiesaresignificanttoasuccessfulteacher’sdeliveryofinstruction.

Effective classroom managementthus,prepares the classroom foran

effectiveinstructionwhichiscrucialfortheprogressoflearning.

Classrooms,wherepupilsfeelsafetotakerisks,acquirenewknowledge,and
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know theyare valued membersofa community,are classroomswhere

learning is optimized (Evertson,Emmer& Worsham,2003).Classroom

managementreferstoateacher’sabilitytokeeporderintheclassroom,

engagepupilsinlearningandelicitpupils’cooperationinallactivitiesinthe

classroom (Wong&Wong,1998).Inotherwords,everythingteachersdoto

gettheirpupils to achieve the knowledge,skills,values and attitudes

necessaryforsuccessmustbetheresultofapurposefulandwell-thought-

outseriesofactionsandactivities.Stichteretal.(2009)definedeffective

classroom managementasthemanagementofthosegeneralenvironmental

and instructional variables that promote consistent classroom-wide

proceduresofsetup,structure,expectationsandfeedback.Theabilityof

teacherstoorganisetheclassroom andmanagethebehaviourofthepupilsis

criticaltoachievingpositiveeducationaloutcomes.

Classroom managementis an importantelementofpre-service teacher

trainingandin-serviceteacherbehaviour(Emmer& Stough,2001),andit

consists of three centralcomponents:maximizing time allocated for

instruction, arranging instructional activities to maximize academic

engagementandachievement,andusingproactivebehaviourmanagement

practices(Sugai&Horner,2006).Thesethreeelementsmakeaneffective

classroom which,Horn(1998)believed,isthe“singlebiggestfactoraffecting

theacademicgrowthofanypopulationofyoungsters”(p.2).Althoughsound

behaviourmanagementinitselfdoesnotguaranteeeffectiveinstruction,it

establishestheenvironmentalcontextthatmakesgoodinstructionpossible

(Emmer&Stough,2006).Theultimategoalsofclassroom managementare

toprovideahealthy,safeenvironmentforlearningandtoequippupilswith
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thenecessaryskillstobesuccessfulinlife,bothacademicallyandsocially

(Wong&Wong,1998).

Classroom managementhasbecomeincreasinglyimportantoverthepast

few years.Thereason being thatwithoutgood classroom management,

effectiveteachingandlearningcannotandwillnottakeplaceinourschools

(Marzanoetal.,2003).Ifonecannotmanageaclassroom,onecannotbesure

thatpupilsarelearningthematerial.Poorclassroom managementmaylead

toincreasedlevelsofschoolviolenceandbullying(Allen,2010),aswellas

increasedteacherstresslevels,increasedprobabilityofteacherburnout,and

higherlevelsofteacherattrition(Jepson&Forrest,2006).

Ateacherwithapoorlymanagedclassroom willspendvaluableinstructional

timemaintainingdisciplineandorder,ratherthanteaching(Nicks,2012).

Suchateachermayultimatelynotbeabletocoverthematerialthatpupils

needtoreachthestatedlessonobjectivesorgoalsoftheschool.Itis,

therefore,importantthatteachers initiate and maintain an efficientand

effective classroom managementplan thatpromotes a safe learning

environmentsothattheycansubsequentlyenhanceacademicachievement

andsuccessforallpupils.

1.2StatementoftheProblem

A well-managed classroom can ensure effective instruction,yet,itis a

challenge formostkindergarten teachers in the Hohoe Municipality to

effectivelymanageclassroomsand handlemisbehavioursofpupils.The

researcher,whoisanearlychildhoodeducator,haspersonallyobservedthat

mostkindergarten teachers in the municipality apply oruse behaviour
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modification strategies that may not be considered developmentally

appropriate.Previous studies found out that teachers use behaviour

modification and assertivestrategiesthan otherclassroom management

strategies(Ritter&Hancock,2009;Rosas&West,2009;Marzano&Marzano,

2003;Martin & Baldwin,1998;Burden,1983).These studies reporton

classroom managementstrategiesclassroom managementproblemsasthe

leadingconcernofnoviceandexperiencedteachers.Mostofthesestudieson

thephenomenonhavebeenreportedfrom theWesterncultures,andthey

weremostlyquantitativestudiesthatconcentratedonprimaryandseniorhigh

schools.

Itcouldbededucedfrom theforegoingassertionsthat;mostearlychildhood

educatorsdonothavetherequisiteknowledgeandskillstoappropriately

manage classrooms.Although teachereducation programmes in Ghana

requiresomeform oftraininginclassroom management,theyhavegenerally

failed to provide a well-conceptualised practicalapproach to classroom

management.A personalobservationandscrutinyoftheearlychildhood

teachereducationcurriculum incollegesofeducationanduniversitiesin

Ghanarevealedthatlittleemphasisislaidonclassroom management.This

implies thatkindergarten teachers mayfeelnotadequatelyprepared to

managetheirclassroomseffectively.Theyarelikelytohavedoubtsabout

theirabilityandcompetenceinmaximizingproactiveclassroom management

practicestopromoteyoungchildren’slearninghence,theirself-efficacyare

affected.Research indicates thatmanyteachers do notreceive enough

traininginclassroom managementstrategiesandbehaviourmanagement

techniquesbeforeenteringtheprofession,andanumberofteachereducation
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programmes offerlittle orno formaltraining in behaviourmanagement

(Smart&Igo,2010).

Again,itiscrystalclearthatthereislimitedstudyonthephenomenonin

developingcountries,includingGhanaandparticularlyinthestudysetting.

There is therefore culturaland contextualgaps thatneed to be filled.

Moreover,existingresearchthatexploredthephenomenonemployedeither

purelyquantitative orqualitative methodology,therebyignoring a mixed-

methodapproach.Thisimpliesthatthereisamethodologicalgaponthe

subjectmatter,andthiscreatesaknowledgegap.Thereisanabsenceand/or

paucity of empirical data on classroom management strategies of

kindergartenteachersinthemunicipality,andthiscreatesaknowledgegap

whichneedstobefilledbythecurrentwork.Itisenvisagedthatthecurrent

study,which employed a mixed method approach with a focus on

kindergartenschoolsandkindergartenteachers,wouldyieldvalidresultsand

recommendations to inform classroom managementstrategies ofearly

childhoodteachersinthemunicipality.

1.3PurposeoftheStudy

Thepurposeofthisstudywastoexaminekindergartenteachers’perceptions

ofclassroom managementstrategiesusedinkindergartenclassroom.

1.4ObjectivesoftheStudy

Thespecificobjectivesofthestudywereto:

1.examine kindergarten teachers’self-efficacy beliefs about their

classroom managementpractices.

2.examinekindergartenteachers’perceptionsofwhattheyconsideras
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misbehavioursinthekindergartenclassroom.

3.explorekindergartenteachers’perceptionsofwhypupilsmisbehavein

class?

4.assess classroom managementstrategies used by kindergarten

teachersintheclassroom.

5.investigatefactorsthatpromoteeffectiveclassroom management.
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1.4ResearchQuestions

Toaddresstheobjectivesofthestudy,thefollowingresearchquestionswere

formulatedtoguidethestudy,

1.Whatare kindergarten teachers’self-efficacy beliefs abouttheir

classroom managementpractices?

2.Whatdo kindergarten teachers perceive as misbehaviours in the

kindergartenclassroom?

3.Whydokindergartenpupilsmisbehaveinclass?

4.How dokindergartenteachersmanagethebehaviourofpupilsinthe

kindergartenclassroom?

5.Whatarethefactorsthatpromoteeffectiveclassroom management?

1.5ResearchHypotheses

Thefollowinghypothesesweretested.

H0: There is no significant difference between male and female

kindergartenteachersontheiruseofclassroom managementstrategies.

Hi: Thereisasignificantdifferencebetweenmaleandfemalekindergarten

teachersontheiruseofclassroom managementstrategies.

H0: There is no significantdifference between male and female with

respectto self-efficacybeliefinclassroom management.

Hi: Thereisasignificantdifferencebetweenmaleandfemalewithrespect

to self-efficacybeliefinclassroom management.

University of Education,Winneba http://ir.uew.edu.gh
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1.6SignificanceoftheStudy

MarshallandRossman(2006,p.33)arguethat“Theresearchermustshow

thatpractitioners needed information thatthe research provides”.Itis

envisagedthatthepresentstudywillbenefitkindergartenteacher,pupils,

researchers,educators,policy makers and administrators among other

educationstakeholder,organizationsandMinistryofEducationinGhanaand

elsewhere.

Teachersamong othereducationstakeholders,willbeafforded asetof

criteria to monitor,measure and evaluate how teachers use classroom

managementstrategiesinkindergartenclassroom.Schoolauthoritieswill

also have valuable information required for informed decision-making

regardingwhichclassroom managementsystem toprovideandhow,when,

whyandwheretheseshouldbeprovided.Itisexpectedthatsuchcritical

information willenhance the effectiveness and efficiencyofteachers in

managing pupils in classroom.This willultimatelyoptimallybenefitthe

generalityofthepupilsinGhanaandelsewhere.

The findings ofthe study willalso provide researchers with data and

informationthatcouldbeusefulinfuturestudiesonclassroom management

strategies,especiallystudiespremisedontheimprovementofthequalityof

kindergarteneducationinGhana.Thiswillfillavoidintheresearchbaseof

kindergarteneducationinGhanaduetotheabsenceofpublishedresearchon

earlychildhood education.Finally,itisanticipated thatresultsfrom the

presentstudywillultimatelyimpactonpolicyandlegislationwithrespectto

kindergarten teachers’ perceptions and the classroom management

University of Education,Winneba http://ir.uew.edu.gh
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strategiesusedinkindergartenclassroom.

1.7DelimitationoftheStudy

The studyfocuseson examining kindergarten teachers’perceptionsand

classroom managementstrategiesusedinkindergartens.Thestudycovered

76 kindergartenswithintheHohoeMunicipalityintheVoltaRegion.The

kindergartenteacherswerethemainrespondentsforthestudy.Inorderto

providein-depthanalysesoftheissuesathand,thestudyusedaconcurrent

mixedmethoddesigninordertogatherbothquantitativeandqualitativedata

forathoroughexaminationoftheproblem.Theparticipantswereselected

withnorecoursetotheirethnic,culturalorsocio-economicbackgrounds.The

selected participantswere the representation ofthe whole basicschool

populationinHohoeMunicipality.

1.8LimitationsoftheStudy

AccordingtoBestandKahn(2006),limitationsareconditionsbeyondthe

controlofthe researcher;in that,they may place restrictions on the

conclusions ofthe studyand theirapplication to othersituations.One

limitationofthisstudywasthefactthatthestudywaslimitedtoonedistrict;

theviewsofteachersmaynotnecessaryrepresentalltheviewsofteachersin

Ghana who mightbe living underquite differentworking environments.

Nevertheless,therewasthepossibilityforreaderstotransfertheoutcomesto

theirindividualcontexts,ifthey identified commonalities between their

contextsandthatofthisparticularstudy.Also,thefindingsofthisstudycan

beusedincloseassociationwithothersconductedindifferentdistrictsto

enhanceunderstanding ofkindergartenteacher’sclassroom management

University of Education,Winneba http://ir.uew.edu.gh
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strategiesinkindergartenclassroom.

Again,sincetheresearchinstrumentsoftengatheredtheviewsandopinions

oftheparticipants,theresearcherrealizedthatsomeoftheparticipantscould

potentially be identified.The threatto confidentiality and anonymity of

informationprovidedbytheteacherswasespeciallyhigher,consideringthe

numberselected forthe interviews and questionnaires.Therefore,the

researcherdecidedtoexcludefrom thedataanycomments/quotationsthat

couldexposetheidentityofanyoftheparticipants.Hennetal.(2006)citedin

Kusi(2012)arguedthat‘indecidingwhattoincludeandwhatnotto,wemust

acceptthatweareintroducingadegreeofsubjectivity’(p.231),butthe

researcherensuredthatabalancedpictureofthedatafrom participantswas

presented.

Moreover,thefindingsofastudycouldbeinfluencedbythepersonalopinions

andbeliefsoftheresearcher,leadingtosubjectivity(Verma&Mallick,1999

cited in Kusi,2012).Being a teacherwho taughtforseveralyears,the

researcherhaddevelopedsomeunderstandingsandhadsomepreconceived

notionsaboutthefatigueinteaching.Therefore,therecouldhavebeena

temptationtoallowtheinterpretationoftheinterviewandquestionnairedata

tofittheseunderstandingsandpreconceptionsratherthanallowingthedata

orthe participants to speak forthemselves.Being aware ofthis,the

researcherdeliberatelyavoided relying on initialperceptive interpretation

embeddedinhisownpersonalexperience.Merriam etal.(1998)citedinKusi

(2012)drawresearchers’attentiontopotentialbiaswhichcouldoccurwhen

datacollection,constructionandanalysisarenotrigorous.Inthisstudy,
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attemptsweremadetoensurethattheproceduresforcollectingthedata

weretrustworthy.Firstly,boththeinterview andquestionnairewerepiloted

beforetheirexecution,and,secondly,twomethodswereusedtocollectdata

from theteachers.Theseensuredthatthedataweretriangulated,eliminating

anypotentialbias.

1.9OperationalDefinitionofTerms

Somewordswithinthestudyweregivenoperationaldefinitionsastheyare

usedinthecontextandscopeoftheresearch.Theyincludethefollowing:

Classroom ManagementStrategies:Variousproceduresandtechniquesused

in managing instruction and behaviourin orderto ensure physicaland

psychologicalsafetyoflearnersinkindergartenclassrooms.

Kindergarten Teachers:Persons facilitating learning among learners in

kindergartenclassroom.

Self-Efficacy: How teachersfeelabouttheextentofone’sabilitytouse

classroom managementstrategiesinkindergartensettings.

1.10OrganisationoftheStudy

Thestudywasorganisedintosixchapters.ChapterOneconsistsofthe

backgroundtothestudy,statementoftheproblem,thepurposeofthestudy

andobjectivesofthestudyandtheresearchquestions.Thechapteralso

includesdelimitationofthestudy,limitationofthestudy,thedefinitionof

termsaswellastheorganisationofthestudy.ChapterTworeviewsthe

relevantliterature.Chaptertwoalsohasthetheoreticalreview ofthestudy.

Theempiricalreview wasdividedintosub-headingstoreflectthethematic

areas such as 1) History of classroom management strategies,2)
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Kindergarten teachers’ self-efficacy beliefs about their classroom

managementpractices3)Behaviourpatternexhibitedbykindergartenpupils

inclassroom 4)Classroom managementstrategiesusedbykindergarten

teachersin classroom and 5)Factorsthatpromote effective classroom

management.

ChapterThreedescribestheresearchmethodswhichwereemployedforthe

study.Thechapterexplainedthephilosophicalstanceofthestudy,research

design,population,sampleandsamplingprocedure,researchinstrument,the

trustworthinessofthestudy,pretestingoftheinstrumentfordatacollection

aswellastheprocedurefordataprocessingandanalysis.

ChapterFourpresentedtheanalysisandinterpretationofthefindingstothe

study. ChapterFivediscussesthemajorfindingsofthestudy.Chaptersix

highlightedthesummaryofthefindingstothestudyaswellastheconclusion,

recommendationsandsuggestionsforfurtherresearch.Italsofocussedon

theimplicationsofthefindingsfrom thestudyforpolicyformulation.
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CHAPTERTWO

LITERATUREREVIEW

2.0Introduction

Thissectionreviewstherelevantliteratureofthestudy.Theresearcheris

awarethatotherauthorshavewrittenonthistopic.Forthisreason,itis

necessarytoreviewliteraturerelatedtothistopic.Piecesofinformationwere

gatheredfrom journals,abstracts,theinternet,books,andworkspeoplehave

doneonguidanceservices.Theliteraturereview coveredthreeareas.The

firstsectionpresentsadetaileddiscussionofthehistoricaldevelopmentof

classroom management.Thesection presentsinformation on theoretical

review thataccentuates the study.The lastsection reviews empirical

literaturebasedontheresearchquestionsofthestudy.

2.1HistoryofClassroom Management

Theideaofcontrollinganotherperson’sbehaviourisnotanew one.Ithas

beenutilizedinmanyfieldssuchaspsychology,education,child-rearing,and

evenintheworkplace.Classroom managementalsostemsfrom suchcontrol

issues,similarto the behaviouraltheory,otherwise known as behaviour

modification.

2.2Classroom Management’sRootsinBehaviourism

Classroom managementhasbeendeeplyrootedinbehaviourism sincethe

early1900s.“Youmayfindtherootsofbehaviourism anditscounterpartin

education,behaviourmodification,tohavegerminatedfrom someunusual

sourcesasalivating dog,aringing bell,and chocolatecovered candies”

(Freiberg,1999).In1902,IvanPavlovbeganthebehaviouristmovementwith
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hisexperimentationwithdogs.Hisresearchledtothefirstexperimental

modeloflearning,knownasclassicalconditioning.Thistheoryinvolvesan

unconditionalstimulus(US)oreventthatcausesaresponsetooccur.

Thisresponseisreferredtoastheunconditionedresponse[UR](Lautenheiser,

1999).Inspired byPavlov’s work,John Watson continued to studythe

behaviourofanimals.However,Watsonalsostudiedchildren,andconcluded

thathumansweremerelymorecomplicatedthananimals,butoperatedupon

similarprinciples(1999).In1913,atColumbiaUniversity,hedelivered a

speechinwhichheproposedtheideaofobjectivepsychologyofbehaviour,

knownas“behaviourism”(Watson,1999).Atthistime,Watson’sview of

behaviourism wasconsideredradicalandsomewhatsimplisticinthereliance

onconditionedreactions.Watson’smostprominentstudywas“TheLittle

AlbertExperiment”thattheorizedthatchildrenhavethreebasicemotional

reactions:fear,rage,andlove.Heaimedtoprovethatthesethreereactions

could be artificially conditioned in children.Utilizing Pavlov’s classical

conditioning,WatsonusedaboynamedAlbertandarattotesthistheory.

Theboywaspresentedrepeatedlywitharatinconjunctionwithasudden

noise,whichinturncreatedfearoftherat.Watsonpositedthatbehaviourism

isascientificmethodtostudyhumanbehaviourorsimplystudywhatpeople

do(Watson,1999).

Continuingthestudyofbehaviourinanimals,EdwardThorndikeexamined

learninginanimalswhileexperimentingwithchicks,cats,anddogs.Utilizing

hisowndesignofthe“puzzleboxes,”heconcludedthatanexperimental

approach is needed to understand learning.From his experiments with
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animals,heconcludedthattheylearnviatrialanderroraswellasrewardand

punishment(Reinemeyer,1999).Thorndikelaterreturnedtohisinitialinterest

ineducationalpsychology,whichledhim toconcludethatintelligenceisthe

abilitytoform connections(Reinemeyer,1999).

BurrhusFrederickSkinner,oneofthebest-knownbehaviourists,focusedhis

researchonthelearningprocessandthestudyoftheobservablebehaviourof

humanbeings.Skinner’smostsignificantcontributionwashistheorythat

immediatereinforcementstrengthensappropriatebehaviours,whichwillthen

berepeated(Manning&Bucher,2007).Skinnerstudiedhisownchildrenwith

his “baby box,” a controlled or managed environment chamber that

mechanizedthecareofthechild.Throughthisbox,Skinnerstudiedoperant

conditioning,which reinforced behaviourand its relationship to specific

consequences(Swenson,1999).

Hisstudiesconcentratedontheobservationandmanipulationofbehaviour.

Skinner’sresearch,whichhasbecomeknownasoperantconditioningor

behaviourmodification,hashadadefiniteimpactonclassroom management.

Alongwithhisresearchinpositivereinforcement,Skinneralsodelvedintothe

powerofnegativereinforcement,ortheremovalofthedesiredstimulus

(Manning&Bucher,2007).Headvocatedforaclassroom environmentthat

offers;pupils’specificbehaviouralgoals,developedbehaviouralcontracts,

utilizingpupilinputfordevelopingclassroom rules,arrangingtheclassroom

foroptimallearning,andpostinggeneralrules(Manning&Bucher,2007).

Someclassroom managementtheoristsdisagreewith Skinner’sideasof

rewardsandassertthattheycausepupilstobeother-directedanddependent
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upon extrinsic motivation.Attribution theory is anothertheory used to

investigatetheuseofintrinsicandextrinsicmotivationineducation.

2.3TheoreticalReview

Inanefforttoofferclarificationabouttheunderlyingmechanismsinvolvedin

thelearningprocess,theoriesaidresearchersinexaminingwhyfactors,such

asschoolclimateandclassroom managementtechniques,aresignificant

(Ormrod,2003).Itisimportanttounderstandhow teachers’useofspecific

strategiesaffectsbehaviourand how teachers'perceive and understand

classroom management practices. Investigating how classroom

management techniques are perceived involves exploring teachers'

perceptionsandbehaviours.Forthisstudy,thetheoryprovidestheframework

fortheexaminationofteachers'perceptionsanduseoftheirownattitudes

andbeliefstowardsclassroom management.

Although no singletheorycan explain everything aboutlearning,Ormrod

(2003)listedfouradvantagesofusingtheorieswhenstudyingthelearning

process.Theyinclude(1)theoriespermitthesummaryofresultsandthe

integration ofprinciples;(2)theories presentbeginning points fornew

research;(3)theoriesaidusinmakingsenseofresearchresults,andfindings;

and (4)theoriescan help in thedevelopmentofprogramsand learning

environmentsthatcontributetooptimallearning.Variouslearningtheories

may be considered when exploring teachers'perceptions oftheirown

classroom managementtechniques.

Behaviourism

Behaviourism isthe"firstpsychologicalperspectiveto haveasignificant
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impactonourunderstandingofhowhumanbeingslearn"(Ormrod,2003,p.9).

Behaviourism isabeliefthatthelearnerstartsoffasablankslateand

behaviourisshapedthroughpositiveandnegativereinforcements.Positive

andnegativereinforcementincreasestheprobabilitythatthebehaviourwill

happenagain,andpunishmentdecreasesthechancesthatthebehaviourwill

continue.

OriginatedbyB.F.Skinner,operantconditioningfollowsthebehaviourist

schoolofthought.Accordingto Woolfolk(2011),operantconditioningis

"learning in which voluntary behaviouris strengthened orweakened by

consequencesorantecedents"(p.211).Reinforcementisusedtoencourage

behaviour,andpunishmentisusedinanefforttodiscourageorsuppress

(Woolfolk,2011).Also,underthebehaviouristumbrellaareappliedbehaviour

analysisandsociallearningtheories.Appliedbehaviouranalysisorbehaviour

modificationincludestheproceduresinwhichanindividual'senvironmentis

changedtoencourageacceptablebehavioursanddiscouragenonacceptable

behaviours(Woolfolk,2011).ThePremackPrinciple,whichmaintainsthata

morepreferredactivitycanfunctionasareinforcerforalesspreferredactivity,

demonstratestheimplementationofappliedbehaviouranalysis(Woolfolk,

2011).

IntroducedbyAlbertBandurain1977,thesociallearningtheoryconceives

thathuman learning is a continuous reciprocalinteraction ofcognitive,

behavioural,andenvironmentalfactors(Schunk,2004).Thesociallearning

theoryisbasedonbehaviourmodelling,inwhichthechildobservesandthen

emulatesthe behaviourofothers(Schunk,2004).Sociallearning theory
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positsthatanIndividual'sbehaviourisregulatedby"internalstandardsand

self-evaluativereactionstotheiractions"(Schunk,2004,p.533).

Constructivism

Constructivistsbelievethatlearnersutilizepriorknowledgeandexperienceto

buildtheirownsetofconstructs,orcontent,ratherthandependingonothers,

to make sense ofthings (McBrein & Brandt,1997).Woolfolk (2011)

maintainedthatconstructivistsbelievethathighermentalprocessesincrease

through interactions; therefore,shared learning is encouraged. Pupil

behaviourislearnedbasedontheexperiencesthatpupilshavewiththeir

peersandteachers.

Vygotsky's social development theory, one of the foundations for

constructivism,isthebeliefthatsocialinteractionprecedesdevelopment.

AccordingtoVygotsky(1978),theinternalizingoftoolsinitiallydevelopedto

serveassocialfunctions,ledtohigherthinkingskills.Insteadoftheteacher

beingalecturerwhotransmitsinformationtopupils,learningbecomesa

reciprocalexperience where the teacherand pupils collaborate to help

generateanunderstanding.

Althoughmostpracticesarebasedonbehaviouristand/orconstructivist

theoriesoflearningteachers'attitudesandbeliefsabouthow toeffectively

manage classrooms vary.Glickman and Tamashiro's (1980)theoretical

perspectiveandWolfgang(1995)developedaframeworktoexplainteacher

beliefsregardingclassroom management.Threeapproachestopupil-teacher

interaction were identified: non-interventionist, interactionist, and

interventionist.According to Wolfgang and Glickman (1986),although
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teachersusuallyactaccordingtoallthreeapproaches,onemethodtypically

predominatesinbeliefsandactions.Sinceteachers'waysofthinkingand

understandingarevitalcomponentsoftheirpractice(Nespor,1987),and

classroom managementskillsareprimaryfactorsindeterminingsuccessin

teaching,itisimportantthatteachersareawareofthefactthattheirbeliefs

affecttheiraction.

Non-interventionistsbelievethatteachersshouldnotimposerulesonpupils.

Theyshouldinsteadallowpupilstoreasonanddeveloptheirownboundaries.

Theycontendthatpupilsarecapableofmakingtheirowndecisionsregarding

behaviourandhavethenaturalabilitytosolvetheirownproblems(Glickman

&Tamashiro,1980).Accordingtonon-interventionist,thepupilshouldhavea

higherlevelofcontrolthantheteacher.

Interactionistspresupposethatpupilslearntobehavethroughexperience.

Theybelievethatchildrenarenotequippedtomaketheirowndecisions,but

astheyareconfrontedwiththerealityoflifetheydeveloprulesofbehaviour

thataresatisfactoryforspecificsituations(Glickman&Tamashiro,1980).In

thisschoolofthought,teachersandpupilshaveequallevelsofcontrol.

Interventionists maintain that a pupil's misbehaviour is the result of

inadequate rewards and punishments,and pupils learn to behave as

behavioursarereinforced(Glickman&Tamashiro).

Teachersmustsettheexpectationsforbehaviourandsystematicallyteach

thosebehavioursinorderforpupilstocomply.Underthisbelief,theteacher

hasanextremelyhighlevelofcontrol.Inordertodefamewhatmakesan

effective teacher, beliefs of teachers must be investigated (Agnee,
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Greenwood,&Miller1994).Larrivee(2005)statedthatateachermaybea

proficientclassroom manager,butbeingconsciousofbeliefsmayopenup

the possibilityofa greaterrange in possible choicesand responsesto

classroom situations and individualpupilbehaviours.Understanding this

notion willaid teachers in becoming better managers of classroom

behaviours.

2.4TeacherEfficacyBeliefsinClassroom ManagementPractices

EarlierresearchonteacherefficacybyGibsonandDembo(1984)identified

twodimensions:personalteachingefficacyandgeneralteachingefficacy.

Woolfolk,Rosoff,andHoy(1990)proposedthatteachers’senseofefficacy

(thatis,thebeliefthattheycanhaveapositiveeffectonpupillearning),

whetherpersonalorgeneral,appearedtoberelatedtoteacherapproachesto

classroom management.EmmerandHickman(1991)extendedthisresearch

anddefinedathirdfactorcalledteacherefficacyforclassroom management

and discipline.They reported thathigh efficacy in this area predicted

preferencesforcertainteacherstrategiesto managesituations,suchas

encouragingpupilstoexpandmoreeffort,providingpraiseandhelpingpupils

developgoalstobecomesuccessful.

Brouwers and Tomic (2000)defined teacherperceived self-efficacy in

classroom managementasteachers’beliefsintheircapabilitiestoorganize

andexecutecoursesofactionrequiredtomaintainclassroom order.Similarly,

accordingtoTschannen-MoranandHoy(2001),teachers’senseofefficacy

forclassroom managementconcernstheirbeliefsthattheycanmaintainan

orderly,organized,non-distractiveclassroom environment.
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Teachers’efficacy beliefs could have an impacton theirmanagement

strategies,and perceptions ofattaining and maintaining a comfortable

classroom environment.Thishasbeenconfirmedbyresearchonprospective

teachersreportedbyWoolfolkandHoy(1990)whoarguedthatprospective

teachers’beliefsaboutpupilcontrolcouldimpacthow theymanagedtheir

classrooms.BrouwersandTomic(2000)notedthatpeoplewhodoubtedtheir

abilitiesinparticulardomainsofactivitywerequicktoconsidersuchactivities

asthreats,whichtheypreferredtoavoid.

From this perspective,teachers who distrusted theirabilityto maintain

classroom orderorwholackedconfidenceintheirclassroom management

abilitieswerelikelytobethreatenedbytheclassroom environmentandbe

confrontedbytheirincompetenceeveryday.Atthesametime,teachers

understandthatiftheyaretoperform wellandhelptheirpupilsachievetheir

educational goals, then the importance of competence cannot be

underestimated(Brouwers&Tomic,2000).Thisinternalconflictcouldcause

distressandimpactinstructionalandbehaviouralstrategiesthatteachersuse

toestablishandmaintainorderintheirclassrooms.

Researchsuggeststhathighlyefficaciousteachersuseavarietyofmethods,

strategies,andresourcestomonitorandmanagetheirclasses.Teacherswho

believeintheirabilitiestoeffectivelyteachanddealwithclassroom issues

aremoremotivatedandpersistentinmanagingtheirpupilswhencompared

tolowefficaciousteacherswhotendtolowertheireffortsandgiveupeasily

(Tschannen-Moranetal.,1998).Teacherswithweakefficacybeliefsaremore

likelytoutilizepoorteachingstrategiesandineffectiveresponsestyles(Hoy&
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Spero,2005),andaremorelikelytoexperiencenegativeemotionssuchas

stress,anger,frustration,embarrassment,orguilt(Friedman,2003;Rose&

Bruce,2007).

Severalresearchers have investigated the relationship between teachers’

efficacytomanagetheirclassandteacherburnout(Betoret,2006).Chwalisz,

Altmaierand Russell(1992)found thatteacherswho scorelow in self-

efficacyreportedahigherdegreeofburnoutthantheircounterpartswho

score high in self-efficacy.Greenglassand Burke (1988)concluded that

doubtsaboutself-efficacycontributedsignificantlytothedevelopmentof

burnoutamong male teachers.Friedman and Farber(1992)found that

teachers who considered themselves less competent in classroom

managementanddisciplinereportedahigherlevelofburnoutthantheir

counterpartswhohavemoreconfidenceintheircompetenceinthisregard.

Somefindingssuggestthatteachers’efficacybeliefstomanagetheirclass

maymediatetheimpactofteacherstressorsonmentalhealthoutcomes

(Schwarzer&Hallum,2008).

Intherecentpast,researchonclassroom managementhasmainlyfocused

onpupildisciplinaryissues,withthefindingthatdisruptivepupilbehaviours

haveasignificantimpactonteachers’perceptionsabouttheirabilitiesto

teach(Almog&Shechtman,2007;Ross&Bruce,2007).Teacherswithhigh

perceptionsoftheirteaching abilityhavefewerdisruptivepupilsin their

classesthanteacherswithlowperceptionsoftheirteachingability(Kokkinos,

2007).Also,highefficaciousteachersaremorelikelytobelievethattheir

disruptivepupils’behaviourwilldiminishratherthancontinue,whereaslow
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efficaciousteachersaremoreapttorespondtopupilmisbehaviourwith

angerandmoreseverepunishments(Almog&Shechtman,2007).

BrouwersandTomic(1999)notedthatwhenteachershavelittleconfidence

intheirabilitytomaintainclassroom order,theywilllikelygiveupeasilyinthe

faceofcontinuousdisruptivepupilbehaviour.Asaconsequence,theyfeel

ineffectiveintheirattemptstomaintainclassroom order.Itisreasonableto

assumethatthesefeelingsofineffectivenesswillquicklyariseafteradecline

in perceived self-efficacy.Teachers who doubttheirability to maintain

classroom orderalso do less to solve the problem ofdisorderin the

classroom.

2.5TeachersPerceptionaboutMisbehavioursinClassroom

Teacher’sexplanationsofchallengingbehavioursreflect,inpart,realevidence

aboutpatternsofdifficulty.Buttheyalsoreflectarangeofdistortionsor

incomplete perspectives (Walker,Ramsey,& Gresham,2004).Common

teacherexplanationsformisbehavioursoftenoverheardinstaffroomslocate

the problem entirelywith pupils ortheirhome community,forexample,

“they’renotthatsortofperson”,“they’renotverybright”,“it’sjustafew”,it’s

normalfortheirage”,it’sthehomelife”and“theirbrotherwaslikethisas

well”.AccordingtoRogers(2000),thesearealldeficitjudgementsonthepart

ofteachersgeneratenegativeanddeficitthinkingwhichcanhaveanadverse

impactonpupilandteacheresteem,classenvironment,relationshipsand

maychangetheschoolethosregardingdiscipline.WatkinsandWagner(2000)

believedthatitisacommonpracticeforteacherstodevelopanegativefocus

ontheunacceptablebehaviourwhichleadstoa‘punishmentthatfitsthe
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crime‘approachwhendealingwithchallengingbehavioursintheirclassrooms.

Thereismuchgreateragreementamongteachersaboutwhatbehaviouris

prohibitedthatwhatisdemanded.Thatis,teachers,founditeasiertospecify

whattheywillnottoleratethantospecifytheappropriatebehaviourthatthey

demand.Perhapsthisisaresultofourculture’sfocusonpunishmentasthe

primarymeansofbehaviourcontrol(Kauffmanetal.,2002).

ThemethodpromotedbyCanter(1992)regardingpunishmentastheresultof

consequenceshasseenanumberofschoolsdevelopanegativeattitude

towards challenging behaviours byusing powerand control.Powerand

controldependheavilyontheimportanceoftheteacher(andschools)to

determinehowpupilsshouldbehaveandwhatshouldbedonetoencourage

this.Nevertheless,thereareanumberofteachersinourschoolswhostill

propagatetheuseoftheCantermodel.Thiscouldbebecauseofitsinflexible

butperceived“no-nonsense”or“zerotolerance”approach.Thisapproach

concernsthosewhoprefertoutiliseotherapproachessuchasthoseteachers

who see the importance ofusing pupilvoice supported bya behaviour

recoveryapproachassuggestedbyRogers(2000).Zerotolerance,itisfeared,

mayleadtozerocareandresponsibilityonthepartofsometeachers.

However,incontrast,Canter(1995)alsoarguedthatpupilshaverightsand

thattheirrightsaretohaveteacherswhopromoteappropriatebehaviourand

limitinappropriatebehaviour.Toallowthistohappen,teachersmustlearnto

beassertivethemselves.Thisisunderstoodtomeanthatteachersclearlyand

firmlycommunicatetheirwantsandneedstopupilsandarepreparedto

enforceconsequencesfornon-complianceoftheseactions.Rogers(2000)
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identifiedwiththispositionbutinsiststhattheteacherneedstobefair,

consistentand firm in theirenforcementofconsequences.A common

teacherexplanationforanincidentisthatitisthepupil’sfaultandtherefore

thepupilneedstodealwithconsequencesorbepunished.Ontheotherhand,

confrontinganangryordistraughtpupilinpublicwhoisattemptingtodeal,

howeverimperfectly,withanincidenttheycreated,may“merelyserveto

furtherdamagetheirself-esteem and self-efficacy”(MacFarlane,2007).I

agreewithotherresearchers(Zeitlin& Refaat,2000)thatteacherscause

harm toapersons’self-esteem whentheyberateorintimidatepupilsinfront

ofothers.IhavebeeninasituationwhensometimesIhaveconfrontedapupil

infrontofotherpupilsandthenreflectingbackonitIhaveonlyregretted

becauseIthoughtasanadultIwouldnotliketobeconfrontedinfrontofmy

colleaguessothesameshouldbethecasewithanyofmypupils.

AccordingtoBalson(1992),teacherscreateinjusticesforallpupilswhenthey

concentrateonpupilbehaviourratherthantalkingwithchildrenaboutwhatis

importanttothem bybuildingagoodrelationshipwiththem.Toconcentrate

ontheexhibitedphysicalbehaviouraloneisineffectualinprovidingasafe

working environmentforallpupils.Concentrating on exhibited physical

behaviouralonedoesnotconsiderthoseindividualswhopresentwithdrawn,

depressed,anxiousanddocilebehaviours(Prochnow &Bourke,2001)who

are often overlooked by educators as they focus on dealing with the

behaviouralchallengesoflouderandmoreaggressivetypesofbehavioursin

nature.

Ontheotherhand,itispossiblethatthebehavioursthatProchnow and
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Bourkedescribearenotperceivedas‘challenging’bymanyteachers,because

theydonotdisruptclassroom activities.Whenteacherscontinuetothinkthat

disruptivebehaviouris“thatwhichdisruptsothers’learning”,theydonot

appeartoacknowledgewhatthepupilmaybetryingtocommunicateand

whatthe pupilunderstands aboutwhy the behaviours have occurred.

Teachersasprofessionalsareinapositiontoprovidean“adult”view of

classroom experienceanditcouldbearguedthatthishasbeenbasedonan

unquestioned assumption that‘the grown-ups know best’(Prochnow &

Bourke,2001).Itistheresponsibilityofteachersasprofessionalstobeabler

than children to maintain controloftheirown behaviourin challenging

situationsandtomodelmoreappropriatebehaviourtotheirpupils.

Therehasbeenconsiderableresearchundertakensuggestinghow teachers

conceptualisethecausesofbehaviourtheyseeasworryinganddisturbing,

bearsastrongrelationshiptotheirownemotionalandcognitiveresponseto

the behaviour(Wearmouth,Glynn,& Berryman,2005).This implies,for

example,thattheteachermaybeunawarethattheyarenotfocusingonthe

causesofthebehaviourbutpurelyonthebehaviouritself.Prochnow and

Bourke (2001)suggested thatteachers’actions toward pupils may be

reactionstothepupils’behaviourandthismeansthattheteachermayoften

respondina“kneejerk”reaction.

Whenteacherscomplainthattheydonotunderstandparticularchildren,when

theymisbehave,whattheymaybesayingisthattheyarenotawareofthe

purposeorthegoalofthechild’sbehaviour(Walker,Ramsey,&Gresham,

2004).So,doesthismeanthatteachersneed to ensurethattheyhave
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personalised theirown codes ofpractice regarding responding to pupil

learningandbehaviour(Walkeretal.,2004).Aroleforschoolmanagementis

toensurethatteachersareawareoftheculturaldifference,arepositiveand

do notengage in deficitthinking,and are receptive to otherteachers’

perceptionsastohow pupilslearnandbehave.Schoolsalsoneedtobe

awareofhow pupilsrespondtodifferentlearningenvironments,different

learningcontextsanddifferentteachingstyles.

2.6Classroom ManagementStrategiesusedbyTeachers

2.6.1AssertiveTraining

Effectiveclassroom managementalsodependsontheteachingquality,which

teachers could achieve through using teaching managementstrategies.

Effectiveclassroom managementoccurswhenteacherschoosestimulating

tasksthatsustain interest.When pedagogyisboring,pupilscannotget

positiveorcompliant.Therefore,teachersneedtochoosetaskswhichpupils

genuinelyneed (relevance criterion ofpedagogy).When teachers ignore

pupils’needs,theycannotexpectthem to complyorattend to learning

activities. Further, teachers must make tasks realistic, meaningful,

manageable,andachievable(tasksuitabilitytopupilschemata).Askingpupils

to approach tasks beyond theirreach results in pupilobjection and

dissatisfaction,whereaseasytasksleavenooptiontopupilsbutsidetalking

topassthetime(Emmer&Stough,2001).

Managementrequiresteacherstouseactivitiesthatdefuseattention-seeking

behaviours,likegroupandpair-workbecausethesekeeppupilsbusyworking

ratherthanside-talking.Moreover,addressingstyleandabilitydifferences
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keepslearnersengagedinlearningbyprovidingextratasksandmaterialtofill

inthetimegapbetweenlow-andhigh-abilityandfastandslow pupils.This

alsoallowsteacherstofillinthetimewhenhavingextralessontimewithout

thingstodo.Inaddition,teachersshouldalwayssetandimplementtime-

limitsforactivitiestoencouragepupilstoseizethetimeforlearninginstead

ofdisruption.Itisalsoimportantthatteacherslookconfidentbeforepupilsby

knowinghow touseapparatusandhavingaclearunderstandingoflessons

(Shawer,2010).

Shawer(2006)considered the teachers who use a setofclassroom

managementstrategieslikeorganizing,teachingmanagement,teacher-pupil

relationship,andteacherpunishment–rewards(consequences)as“assertive

teachers.”Theseteachersclearlyandfirmlyexpresstheirneeds.Theyhave

positiveexpectationsofpupils.Theysaywhattheymeanandmeanwhatthey

say.Theyareconsistentandfair.Ontheotherhand,teacherswhoareless

assertive failto make theirneeds orwants to be known.Theyappear

indecisivewhichconfusesthepupils.Theythreatenbuttheirpupilsknowthat

therewillbenofollowthrough(Canter&Canter,1976).

Almosttwo decadesago,Prochnow andBourke(2001))maintainedthat

classroom managementputs more emphasis on providing a supportive

environmentforpupilstolearnmaterialsratherthanfocusingoncontrolling

behaviours.Prochnow and Bourke (2001) stated that good teaching

managementtakesplacethroughanactiveandrelevantcurriculum.Ormord

(2003), believed that effective classroom management contributes

significantlytopupillearninganddevelopment.
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Addingapositiveelementtothisdefinition,Burden(2003)statedthatthe

pupil-teacherrelationshipisalsoimportantintheclassroom management

discussion.Hethoughtthatclassroom managementneedstoencourage

positivesocialinteractionandactiveengagementinlearning.Emmerand

Stough(2001)approvedBurden’srealizationandmaintainedthatthereisa

direct relationship between good teaching practice and classroom

managementissue.

LewisandLovegrove(1987)believedthatthepupils’ideasareoneofthevery

importantfactorsindeterminingtheirteachers’approachtodiscipline.In

recentresearch,AliakbariandSadeghi(2014)investigatedIranianteachers’

perceptions ofteacherleadership practices in schools.Theirfindings-

maintainedteachers’age,gender,andyearsofteachingexperiencedidnot

appearassignificantfactorsinteachers’perceptionofteacherleadership

practices.AliakbariandDarabi(2013)exploredtherelationshipbetweenthe

efficacyofclassroom management,transformationalleadershipstyle,and

teachers’personality.

Theyreportedapositiverelationshipbetweentransformationalleadership

style,personalityfactors,andefficacyoftheclassroom management.Results

indicatedaweak,butsignificant,relationshipbetweentheefficacyofclass

management and teachers’ Extraversion, Openness, and Neuroticism

personalityfactors.Likewise,a significantrelationship between teachers’

educationlevelandclassroom managementefficacywasreported.

2.6.2Behaviourmodification

Teachersnationwideareunderpressuretoacceleratetheirpupils’learningto
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meettheproficiencyrequirementsoftheNoChildLeftBehindAct(Willsetal.,

2010).Thistaskcanbemoreeffortfulwhenteachersarefacedwiththedual

challengeofmeetingboththeacademicandbehaviouralneedsoftheirpupils.

Disruptivebehaviourinanyclassroom impedeslearning(Dunlap,Lovannone,

Wilson,Kincaid,&Strain,2010),andthetimespentinredirectingpupilsback

totasktakesawayvaluableinstructionaltime,whichinturnaffectspupil

academicperformance(Emmer&Stough,2001).Morethanfivedecadesof

research on effectiveclassroom-based behaviourmanagementstrategies

supporttheuseofclassroom rules,useofincentives,pre-correction,planned

toignore,andpraisetoimproveclassroom climateandmanagedisruptive

behaviours(Gable,Hester,Rock,& Hughes,2009;Hester,Hendrickson,&

Gable,2009).

Behaviourmodificationtechniques,suchastheuseofrewardsaspositive

reinforcement,canbeimplementedtopromotepositivechangesinbehaviour

withintheclassroom (Henderlong& Lepper,2002).AccordingtoAxelrod

(1977),positivereinforcementisanyconsequenceofbehaviour,thatwhen

presented,increases the future rate ofthatbehaviour.The process of

increasingratesofbehaviourisknownaspositivereinforcement.Positive

reinforcementcanalsobetechniquesthatteachersusetogainandmaintain

pupils’motivationandsuccessintheclassroom.Someofthemostcommon

positivereinforcementsusedbyteachersarepositivepraisingandincentives

suchasmovieday,freetime,foodandspecialprivileges(Misiowiec,2006).

AccordingtoBandura(1969),incentivetheoriesofmotivationassumethat

behaviourislargelyactivatedbyanticipationofreinforcingconsequences.

University of Education,Winneba http://ir.uew.edu.gh



32

Motivationcanberegulatedthroughthearrangementofincentiveconditions

andbymeansofsatiation,removal,andconditioningoperationsthataffect

therelativeefficacyofvariousreinforcersatanygiventime(Eckert,Lovett,&

Little,2004).Forexample,inanefforttomotivatechildrenwhodisplaylittle

interestintheireducation,teacherscouldarrangefavourableconditionsof

reinforcements with respectto achievementbehaviour(Bandura,1969).

Thesereinforcementscouldactivateamotivationbehaviourthatteachers

couldusetogetpupilstoengageinschoolmaterialandeventuallydevelopan

interestintheireducation.Middleschoolpupilstendtobeamongtheage

groupthatoftenneedspositivereinforcementstokeepthem focusedon

school(Haydon & Musti-Rao,2011).Often,this is due to the transition

betweenelementaryschoolandmiddleschool.Duringthemiddleschool

years,pupilsattempttofitintotheirenvironmentandtheylosetrackofthe

purposeofbeingataschool(Madjar&Cohen-Malayev,2016).Theseoutside

pressures from peers maycause pupils to lose focus ormotivation to

perform academically.

2.6.3Incentives

Theuseofincentivesasaform ofextrinsicmotivators,suchashomework

passes,extracredit,food,orpraisestatements,havebeenusedbyteachers

torecognizepupils’workandbehaviourintheclassroom (Eckertetal.,2004).

AccordingtoJung(1971),thetypesofincentivesmustchangeasthepupils

change.Inotherwords,teachersmustgettoknowtheirpupilsbecausewhat

mightworkforonepupildoesnotnecessarilyworkforallpupils.Techniques

andapproachesmustbeadaptedtothepupils’needsandwant(Jung,1971).

The effectiveness of a teacher can be measured by the variety of
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reinforcementstrategiesusedandtheirrelationshiptopupillearningand

understanding(Haydon&Musti-Rao,2011).Withintheclassroom,theteacher

hasfullcontroloverhow andwhentouseincentives.Teachersoftenhave

theirownsystem inplaceforearningincentives.

Forexample,a classroom system may include productive group work,

participating inclass,respecting teammates,sharing ideas,being helpful

aroundtheclassroom andbeingrespectfulwhentheteacheristeaching

(Jung,1971).Dependingonbehaviour,pupilshaveanopportunitytoearnthe

predeterminedincentives,suchashomeworkpasses,praise,freetimeonthe

computer,extrapoints,orthewholeclassmightearnafreedayforgetting

highscoresonthetest(Eckertetal.,2004;Jung,1971).

2.6.4Usageofpraiseasanincentive

Teachersoftenusepraisestatementsinanefforttodiversifythetechniques

usedintheclassroom andtorecognizepupilperformance(Partin,Robertson,

Maggin,Oliver,&Wehby,2009).Teacherpraiseisanaffirmativestatement

deliveredbytheteacherimmediatelyfollowingthecompletionofaspecified

academic or socialbehaviour (e.g.,correct academic response,work

completion,followingrules(Haydon&Musti-Rao,2011).

Specific,teacherinitiated,verbalfeedbackisapowerfulagenttopromote

academicsuccess(Fefer,Demagistris,Shuttleton,Kenkel&Silverman,2016).

Inaddition,praisefrom teacherscandecreasedisruptivebehaviours,increase

on-task behaviour(Sutherland,Wehby,& Copeland,2000),and enhance

motivation,resilience,andpersistenceonchallengingtasks(Dweck,2007).

Praisestatementscanbedeliveredintheclassroom asaform ofincentive.
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Thistypeofincentivedemonstratesacceptanceorapprovalbytheteacher

towardstheactionsofpupils(Lipe&Jung,1971).

2.6.5Acceptanceapproach

Itisbasedontheassumptionsthatwhenpupilsaregivensuchacceptanceby

theteacherandpeers,behaviourandachievementimprove.Thisapproachis

rootedinhumanisticpsychologyandmaintainsthateverypersonhasaprime

need foracceptance (Emmer& Stough,2001).Itis also based on the

democraticmodelofteachinginwhichtheteacherprovidesleadershipby

establishingrulesandconsequences,butatthesametimeallowspupilsto

participateindecisionsandtomakechoices.Themainrepresentativeofthis

approachisRudolphDreikurs.Hemaintainedthatacceptancebypeersand

teachersistheprerequisiteforappropriatebehaviourandachievementin

school.Peopletryallkindsofbehaviourtogetstatusandrecognition.Ifthey

are notsuccessfulin receiving recognition through socially acceptable

methods,theywillturntomistakengoalsthatresultinantisocialbehaviour

(Emmer&Stough,2001).

2.6.6Dreikursidentifies4mistakengoals

Attentiongetting:theywantotherpupilsortheteachertopayattentionto

them.

Powerseeking:theirdefianceisexpressedinarguing,contradicting,teasing,

tempertantrums,andlow–levelhostilebehaviour.

Revengeseeking:theirmistakengoalistohurtotherstomakeupforbeing

hurtorfeelingrejectedandloved.

Withdrawal:ifpupilsfeelhelplessandrejected,thegoaloftheirbehaviour
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maybecomewithdrawalfrom thesocialsituation,ratherthanconfrontation.

Dreikurssuggestsseveralstrategiesforworking with pupilswho exhibit

mistakengoalstoencouragethem andtoenforceconsequences.

Toencouragepupils

1.Bepositive;avoidnegativestatements.

2.Encouragepupilstoimprove,notbeperfect.

3.Encourageeffort;resultsaresecondaryifpupilstry.

4.Teachpupilstolearnfrom mistakes.

5.Exhibitfaithinpupil’sabilities.

6.Beoptimistic,enthusiastic,supporting.

2.6.7Successapproach

Itis based on the teacher’s helping pupils make properchoices by

experiencingsuccess.Thisapproachisrootedinhumanisticpsychologyand

thedemocraticmodelofteaching.Themostrepresentativeofthisapproach

isWilliam Glasser.Heinsistedthatalthoughteachersshouldnotexcusebad

behaviouronthepartofthepupil,theyneedtochangewhatevernegatives

classroom conditionsexistandimproveconditionssotheyleadtopupil

success.Teachersusethisapproachinelementaryandjuniorhighschools

morethaninhighschools.

Glasser’sviewaboutdisciplineissimplebutpowerful.Behaviourisamatter

ofchoice.Goodbehaviourresultsfrom goodchoices;badbehaviourresults

from badchoices.Ateacher’sjobistohelppupilsmakegoodchoices.

Glassermakesthefollowingsuggestionstoteachers:

Stresspupils’responsibilityfortheirownbehaviourcontinually
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1.Establishrules

2.Acceptnoexcuses

3.Utilizevaluejudgments

4.Suggestsuitablealternatives

5.Enforcereasonableconsequences

6.Bepersistent

7.Continuallyreview.

Glassermakesthepointthatteachersmustbesupportiveandmeetwith

pupilswhoarebeginningtoexhibitdifficulties,andtheymustgetpupils

involvedinmakingrulesmakingcommitmentstotherules,andenforcing

them (Emmer&Stough,2001).

2.6.7BusinessAcademicApproach

The business academic approach,developed by Evertson and Emmer,

emphasizestheorganizationandmanagementofpupilsastheyengagein

academicwork.Taskorientation-thatis,focusingonthebusinessandorderly

accomplishmentofacademicwork-leadstoaclearsetofproceduresfor

pupilsandteacherstofollow (Haydon& Musti-Rao,2011).Evertsonand

Emmer divide organizing and managing pupilwork into three mayor

categories:

Clearcommunicationofassignmentandworkrequirements:Theteacher

mustestablishandexplainclearlytopupilsworkassignments,featuresofthe

work,standardstobemet,andprocedures.

 Instructionforassignments

 Standardsforform,neatness,andduedates
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 Proceduresforabsentpupils

MonitoringPupilsWork.Monitoringpupilworkhelpstheteachertodetect

pupilswhoarehavingdifficultyandtoencouragepupilstokeepworking.

1.Monitoringgroupwork

2.Monitoringindividualwork

3.Monitoringcompletionofwork

4.Maintainingrecordsofpupilswork

FeedbacktoPupils:Frequent,immediate,andspecificfeedbackisimportant

forenhancing academicmonitoring and managerialprocedures.Workin

progress,homework,completedassignments,tests,andotherworkshould

becheckedpromptly.

1.Attentiontoproblems

2.Attentiontogoodwork

The generalapproach and methods used by Evertson and Emmerare

appropriate forboth elementary and secondary teachers.The business

academicinvolvesahighdegreeof“timeontask”and“academicengaged

time”forpupils.Theideaisthatwhenpupilsareworkingontheirtasks,there

islittleopportunityfordisciplineproblemstoarise.Theteacherorganizes

pupils’work,keepsthem ontask,monitorstheirwork,givesfeedback,and

holdsthem accountablebyprovidingrewardsandpenalties(Ormrod,2003).

2.6.8Groupmanagerialapproach

Thegroupmanagerialapproachtodisciplineonclassroom managementis

based on Jacob Kounin's research.He emphasized the importance of
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respondingimmediatelytogrouppupilbehaviourthatmightbeundesirablein

ordertopreventproblemsratherthanhavingtodealwiththem afterthey

comeup.Ifapupilmisbehaves,andtheteacherstopsthemisbehaviour

immediately,itremainsanisolatedincidentandmostlikely,itwillnotdevelop

intoaproblem.Ontheotherhand,ifthemisbehaviourisnotnoticed,is

ignoredorallowedtocontinuefortoolong,itmightspreadthroughoutthe

groupandeventuallybecomesmoreseriousandchronic(Haydon&Musti-

Rao,2011).

Kouhin,classroom activitiescanbeanalyzedforpurposesofmanagement.It

may be divided into two categories -ofpupils’behaviourand teacher

managementbehaviour.Kouhin'sbehavioursandcategoriesforobserving

classroom managementincludetwomajorcategories

WorkInvolvement:Thisistheamountoftimepupilsspend inassigned

academictask.Pupilswhoareinvolvedinwork(answeringassignmentsin

workbook,readingastory,recitingapoem orwatchingademonstration

lesson)manifestordisplaylesserdisciplinaryproblem thanchildrenwhoare

notinvolvedinanyassignedlearningtask.Itisbasicinanylearningsituation

thatiftheteacherkeepsthelearnersbusyintheirwork,thereislesschance

thatboredom anddisciplineproblemswillarise(Haydon&Musti-Rao,2011).

Deviancy:From thesociologicalviewpoint,deviancyisanyactthatviolates

socialexpectations;elicitsocialdisapprovalornon-conformitywiththesocial

norm.This ranges from simple misbehaviourto serious misbehaviour.

Misbehaviouroccurswhenthepupilisnotpurposefullydoinganything,but

upsettingorannoyingmemberoftheclass(Partin,Robertson,Maggin,Oliver,
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&Wehby,2009).Mildmisbehaviourincludesactionlikewhispering,teasing,

makingfaces,readingacomicstriporpassingnotes.Seriousmisbehaviouris

manifestedbyaggressiveorharmfulbehaviourthatvirtuallyinterfereswith

othersorviolatesschoolrules.Itisimportantnottoallowmildmisbehaviour

togenerateintoseriousmisbehaviourbydealingwiththemildmisbehaviour

assoonasitoccurs(Partin,Robertson,Maggin,Oliver,&Wehby).

2.6.9Groupguidanceapproach

Itisbasedonmanipulatingor“changing”thesurfacebehaviourofpupilsas

individualsandgroups.Boredom isoneofthemajorcausesofdisciplinary

problems,anditleadstowithdrawal,frustrationandirritability,oraggressive

rejectionoftheentiregrouponthepartofpupils(Haydon&Musti-Rao,2011).

The main representative ofthis approach is FritzRedl.Redlholds that

disciplinaryproblemshavethreecauses:

Individualcase history:the problem is related to the psychological

disturbanceofonechild.

Groupconditions:theproblem reflectsunfavourableconditionsinthegroup.

Mixtureofindividualand group causes:Theproblem centersaround an

individual,butistriggeredbysomethinginthegroup.

Tomaintaingooddiscipline,theteachermustunderstandthegroup– its

needsandinterest–andbeabletomanipulatethesurfacebehaviourofthe

group.Groupelementstobeconsideredincludethefollowing:

1.Dissatisfactionwithclassroom work.

2.Poorinterpersonalrelations.

3.Disturbancesingroupclimate
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4.Poorgrouporganization

5.Suddenchangesandgroupemotions.

Perhapsoneofthemostdifficultmanagerialtasksfortheteacherisdealing

withahostileoraggressivegroup.Whengroupmembersacttogethertodefy

andresisttheteacher’sefforts,theteachermayreactbytryingtomatchforce

with force.In somecasestheteacher’sbehaviouristhesourceofthe

problem –beinginconsistentinenforcingrules,yellingormakingidlethreats,

displaying frequentoutbursts ofemotion,giving assignments thatlack

challenge,variety,orinterest(Haydon&Musti-Rao,2011).
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2.7FactorstoPromoteEffectiveClassroom Management

2.7.1Physicalenvironment

Physicalenvironmentisunderstoodasthefirststepto"creatinganorderly

setting"for"establishinganenvironmentconducivetolearning"(Stewartetal.,

1997,p.53).Creatingthephysicalenvironmentofaclassroom includes

"designatingareasforspecificactivities,selectingandarrangingfurniture,

arrangingseatingtofacilitatelearning,decoratingareasforspecificpurposes,

and organizing materials and areas foreasyaccess"(Stewart,Evans &

Kaczynski,1997,p.53).Ifthephysicalenvironmentoftheclassroom isnot

"orderlyandattractive"itcanhaveanegativeeffecton"thewayteachersand

studentsfeel,think,andbehave"(Stewartetal,1997,p.53).

Furnitureshould bearranged so thatappropriatetrafficpatternscanbe

formedandallmaterialsareeasilyaccessible.Inordertocreatemorespace

inaclassroom forappropriatetrafficpatterns,deskscanbearrangedin

groups.Thisbecomesmorewelcomingandhelpsstudentswithdisabilities

becausetheycanmoveorbemovedmoreeasilyaroundtheroom (Landau,

2004).Withthedeskssetupingroups,teachersarealsoabletomaneuver

throughtheclassroom moreeasilyinordertomonitorstudentbehaviour.

Arrangingthestudents'desksinclusterscanalsocreateanenvironmentin

whichstudentsfeelcomfortabletoworkcooperativelywiththeirpeersand

askthem forhelpiftheyneedit.Stewart,EvansandKaczynski(1997)argued

that"anorderlyandattractiveenvironmentcanhaveapositiveeffecton

behaviourbyimproving the leveland qualityofstudentinteractions,so

teachersandstudentscarryoutactivitiesefficientlywithoutexcessivenoise
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orinterruption"(p.53).

Landau(2004)concurred,notingthat"visuallearners,forexample,dobetter

atanyleveliftheclassroom hasinterestingandappealingitemsondisplay"

(p.16).Teacherscanmaketheirclassroomsvisuallyappealingbyhaving

bright,colorfuldisplays orbulletin boards throughouttheirclassrooms.

Bulletinboard,forexample,canenhanceaconceptbeingtaughtbyvisually

representingcontentinaunitofstudy(Landau,2004).

2.7.2Time/instructionalmanagement

Inordertokeepsaclassroom runningsmoothly,teachersmustcreateand

adheretoschedulesforboththeclassroom andindividualstudent(Stewart,

Evans&Kaczynski,1997).Theseschedulesshouldallowteacherstohavethe

mosttimepossibleforcoresubjectinstruction(Stewart,Evans&Kaczynski).

Consequently,teacherswhosticktotheirclassroom schedulesarelesslikely

torunoutoftimeforotherlessons."Itishelpfultoplanaroutinetoopen

eachdayorperiodsothatstudentsknow exactlywhattodoandaclosing

routinetotietogethertheschooldayorperiodinapleasant,orderlymanner"

(Stewart,Evans&Kaczynski).

Developingsuchaplanwillenableteacherstocutdownonwastedtimeand

allow formoreinstructionaltime.AccordingtoKennethandMoore(2001),

instructionaltime is defined as "blocks ofclass time translated into

productive learning activities"(p.362).Students should be productively

engagedforthemostpartoftheschooldaytoallowformaximum learning.

Teachersshouldbeusingmaterialsthatarerelevantandmotivatingtothe

students.Studentsshouldbeprovidedwithlongterm andshort-term goals.
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Havingthesegoalswillincreasethelikelihoodthatstudentsaresuccessfulin

schoolbecausetheyarereceivinginstructionthatmatchestheireducational

needs(Stewart,Evans&Kaczynski).

Timemanagementisraisedasafactorthatcontributestowardsineffective

teaching.Somestudentsarealwaysoutonsports.Allplaynoworknegatively

impactsonschoolperformance.Itisimportantforteacherstomanagetheir

timeandcoverthewholesyllabussothatpupilsgainadequatecontentto

tackleexaminations.Schoolsthatareefficientintermsoftimemanagement

areatanadvantageintermsofeffectiveness.Schoolefficiencyisameasure

ofhow wellresourcesare being utilised to produce outputs.The most

importantresourcewhichschoolsshouldeffectivelyuseistime(Delvin,Kift&

Nelson,2012).

2.7.3Behaviourmanagement

Behaviourandclassroom managementarethetwovariablesthathavethe

greatestimpactonstudentlearning(Marzano&Marzano,2003).Teachers

should develop classroom rules in orderto communicate expectations.

Stewartetal.arugue:"Behaviourmanagementandclassroom controlare

centraltostimulatinglearning.Researchhasshownthatteacherswhoare

effectiveinmanagingclassroom behaviourarealsoeffectiveinimproving

achievement"(p.55).

Teachersshouldestablishalimitofthreetofiverulesfortheirclassrooms.

Theserulesshouldbeclearlystatedinthebeginningoftheschoolyear,

posted,andreviewedfrequently(Stewartetal.,1997).Teachersshoulduse

multipleinterventionsthataccommodatetheneedsofthestudents.They
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shouldalso"designandimplementanumberofincentiveplansorrewardsfor

appropriatebehaviour,andofferindividual,frequent,specific,andcorrective

feedbackaboutperformance"(Stewart,Evans&Kaczynski,1997).

2.7.4Teachereffectiveness

Foroverthirtyyears,the behaviours ofteachers have been studied to

determinetherelationshiptolearnerachievement"(Cano,2001).Marzano

andMarzano(2003)havefoundthat"researchhasshownusthatteachers'

actionsintheirclassroomshavetwicetheimpactonstudentachievementas

doschoolpoliciesregardingcurriculum,assessment,staffcollegiality,and

communityinvolvement"(p.6).

Furthermore,theresearchontheeffectivenessofteachersison-going,but

therearealreadyknownfactorswhicharerecognizedashavingeffectson

learnersuccessasrelatedtoteachereffectiveness(Cano,2001).A large

factorinteachereffectivenessisbeingabletoestablishpositiverelationships

withstudents.Ateacher,whocannotcommunicatewithhisorherstudents,

willnotbeeffective.Researchstudieshaveshowntheeffectsofteacher

interactionswithlearnersandfoundthat"thedegreeandfrequencyofpraise,

useofclassroom time,andtheamountofattentiongivento groupsor

individualstohavesignificantpositivecorrelationstoalearner'sabilityto

learn"(Cano,2001,p.6).

2.7.5Effectiveteaching

Effectiveteachingisconsideredasamysterybysomeauthors(Goldhaber,

2002).PorterandBrophy(1988),intheirstudyonthesynthesisofresearch

ongood teaching,identified thateffectiveteachersareclearabouttheir
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instructionalgoals,areknowledgeableaboutthecontent,communicatewell,

monitorstudents’understanding,arethoughtfulandrespectfulabouttheir

teachingpractices.Onanothernote,inastudyonconceptionsofeffective

teaching,Saroyan,Dangenais and Zhou (2009)found outthatstudents

expressed fourideas abouteffective teaching.Effective teachers have

knowledge,prepare and manage instruction,promote learning and help

studentsgrowsotheycanlearnindependently.Fuhrman,FuhrmanandDeLay

(2010)carriedoutastudyoneffectiveteachingandfoundthateffective

teachersexhibitpassionfortheirsubjects,areknowledgeableaboutandcare

forstudents,useavarietyofteachingstrategiesandhelpstudentsappreciate

therelevanceofinformationtotheirowncontext.Sprinkle(2009)studied

students’perceptions ofeffective teaching and found outthatstudents

consideredeffectiveteachersasthosewhoemployavarietyofteaching

stylesandmakerealworldapplications.Effectiveteachersexhibithumor,

enthusiasm,compassion,empathyandareinterestedinandconcernedfor

students’outsidetheclassroom.Pietrzak,DuncanandKorcuska(2008)found

effectiveteacherstobepossessingadegreeofknowledge,effectivedelivery

style,organisationandknownfortheamountofassignedhomework.

2.7.6Schoolenvironment

Schoolclimatecontributestowardsschooleffectiveness.Guffey(2013)noted

thatschoolclimatehasanimpactontheeffectivenessofteachersinthe

school.Itisarguedthatthewayanindividualorapersoninanorganisation

performsisdeterminedbytheorganisationalsetting,inthiscaseitsclimate.

Inaschoolwherethereisnobridgebetweenschoolleadershipandteachers

theclimateisconduciveforeffectiveteachingandlearning.Wherethereis
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dialoguebetweenthehead,teachersandthepupilsahealthyschoolclimate

prevails.Schoolswherecommunicationisconsideredasthelifebloodofthe

organisationbreedeffectiveteachingandlearningenvironments.
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2.8StudiesonClassroom Management

UsingABCC(AttitudesandBeliefsaboutClassroom Control)Inventory,Martin

(1997) investigated the relationship between teachers’perception of

classroom managementandotherfactorssuchasgender,age,classroom

managementtraining,classsize,graduatestudies,teachercharacteristics,

andschoolsetting.Whileexploringtheclassroom managementstylesof

teachers,inthesestudiestheresearcherssometimeshavecomeacrosswith

asignificantrelationshipbetweentheclassroom managementapproachand

otherfactors,sometimesnot.Thesestudieshaveparticularimportancefor

thisstudyastheyshow theimportantvariablesaffectingtheclassroom

managementstyle.

In a study on the impactofteachers’experience levels on classroom

management practices, Martin and Baldwin (1994) investigated the

classroom management approaches of 238 teachers by using ICMS

(InventoryofClassroom ManagementStyle).Asaresult,theyfoundthat

noviceteachersweresignificantlymoreinterventionistthanwereexperienced

teachers.Inanotherstudy,examininggenderdifferences,MartinandYin

(1997)discoveredthatfemalesweresignificantlylessinterventionistthan

were males regarding instructional management and regarding pupil

management.However,inadifferentstudy,Martin,Yin,andBaldwin(1997)

foundnogenderdifferencesrelatedtoanyoftheclassroom management

approaches.

Martin,Yin,and Baldwin (1998)investigated the relationship between

classroom managementattitudesandclassroom managementtraining,class
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size,andgraduatestudy.Datawerecollectedfrom 281certifiedteachers,

whowereprimarilyworkinginurbanschools,andwerefemale.Mostofthe

teacherswereCaucasian(69.9%)andtheyhadanoverallaverageof14.35

yearsofteachingexperience.Resultsshow significantdifferencesonthe

InstructionalManagementsubscale of the ABCC regarding classroom

managementtrainingaswellassignificantpositivecorrelationsbetween

averageclassenrolmentandteachers'scoresonthePeopleManagement

andBehaviourManagementsubscalesoftheABCC.Aone-wayanalysisof

variancedidnotyieldsignificantdifferencesbetweentheteacherswhohad

enrolledingraduatecoursesinthelast6monthsandthosewhodidnot.

Althoughclasssizehaslikelyadirectimpactonthenatureofinstructionas

wellas teacher-pupilinstruction,the results ofthis study showed no

significantdifferenceinteachers’classroom managementstylesregarding

classsize.

Martinand Yin(1999)examined theclassroom managementdifferences

betweenteachersinruralsettingsandthoseinurbansettingsandtheyfound

thaturbanteachersweresignificantlymoreinterventionistthanruralteachers

intermsofpupils’management.Inanotherstudy,MartinandShoho(2000)

investigatedthedifferencesintheclassroom managementapproachesof

traditionallycertifiedandalternativelycertifiedteachers.Theresultsrevealed

thatteachersinalternativecertificationprogramsweresignificantlymore

interventionist than were traditionally certified teachers regarding

instructionalmanagement.However,these alternativelycertified teachers

werenotmoreinterventionistregardingpupils’managementorbehaviour

management.
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Martin,Yin,andMayall(2006)conductedastudytoinvestigatethedifferent

classroom management styles of teachers regarding their classroom

managementtraining,teachingexperience,andgender.Datawerecollected

from 163participantsviatheAttitudesandBeliefsonClassroom Control

(ABCC) Inventory and a demographic questionnaire.Results revealed

significantdifferencesbetweenmalesandfemalesandbetweennoviceand

experiencedteachersonInstructionManagementsubscalescores.Females

scoredmoreinterventionistthanmalesandexperiencedteachersscored

significantlymorecontrollingthanthelessexperiencedcounterparts.

Ritter(2003)studiedtheclassroom managementbeliefsandpracticesof

middle-schoolteachers.Thepurposeofherstudywastodetermineifthere

wasadifferenceinclassroom managementbeliefsandpracticesofteachers

regardingyearsofteachingexperienceortypeofteachingcertification.The

sample consists of97 teachers including traditionally certified expert

teachers, alternatively certified expert teachers, traditionally certified

beginning teachers and alternativelycertified beginning teachers.As the

instrument,theresearcheremployedABCCInventory,classroom observations,

teacher interviews and focus group discussions.The results of the

questionnaireindicatedthatneithersourceofcertificationnorexperience

levelaloneaffectsteachers’orientationtoclassroom management.However,

teacherswithtraditionalcertificationandmanyyearsofexperienceexert

significantlylesscontroloverclassroom activitiesandpupils’behavioursthan

dotheothergroupwithlessexperiencelevelanddifferentcertificationtype.

Shin (2004)studied the classroom behaviourmanagementbeliefs and
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strategiesofteachersbymakingacross-culturalanalysis.Thepurposeofher

study was to compare the beliefs ofteachers in classroom behaviour

managementstrategiesforpupilsinurbanpublichighschoolsbetweenthe

USA andtheRepublicofKorea.Theresearcheremployedthreedifferent

questionnairesfortheteachers-ABCC,SBQ andTeacherSurvey-tocollect

datafrom 116Americanand167Koreanteachers.Theresultsofthestudy

showedthattherewerestatisticallysignificantcross-culturaldifferencesin

teachers’instructionaland behaviouralmanagementstyles.The results,

inferredfrom thisstudyindicatedthatmoreAmericanteacherstendedto

controltheirinstructionalstrategiesandpupilbehavioursthanKoreanhigh

schoolteachers did;namely American teachers had more behaviourist

standpointinmanagement.

Laut(1999)comparedtheclassroom managementapproachesofclassroom

teachers,internteachers,andseniorlevelpracticum pupilsbyusingtheICMS

(InventoryClassroom ManagementStyle).Theresultsindicatedthatwhile

seniorlevelpracticum pupilswerenotinterventionist,internteacherswere

foundtobeinterventionist;andthemoreexperiencedteacherswerenot

interventionistagain.

Gibbes(2004)again investigated ifthere wasa difference between the

attitudes and beliefs oftraditionally and alternatively certified teachers

regardingclassroom management.ByemployingtheABCCInventoryof114

highschoolteachers,independentt-testwasusedtocomparetheresultsof

twogroupsonthreeclassroom managementdimensions;people,behaviour,

instructional.Resultsrevealedthatinallthreedimensions,therewasno
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statistically significantdifference between the attitudes and beliefs of

alternativelycertifiedandtraditionallycertifiedteachers.Theoverallfindings

indicatedthattwogroupsofteachersheldsimilarattitudestowardclassroom

management.

Garrett (2005) also studied the pupil-centered and teacher-centered

classroom management strategies by employing qualitative research

methods.The purpose of her study was to explore the classroom

managementstrategiesusedbythreeteacherswhoapplythepupil-centered

approachtotheirinstructionandtoexaminetherelationshipbetweentheir

managerialandinstructionalapproaches.Asaresult,shefoundthattheway

teachers think about the relationship between their instructionaland

managerialapproacheswasinfluencedbywhattheyseeastheoverallgoalof

classroom management.Whiletwoofthem haveaclassroom management

strategyconsistentwiththeirwayofinstruction,onedoesnot.

Foxworthy(2006)utilizedthequalitativeresearchtechniquestoinvestigate

teachers’beliefsaboutclassroom managementandtheimportanceofthis

aspectsofteaching.Interviewswiththeteachers,observationsofclasses

andfieldnotesrevealedthatparticipantsbelievedinrespectandthenotion

thatpupils’needsmustcomefirst.Also,theimportantresultofthisstudyfor

us is that aspects of their beliefs and strategies about classroom

management have changed since they began teaching,namely with

experienceofteaching.Participantshavetwoexplanationsforthereasonfor

thischange;gainingexperiencesorgainingknowledgethroughprofessional

development.
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Similarly,Terzi(2001)madeastudytoidentifytheopinionsofteachersin

classroom managementstyles-authoritarian,democraticorlaissez-faire.The

sampleofthestudyincluded736teachersworkingin73schoolsinEskişehir.

Thedataweregatheredthroughaquestionnaire.Classroom Management

AttitudesofTeacherspreparedbytheresearcher.Theresultsindicatedthat

teachersolderthan51yearsoldhavemoretendencytohaveanauthoritarian

classroom managementstylethantheyoungerones.Noothersignificant

differences have been confronted in this study in terms ofteachers’

classroom managementstyles and genderorCertification Sources of

teachers.

Duman,Gelişli,andÇetin(2002)investigatedtheapproachesadoptedby

teacherstoestablishdisciplineintheirclassrooms,basedon(529)pupils’

opinions.Inthisstudytheaim wastoidentifytheclassroom management

approaches the teachers to use in differenthigh schools in different

socioeconomicdistrictsofAnkara.Theresultsindicatedthattheteachers

used Interventionistapproach (teacher-centered)ratherthan Preventive-

Constructive(pupil-centered)approach,andtheyacteddifferentlyaccording

to the classroom and major,and they adopted different classroom

managementapproachesaccordingtothehighschool.AlthoughDuman’s

andhiscolleagues’studyisabouthighschoolteachers,itisimportantforus

intermsofitsresults.
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CHAPTERTHREE

METHODOLOGY

3.0Introduction

Thischapterdescribestheformulationofresearchdesignandmethodology

adoptedtoachievethestipulatedpurposeforthestudy.Italsofocusedon

thepopulation,sampleandsamplingprocedures,instruments,datacollection

procedureandmodeofthedataanalysis.

3.1PhilosophicalFoundationoftheStudy

Themethodologicalchoicesofeverystudyareunderpinnedbyphilosophical

positions regarding how knowledge is gained.Choices ofmethods and

framesforanalysis,amongothers,guidetheresearchdesignatallstages.

Henn,Weinstein,andFoard(2006)definedresearchparadigm asasetof

assumptionsabouthow theissueofconcerntotheresearchershouldbe

studied.Intheacquisitionofsocialscientificknowledgetwoworldviewshave

usuallydominated;thesearethepositivistandtheinterpretive.

AccordingtoCreswell(2014),positivism aimsatobjectivityininquiryand

adoptsmethodsandproceduresinthenaturalorphysicalsciences,mainlyby

quantitativedata.Thisscientificapproachhelpstheprocessofcollecting

dataandtestingitusingsomeanalysis,forexample,therelationshipofone

setoffactstoanotherthatislikelytoproducegeneralizableconclusions.

Moreover,the studies located in the interpretivists’paradigm allow

researchers to access the experiences and viewpoints ofthe research

participants(Kusi,2012;Verma&Mallick,1999).Itrecognizestheroleofthe

researcher and the research participants in knowledge construction,
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acknowledging interpretations as ‘socially constructed realities.’ The

researcherandtheresearchparticipantsacquireactiverolesinknowledge

construction.Itisusefulinanattempttounderstandaphenomenoninallits

complexityinaparticularsocio-culturalcontext(Creswell,2009;Kusi,2012).

From the explanation of positivist and interpretivism paradigms,the

researcherintends to use the pragmatic paradigm.Itcombines both

positivistsandinterpretivism’paradigmstoseekgeneralizationandhelpto

constructmeaningtheresearchparticipantsgiveonthefieldduringdata

collections.Pragmaticparadigm goesinlinewiththemixedmethodapproach.

Mixedmethodisanumbrellaterm thatincludesmuchresearchapproaches:

Sequentialexplanatory,concurrent,embedded,and sequentialexploratory

researchdesigns.Eachdesignhasitsownutility,procedures,strengths,and

weaknessesthatare dependentupon the research context.However,in

relationtotheobjectivesofthisstudy,theresearcherselectedaconcurrent

approach(Creswell,2009;Creswell&PlanoClark,2011).Aconcurrentmixed

methoddesignwasemployedforthisstudy.Thisapproachrequiresthe

researchertocollectbothquantitativeandqualitativedatasimultaneously,

andanalyzethem atthesametime(Creswell,2014).Thisdesignhelpsto

explainmorefullytherichnessandcomplexityofhumanbehaviourbymaking

useofbothquantitativeandqualitativedata(Cohen,Manion,& Morrison,

2007).Also,the combination ofqualitative and quantitative approaches

providesamorecompleteunderstandingofaresearchproblem thaneither

approachalone(Creswell,2014).Thisapproachrequirestheresearcherto

collectbothquantitativeandqualitativedatasimultaneously,andanalyse
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them atthesametime.Thus,inthisapproach,onesetofdatacompliments

theother,helpingtoovercomeanyweaknessassociatedwitheachother

(Creswell,2014).

Thequantitativedataprovidedtheinitialpictureoftheresearchproblem,

whilethequalitativeanalysisexplainedthelargerpictureoftheresearch

problem andprovidedanin-depthassessmentofthecaseintherespondent

environment.Thepurposeofthequantitativedatawastoprovideanumeric

descriptionthatmaybegeneralizedtothespecificpopulation.Specifically,

quantitativedatawasimportantbecausetheyhelpgeneralizethecurrent

stateofclassroom managementstrategiesintheHohoeMunicipality.The

qualitative data were importantto the studysince itprovided first-hand

informationaboutthestrategiesusedtomanagetheclassroom inindividual

schoolcontexts.

3.2Population

According to Bestand Kahn (2006),population refers to "a group of

individualsorpeoplethathaveoneormorecharacteristicsincommonand

areofinteresttotheresearcher"(p.13).Thetargetedpopulationofthestudy

wasmadeupofseventy-six(76)publickindergarten(KG)andone-hundred

andfifty-two(152)publicKGteachersintheHohoeMunicipalityintheVolta

Region.Accessiblepopulationcomprisesallthe152teachersteachinginthe

76publickindergartenintheHohoeMunicipality.

3.3SamplingProcedure

A sampleisasubsetorportionofthepopulationwhoseresultscanbe

generalizedtotheentirepopulation,(Amin,2005).Inresearch,thesample
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shouldbearepresentationofthepopulationthatisasmuchaspossiblemost

characteristics ofthe population should be represented in the sample

selected.Censusselectionwasappliedinselectingallthe152kindergarten

teacherssincethenumberdeemedsmall.Toachievethestatedsample,the

researcheremployed censusand purposive sampling techniques.Atthe

quantitativephase,censussamplingwasusedbecausetheinformationwas

collected from allkindergarten in the Hohoe Municipality.With census

sampling,everyrespondentwithinthestudyareawasselectedforthedata

collection(Creswell,2009).

Thetotalsampleforthestudythereforewasone152kindergartenteachers.

Atthequantitativephase,152kindergartenteachersweresampled.Oneof

themajoradvantagesofthecensusmethodistheaccuracyaseachand

everyunitofthepopulationisstudiedbeforedrawinganyconclusionsofthe

research.Whenmoredataarecollectedthedegreeofcorrectnessofthe

informationalsoincreases.Also,theresultsbasedonthismethodareless

biased(Cohen,Manion& Morrison,2000).Again,censusmethodcanbe

appliedinasituationwheretheseparatedataforeveryunitinthepopulation

istobecollected,suchthattheseparateactionsforeachistaken.This

methodcanbeusedwherethepopulationiscomprisedofheterogeneous

items,i.e.differentcharacteristics(Gall,Gall,&Borg,2007).

Thoughthecensusmethodprovidesacompletedataofthepopulationunder

study,itisverycostlyandtime-consuming.Often,thismethodisdropped

downbecauseoftheseconstraintsandthesamplingmethod,wherecertain

itemsrepresentativeofthelargergroup,isselectedtodrawtheconclusions
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(Creswell,2009).

Forthequalitativephase,theresearcherselected10kindergartenteachers

from 10schoolstoobservehow theymanagetheirclassroom.A smaller

samplewasselectedforthequalitativephasebecause,itismanageableand

inthequalitativestudyitisnecessarytoselectasmallsamplethatwould

enablethephenomenonunderstudytobeexploredforabetterunderstanding

(Creswell,2008).Creswellfurtherassertsthatselectingalargenumberof

respondentswouldresultinsuperficialperspectivesandtheabilityofthe

researchertoprovideanin-depthpicturediminisheswiththeadditionofeach

newindividual.

Atthequalitativephase,theresearcherwantstoexploreorhaveadeeper

understanding ofthe quantitative data,so the non-probability sampling

procedureschosentofulfilthispurposewaspurposivesampling.Atthe

qualitative phase,the researcheradopted the purposive orjudgemental

samplingtechniqueinselecting10kindergartenteachersforinterview and

observation.Specifically,themaximum variationsamplingtechniquealso

called a maximum diversity sampling was used in selecting the study

participants.Whensamplesizesaresmall(lessthanorabout30)maximum

variationsamplescanbemorerepresentativethanrandom samples(Patton,

1990).Maximum variation sampling isoneofthemostfrequentlyused

purposefulsamplingtechniques(Sandelowski,1995).Theaim istosample

forheterogeneity. A widerangeordiversityofkindergartenteachersby

gender,academicandprofessionalqualifications,andteachingexperience

werepurposivelyselectedforinquiry.

University of Education,Winneba http://ir.uew.edu.gh



58

Inaddition,theresearcherusedconfirminganddisconfirmingsamplingtype

ofpurposivesamplingtechnique.Thisisthestrategythatinvolvessampling

individualstoconfirm ordisconfirm theinitialfindingsofthestudy(Creswell,

2008).Thesamplingprocedurewaschosenbecausetheresearcherwantsto

confirm ordisconfirm theissuethatwasraisedinthequantitativedata.

Secondly,thecommentsthatweremadebyqualitativerespondentshelpedto

validate the initialfindings ofthe study.According to Merriam (1998),

“Purposivesamplingisbasedontheassumptionthatonewantstodiscover,

understand,gaininsight;therefore,oneneedstoselectasamplefrom which

onecanlearnmost”(p.48).Patton(2002)addedthat“Purposefulsampling

involvesstudyinganinformation-richcaseindepthanddetailtounderstand

andilluminateimportantcasesratherthangeneralizingfrom asampletoa

population”(p.563).

3.4DataCollectionInstruments

Inamixedmethod,itisnecessarytoindicatethetypeofinstrumentsthatwas

usedforcollectingdatainaquantitativeandqualitativephase.Aftercarefully

examiningtheresearchquestions,thetypeofinformationtheresearcher

wantstoobtainandthepurposeofthestudyitwasappropriatetousea

questionnaire forthe quantitative phase,observationalguide and semi-

structuredinterviewguideforthequalitativephase.

3.4.1Questionnaire

Aself-constructedquestionnairewasusedinthestudy.Therespondentswho

answeredthequestionnairewerekindergartenteachers.Aquestionnaireisa

researchtoolthroughwhichrespondentsareaskedtorespondtosimilar
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questionsinapredeterminedorder(Gray,2004).“Aquestionnaireisrelatively

economical,has standardized questions,can ensure anonymity,and

questionscanbewrittenforspecificpurposes”(McMillan& Schumacher,

1993,p.238).Thequestionnairewasusedbecauseitreducesbiasthatmight

resultfrom thepersonalcharacteristicsoftheinterviewer.Questionnaire

offersthechanceforprivacysincetherespondentscouldcompletethem at

theirownconvenienceenhancesincreasingthevalidityofthedata.

Inspiteofthestrengths,theuseofquestionnairesinstudieshasitsown

limitations.Themajorityofpeoplewhoreceivequestionnairesdonotreturn

them (Denscombe,2003;Leedy & Ormrod,2005).With respectto low

responserate,theresearchercurtaileditbyappealingtotheparticipants’

goodwill,explainingtherationaleofthestudytothem andassuringthem that

their responses willbe in private and confidential,as wellas self-

administeringofthequestionnairesbytheresearcher.Inordertoensurethat

respondents answer the questionnaire,the researcher kept the self-

constructedquestionnairesshort,usingsimpleandclearlanguage,keepthe

respondents’tasksimple,provided clearinstructionsand madetheself-

constructed questionnaire attractive and professionallooking. At the

quantitativephase,afourpointLikert-typescaleandclosed-endedquestions

wereusedtosamplerespondents’viewforthestudy.

In Section A,closed-ended items were used to sample respondents’

knowledgeabouttheirbackgroundinformation.Withclosed-endedquestions,

respondentsare given a setofpre-designed repliessuch as“agree”or

“disagree”oraregiventheopportunitytochoosefrom asetofnumbers
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representing strengths offeeling orattitude (Gray,2004).Closed-ended

questionitemshaveanumberofadvantages.Forexample,dataanalysis

from closed-endedquestionsisrelativelysimplerandquestionscanbecoded

quickly.Closed-endedquestionsrequirenoextendedwritingtherebysaving

therespondent’stime.

TheremainingsectionsonthequestionnairewereLikertscale.Theresearch

questionsinthestudycallfortheuseofaLikertscale.Likert-typescalesare

usedtoregistertheextentofagreementordisagreementwithaparticular

statementofattitude,beliefsorjudgment(Tuckman,1994).Thefourpoint

Likert-typescalewasscoredas:“StronglyDisagree”=1,“Disagree”=2,“Agree”

=3,and“StronglyAgree”=4.Thequestionnairewasdividedintosixmain

sections.The questionnaire contains forty-nine (49) items.Section A

(questions 1-4)elicits background information on:gender,age,years of

experience,academicqualificationandnumberofyearsofteaching.Section

B (5-12) solicits information on self-efficacy beliefs for classroom

managementpractices.Section C (13-24)dwells on behaviourpatterns

perceivedasmisbehaviourinkindergartenclassroom.SectionD(25-34)is

designedtosolicitinformationonwhykindergartenpupilsmisbehaveinclass.

SectionE(35-41)looksforinformationonclassroom managementstrategies.

Finally,Section F (41-48) considers the factors to promote effective

classroom management.

3.4.2Semi-structuredinterview

Asemi-structuredinterviewschedulewasusedtocollectthequalitativedata.

Insemi-structuredinterviews,researchersmustdevelop,adaptandgenerate
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questionsandfollow-upprobesappropriatetothecentralpurposeofthe

study(Rubin&Rubin,2005).O’Leary(2005,p.164)arguedthat:

“Semi-structuredinterviewsareneitherfullyfixednorfullyfree

andareperhapsbestseenasflexible.Interviewsgenerally

startwithsomedefinedquestioningplanbutpursueamore

conversationalstyle ofinterview thatmay see questions

answeredinanordernaturaltotheflow oftheconversation.

Theymayalsostartwithafewdefinedquestionsbutbeready

topursueanyinterestingtangentsthatmaydevelop”.

Thesemi-structuredinterviewschedulewasusefulforgatheringinformation

from teacherstohelpunderstandthequantitativedata.A semi-structured

interviewwasausefulinstrumentforthestudybecauseitgavetheresearcher

opportunity to seek clarification from the respondents.However,the

opennessofsomeofthequestionsintheinterview scheduleledtothe

gatheringofmassivevolumesofqualitativedata.

3.4.3Observationalschedule

Observationwasused to checkthepatternofbehaviourand classroom

managementinkindergartenclassroom.MarshallandRossman(1995,p.79)

definedobservationas"thesystematicdescriptionofevents,behaviours,and

artefactsinthesocialsettingchosenforstudy".Fieldworkinvolves"actively

looking,improvingmemory,informalinterviewing,writingdetailedfieldnotes,

and perhaps mostimportantly,patience"(Dewalt& Dewalt,2002,p.7).

Participantobservationwasusedtoenabletheresearchertolearnaboutthe

activitiesofthepupilsunderstudyinthenaturalsettingthroughobserving

andparticipatinginthoseactivities.Schensul,Schensul,andLecompte(1999,

p.91)definedobservationas"theprocessoflearningthroughexposureor

involvementin the day-to-dayorroutine activities ofparticipants in the
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researchersetting".Theresearcherusedobservationasamethodtodevelop

aholisticunderstandingofthephenomenaunderstudythatisasobjective

andaccurateaspossiblegiventhelimitationsofthemethod(Dewalt&Dewalt,

2002).Theysuggestedthatobservationisusedasawaytoincreasethe

validityofthestudy,asobservationsmayhelptheresearchertohaveabetter

understandingofthecontextandphenomenonunderstudy.

The observationalschedule was divided into fourmain sections.The

observationalschedulecontainedthirty-three(33)items.SectionA(questions

1-6)elicitedbackgroundinformation.SectionB(7-18)examinedbehaviour

patternsperceivedasmisbehaviourinkindergartenclassroom.SectionC(19-

25)wasdesignedtosolicitinformationonclassroom managementstrategies.

Finally,Section F (22-33)considered the factors to promote effective

classroom management.Thedesignofobservationalschedulewasmadeup

ofclosed-endedquestionsandopen-endedquestions.

3.4.4Pilot-testingofinstruments

Theinstrumentfordatacollectionwaspre-testedinsixpurposivelyselected

kindergartenswithinHo Municipality.Thisareawaschosenbecausethe

municipalityissimilarintermsareaofcoveragetothestudysocomparing

resultsfrom eachstudywillnotbedifficult.Thesampleforthepilottesting

was 30 respondents.The essence ofthe pre-testhelped to testthe

instrumentfordatacollectionforconsistency,accuracy,andapplicabilityof

questionnaireitemsorinterviewitems.

Theresearchinstrumentwaspre-testedusingthetest-retestmethodfor

checkingreliability.Forinstance,respondentsweregiventhequestionnaireto
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answerand10daysaftertheyweregiventhesamequestionnairetoanswer

tocheckiftheresultsweresimilar.Cronbach'salphawasusedtodetermine

theinternalconsistencyoraveragecorrelationofitemsintheinstrumentto

gauge its reliability.According to Sekaran and Bougie (2010),if the

Cronbach’salphaislessthan0.7,thentheindicationisthattheinstrument

beingusedhaslow reliabilityandthatnotalltheitemsmetreasonable

standardsofinternalconsistencyandreliability.

Table1:DistributionofScaleofPilotTestResultsforTeachers

Scale N Alpha1 Alpha2

SectionB

SectionC

SectionD

SectionE

SectionF

8

12

10

7

8

0.74

0.89

0.67

0.76

0.84

0.76

0.83

0.74

0.61

0.74

Source:Fielddata(2018)

Table1showsasummaryofscaleofpilottestresultsfrom instrument.

Comparing the results computed forthe alpha 1 and alpha 2 show

consistencyofteacher’s response to the issues in the instrument.For

instance,SectionBandSectionCrecordedalphalevel(0.74,0.76and0.89,

0.83)forbothtests.UsingCronbachalpha,instrumentforpupilsyieldedan

alphalevelof0.95fortest1and0.94fortest2.Theinternalconsistencywas

computed byfinding the average ofthe two tests.The overallinternal

consistencyfortheinstrumentyieldedanalphalevelof0.95whichshowsthe

instrumentwasreliable.

Thepre-testinstrumentservesasthepreliminarytestingoftheresearch

questionstoprovideinsightsintoideasnotyetconsideredandproblems
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unanticipated,whichcouldchallengethedatacollectionanddataanalysisin

themainwork.Questionswhichwerefoundtobeambiguousandthosenot

suitableforthestudyhavebeenreconstructed.Therelevantcorrectionswere

made before the finaladministration ofquestionnaires and conducting

interviewsinthestudyareas.

3.5TrustworthinessoftheStudy

Thecriteriaforexaminingtherigorinbothqualitativeandquantitativestudies

aretraditionvalidityandreliability(Punch,2005).Guba(1992)wasabletouse

‘trustworthinesscriteria’tojudgethequalityofastudybyusingcredibility,

transferability,andconfirmability.

Thefirstelementtobeadaptedtoensuretrustworthinesswastransferability

offindings,inqualitativeresearch,whichisequivalenttoexternalvalidityor

generalisabilityoffindingsinthequantitativestudy(Merriam &Associate,

2002).Whilethestudyisamixedmethod,thegeneralizationofquantitative

findingswasnotaproblem butforthequalitativefinding,itwasdifficult

(Verma& Mallick,1999).Forexample,theproblem understudymightbe

similartothatofothercountries.Theaim ofconductingthisstudyisnotto

generalizethefindings,butto show readersaboutthecurrentstatusof

classroom managementstrategiesusedbykindergartenteachersinHohoe

Municipality.However,ifreadersfindsimilaritiesbetweentheircontextsand

thecontextofthestudy,thentheycantransferthefindingstotheirindividual

contexts.

Thecredibilityofthequalitativephaserelatestotheinternalvalidityofthe

quantitativephase.Theeffortandabilitytodeterminecredibilitydependon
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the researcherbecause the quality ofthe research is related to the

trustworthinessandintegrityofthestudy.Validationalsodependsonthe

qualityoftheresearcher’sworkduringtheinvestigation.Bywayofensuring

thecredibilityofthestudy,theresearcherfollowedthefollowingprocedures.

1.The observation guide and questionnaire were conducted using

language thatcould be understood by both the researcherand

respondentstoavoidmisunderstanding.

2.The researcherensured thatno distortion took place while the

observationwasbeingconductedinschools.

3.Mysupervisors’regularinspectionshelpmetocheckforflawsand

problemsinthestudy.

4.Threeindependentraterswithkeyknowledgeinadministrationand

analysisofdataweregiventheinstrumentsforathoroughcheckfor

flawsandproblemsinthestudy.

Dependability orconsistency ofqualitative findings corresponds to the

reliabilityoffindingsinquantitativephase(Merriam &Associates,2002).The

firststeptheresearcherusedtocheckreliabilitywastoasktherespondents

toeitherconfirm ordisconfirm theirstatementaftereachobservationalguide.

Secondly,theresearchergavetheworktothreeindependentraterswhoare

notconnectedtothestudy.Theywerecontactedtoanalyzethetranscript.

Aftercomparingnotesfrom independentratersitwasagreedon85%ofthe

questionsandthefindingsthenwecanpresumethattheworkwasconsistent.

Toestablishtheinternalconsistencyoftheinstrumentsitwaspre-tested

among(6)purposivelyselectedkindergartensettingswithinHoMunicipality.
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Analysis ofthe pre-testdata established a Cronbach alpha reliability

coefficientof0.95.GeorgeandMallery(2003)wouldinterpretthistomean

thattheinternalconsistencyoftheitemsinthescalewasgood,andGliem

and Gliem (2003)would describe itas high.Therefore,the research

instrumentwasacceptable.

3.6EthicalConsiderations

Inconducting research,Creswell(2008)instructsresearchersto seekor

obtainpermissionfrom theauthoritiesinchargeofthesiteofthestudy

becauseitinvolvesaprolongedandextensivedatacollection.Theimportant

decisionwashow toobtainpermissiontoaccessthesiteforthestudy.An

introductoryletterwascollectedfrom theDepartmentofEarlyChildhood

Educationtogranttheresearcheraccesstothestudyarea.Creswell(2008)

saidthatitisunethicaltoenterintoanorganizationorsocialgroupstocollect

datawithoutpermissionfrom the‘gate-keepers’oftheorganization.Inthe

study,the researchersoughtpermission from the MunicipalEducation

DirectorateoftheHohoeMunicipality.Theresearcherdiscussedwhenand

howdatawouldbecollectedfrom intheschools.Whenaccesswasgranted,

theresearcherthendiscussedotherethicalissueswiththeparticipantsofthe

study.

Aftersecuringthepermissionfrom theauthoritiesinchargeofthesetting,it

wasimportanttogaintheinformedconsentofthetargetparticipantofthe

study.Informed consentis an ethicalrequirementwhich demands that

respondentsbeallowedtochoosetoparticipateornottoparticipateinthe

researchafterreceivingfullinformationaboutthepossiblerisksorbenefitsof
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participating (Makore-Rukuni,2001).Theparticipantisfreeto declineto

participateorwithdraw from thestudyatanytime(Tuckman,1994).Inthis

study,theresearcherinformedselectedparticipantsaboutthepurposeofthe

study.Theparticipantsweregiventhefreedom tochoosetoparticipateornot

inthestudy.

Thenextethicalissuediscussedwasconfidentiality.Confidentialityindicates

the researcher’sethicalobligation to keep the respondent’sidentityand

responsesprivate(Babbie,2001).Cohen,Manion,andMorrison(2007,p.65)

concludedthatconfidentiality:

Meansthatalthoughresearchersknowwhohasprovidedthe
informationorareabletoidentifyparticipantsfrom theinformation
given,theywillinno waymaketheconnectionknownpublicly,
the boundariessurroundingthesharedsecretwillbeprotected.

Inthestudy,theresearcherensuredthattheinformationprovidedisnot

sharedwithanyotheruser.Theinformationwasusedforthepurposeofthe

research.Thenextethicalissuethatwasdiscussedisanonymity.Anonymity

was used to protectrespondents’‘rightofprivacy’.A respondentwas

thereforeconsidered anonymouswhen theresearcheroranotherperson

cannotidentifytherespondentsfrom theinformationprovided(Cohenetal.,

2007).Inthisstudy,anonymitywasachievedbynotaskingparticipantsto

writetheirnamesonthequestionnairesormentiontheirschoolduringthe

observationsession.Anonymitywasguaranteedthroughgroupingdatarather

thanpresentingindividualresponses.

3.7TrainingofFieldAssistants

Thequalityoftheinformationobtainedforastudydependsontheworkdone

onthefield.Duetothenatureandscopeofthestudy,theresearcherrecruited
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fieldassistantswhohelpedhim withthedatacollectionandanalysis.Five

field assistants were trained to help in the administration of the

questionnairesandanalysisofdata.Theresearchassistantswereselected

from thestudyareas.
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The training involved explaining the purpose of the study, ethical

responsibilities,andmethodofsamplingrespondents.Theethicalguidelines

discussed during the training included informed consent,confidentiality,

anonymity,harm to respondentsand privacy.Thequantitativedatawere

collectedsimultaneouslywiththequalitativeobservation.Thequestionnaires

wereadministeredbytheresearcherpersonallytothe152respondentswith

thesupportoffivefieldassistants.Butforthequalitativedata,theresearcher

personallyscheduledadaywiththerespondentstoconducttheobservation.

3.8DataCollectionProcedures

Afterallethicalissueshavebeendiscussedwiththeparticipants.Atthe

quantitativephase,theresearchertrainedresearchassistants(Collegesof

Educationstudents)tohelpwiththedatacollection.Thepurposeofthe

questionnairewasexplainedtoresearchassistants.Theresearchassistants

helped the researcher in data collection from various schools.The

questionnairewasdistributedtorespondentsinvariousschoolstocomplete

andwascollectedtwodayslater.

Inthequalitativephase,therelationshipbetweentheresearcherandthe

participantsareveryimportant.Thisrelationship influencestheresearch

processandthequalityofdatagathered.Therefore,myrelationshipwith

them wasthatofpower,drawingattentiontohowIshouldpresentmyselfto

them,particularlyduringtheobservationstage.Seriesofcommunicationand

interactionwiththeparticipantsbeforetheobservationsessionmadethem

professionallyclosetome,offeringthem asenseofsecurityandfreedom,

thuswantingtoknowwhatthestudywasmeantfor.
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The researcherpersonally conducted the observation to gain first-hand

information,check the classroom managementstrategies putin place.

Moreover,briefnotes were taken while observing the teachers in the

classroom.On completing each observation situation,the researcher

expressedappreciationtotheclassfortheircooperationandparticipation.

Some ofthem expressed interestin the findings ofthe study,so the

researcherpromisedtodepositacopyofthefindingsattheUniversityof

Education,WinnebaLibraryandtheCollegesofEducationLibraryinGhanafor

them toaccess,whennecessary.Anaveragetimeof2hourswasspentin

each schoolduring theobservation session and thefollow up interview

sessions.Thedurationofthefieldworkwasfourweeks.

Table2:ScheduleforLessonObservationinKGClass

No.KGClass TopicofLesson Duration

Date

1 1 GroupingandSorting 2Hours

5/11/19

2 2 CareoftheBody 2Hours

16/11/19

3 2 GoodManners 2Hours

20/11/19

2 2 TableManners 2Hours

23/11/19

1 1 One-to-onematching 2Hours

7/11/19

1 2 Drawing 2Hours

26/11/19

University of Education,Winneba http://ir.uew.edu.gh



71

1 2 OrderingandSequencing 2Hours

29/11/19

2 1 OrderingandSequencing 2Hours 9/11/19

1 1 NumbersandNumerals 2Hours

12/11/19

3 1 PatternMaking 2Hours

14/11/19

InalltheKG1andKG2teacherswereobservedandinterviewedforthree

weeks.ThefirstweekwasscheduleforKG1teachersandtherewasabreak

fortwodaysbeforetheresearcherobservedtheKG2teacher.

3.9DataAnalysisProcedure

Inconcurrentmixedmethodapproach,theresearcherrequiresknowledge

andstrategiesusedinanalysingquantitativeandqualitativedata.Thismay

involvetheinterpretationandfunctionsthatmaybeassignedtothedata.The

StatisticalPackagefortheSocialSciences(SPSS)version19wasusedto

facilitatethequantitativedataanalysis.Thebackgroundinformationfrom the

questionnairewasprimarilyanalysedusingdescriptivestatistics.Thedata

wasorganizedintofrequencycountsandconvertedintopercentages.The

resultswerepresentedintables.Lookingatthenatureofresearchquestions

1,2,3,4and5descriptivestatisticswereemployed,wheretheresearcher

usedmeansandstandarddeviationtomaketheinterpretationoftheresults

moremeaningful,conclusionsweredrawnandrecommendationsweremade

from thedata.

Hypothesis1andHypothesis2wereanalysedusingindependentsamplest-
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testtocomparethemeanscorefortwodifferentgroups(maleandfemaleKG

teachers).Theresearcherusedthet-testtodeterminewhetherthereisa

statisticallysignificantdifferencebetweenthemeanintwounrelatedgroups.

Theobservationdatawasalsopresentedinfrequencycountswhilesthe

interview datagatheredwereanalysedbasedonthethemesintheresearch

questions.Verbatim responsesgatheredwereusedtosupportandexplain

quantitativedata.Thiskindofanalyticalprocessrequiresworkingwithdata,

organizing them,breaking them into manageable units,coding them,

synthesizingthem andsearchingforthepattern(Merriam,2009).

.
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3.10SummaryofResearchMethods

Inthischapter,themethodanddesignoftheresearchwereoutlinedand

situatedwithinaconcurrentmixedmethodsapproach.Thediscussionofthe

approachestodatacollectionandanalysiswerealsolookedat.Inadditionto

that,thediscussionoftheresearcher’sclaimsaboutthevalidityandreliability

ofthestudywasdiscussed.
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CHAPTERFOUR

RESULTS/FINDINGS

4.0Introduction

Thischaptercomprisestheanalysis,presentationandinterpretationofthe

findingsofthestudy.Theanalysisandinterpretationofdatawerecarriedout

based on the findings from the research questions,hypotheses and

observational/interview data ofthe study.The studywas conducted to

examine kindergarten teacher’s perceptions and uses of classroom

managementstrategiesindealingwithkindergartenpupils.

Amongtheinstrumentsusedforthestudywerequestionnairedesignedfor

theteachers,observationalscheduleand interview guideto assesshow

teachersmanagepupilsintheclassroom.Asampleof152teacherswere

servedwiththequestionnaire.Again,10teachersfrom 10schoolswere

observedandinterviewed.Oneteacherwasselectedfrom the10schoolsfor

the observation and interview.The totalsample forthe studywas 152

respondents.In all,152 copies ofthe questionnaire were distributed to

respondents.Theresearcherensureda100%returnrateofthequestionnaire.

The152questionnairesthatweredistributedtotherespondentswerefilled

andreturnedforanalysisanddiscussionwiththehelpoffieldassistantsthat

weretrained.

Since the concurrentmixed method design was used,the researcher

employedinferentialstatistics(independentsamplest-test,anddescriptive
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statistics(frequency,meansandstandarddeviations)forthequantitative

phase.Inthequalitativephase,thedatawasanalysedthematically.Thefirst

part of this chapter describes the demographic characteristics of

respondents.Inthesecondpart,theresearchfindingswerepresentedbased

ontheresearchquestionsandhypothesisposedinthestudy.Thethirdpart

presented thefinding from theobservational/interview guide.In thelast

section,adiscussionwasdonebasedonquantitativeandqualitativefindings

derivedfrom thestudyanditwassupportedwithrelatedliterature.The

followingresearchquestionsandhypothesesguidedthestudy;

ResearchQuestions

1.Whatarekindergartenteachers’self-efficacybeliefsabouttheirclassroom

managementpractices?

2.Whatdokindergartenteachersperceiveasmisbehavioursinkindergarten

classroom?

3.Whydokindergartenpupilsmisbehaveinclass?

4.How do kindergarten teachers manage the behaviourofpupils in

kindergartenclassroom?

5.Whatarethefactorsthatpromoteeffectiveclassroom management?

ResearchHypotheses

H0: There is no significant difference between male and female

kindergartenteachersandtheiruseofclassroom managementstrategies.

Hi: Thereisasignificantdifferencebetweenmaleandfemalekindergarten

teachersandtheiruseofclassroom managementstrategies.

H0: There is no significantdifference between male and female self-
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efficacybeliefinclassroom management.

Hi: Thereisasignificantdifferencebetweenmaleandfemaleself-efficacy

beliefsinclassroom management.

4.1StatisticalAnalysisoftheDemographicBackgroundofRespondents

Thissectionpresentsdemographicinformationoftherespondents’(teachers)

from variousschools.Thesedemographicdataofrespondentsincludeage,

gender,academicqualificationandnumberofyearsofteaching.

Table3:AgeRangeofKindergartenTeachers

AgeRanges Freq. (%)

Below24 0 0.0

25-29 6 3.9

30-34 47 30.9

35-39 46 30.3

40-44 28 18.4

45-49 11 7.2

50-54 14 9.2

55andabove 0 0.0

Total 152 100.0

Source:Fielddata(2018)

DatainTable3revealedthatmajorityoftherespondents(47)constituting

30.9 were within the ages of 30-34 years. Forty-six respondents

representing30.3arewithintheagesof35-39.Theagesfrom 40-44and50-

54recorded28(18.4)and14(9.2)respondentsrespectively.Again,the

studyrevealedthatkindergartenteachers(11)constituting7.2werewithin

theagesof45-49yearsbuttherewerenoneofthem belowtheagesof24

yearsandabove55yearsforthestudy.Thisshowsthatmajorityofthe

teacherswereyouthfulandmayhavevariedexpectationsinlife.Someoftheir
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needsattheirlevelofeducationcouldincludepreparingadequatelytoassist

pupilsintheclass.Acarefullookattablealsoindicatedthatabout80.8%

were30and50yearsandcanthereforebeconsideredmaturedtomanage

thebehaviourofchildrenatalllevel.

Table4:GenderofRespondents

Gender Freq (%)

Male 29 19.1

Female 123

80.9

Total 152 100

Source:Fielddata(2018)

Table4showsthatmajorityoftherespondents123(80.9%)werefemalesas

against29(19.1%)maleswhoweretheminority.Thefemaleout-numbered

themalebecausereportfrom BasicStatisticsandPlanningParametersfor

BasicschoolinGhana2016/2017confirmedtheenrolmentofmorefemale

teachersthanmaleKGteachers.Thisisalsoconsistentwithglobalstatistics

thatsuggestthatthefieldisdominatedbyfemales.

Table5:AcademicQualificationofRespondents

AcademicQualification Freq (%)

Cert‘A’3-yearpostsec 10 6.6

Cert.inPre-schoolEducation 2 1.3

DiplomainBasicEducation 32

21.1

DiplomainEarlychildhoodEducation 60 39.5

DegreeinBasicEducation 12 7.9

DegreeinEarlyChildhoodEducation 36 23.7

PostGraduateDiplomainEduc. 0 0.0

MasterdegreeinEducation 0 0.0
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Total 152 100

Source:Fielddata(2018)

Table5revealedthatmajorityoftherespondents(60)constituting39.5

possessedDiplomainEarlyChildhoodEducationascomparedto23.7(36)

oftheKGteacherswhoobtainedDegreeinEarlyChildhoodEducation.Thirty-

twoofthem representing21.1 hadDiplomainBasicEducation.Degreein

BasicEducationandCertificate‘A’3-yearpost-secondaryrecorded12(7.9)

and10(6.6)respectively.TherewerenorespondentswhopossessedPost

GraduateDiplomainEducationandMasterDegreeinEducation.Itmaybe

deducedfrom theforegoingdatathatalltherespondentswereprofessional

teacherswithvaryinglevelsofqualificationhowever,only63.2% obtained

qualificationsinearlychildhoodeducationandwerethustrainedtoteachin

kindergarten.

Table6:NumberofYearsofTeachingofRespondents

Yearsofteaching Freq Percent(%)

Lessthan1year

1–4years

5–9years

10–14years

15–19years

20yearsandabove

2

68

72

2

6

2

1.3

44.7

47.4

1.3

3.9

1.3

Total 152 100

Source:Fielddata(2018)

Table6revealedthatmajorityofthekindergartenteachers(72)constituting

47.4 haveworkedbetween5-9yearsascomparedto44.7 (68)ofthem

whohadtaughtbetween1and4years.Teacherswhoworkedforabove
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20years,were2representing1.3 andotherswhoworkedforlessthanone

yearwere 2;also representing 1.3 respectively.Again,the studyalso

established kindergarten teachers’experiences.Teachers who worked

between15-19yearswere6,thus(3.9%)whileteacherswhotaughtbetween

10-14yearswere2,representing1.3%.Datafrom thestudyseemstosuggest

that46.0% oftheteachershavetaughtbelow 5yearsandmaythusbe

consideredasnoviceteachers.Also,datafrom thestudyseemstosuggest

thatteacherswhotaughtbetween10-15yearsmaythereforebeconsidered

asmoreexperiencewithrequisiteskillsandcompetenttomanagepupils’

behaviours.

4.2AnalysisofMainData

To achieve the purpose ofthe research questions,descriptive statistics

(meansandstandarddeviations)wasdeemedappropriatefortheanalyses.

OnafourpointLikert-typescale,thekindergartenteacherswereaskedto

indicate theirlevels ofagreementordisagreementwith the statement

concerningtheparticularresearchquestion.Ameanscoreof2.50andabove

indicate positive responses while a mean of2.49 and below indicate

respondents’negativeresponses.

ThetestvaluewascomputedbyaddingallthescoresontheLikertscale.

Thatis,StronglyAgreewasscoredas4,Agreeas3,Disagreeas2and

StronglyDisagreeas1.Thetestvaluewasobtainedbyaddingallthescores

together(4+3+2+1=10)andwasdividedbythefourPointLikert-typescale

(10/4=2.5).Thefindingswerepresentedasfollows.
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4.2.1Kindergartenteachers’self-efficacybeliefsandclassroom management

Thissectionanalysedkindergartenteachers’self-efficacybeliefsabouttheir

classroom managementpractices.Thiswasindirectrelationtoresearch

question1(Whatarekindergartenteachers’self-efficacybeliefsabouttheir

classroom managementpractices?).Respondentswerepresentedwithalist

ofstatements aboutteacher’s self-efficacy beliefand theirclassroom

management.Theywererequiredtoindicatetheiropinionwhetherparticular

statementsaboutself-efficacywerebeneficialtothem ornot.

Table7:KindergartenTeachers’Self-efficacyBeliefsforClassroom

ManagementPractices

S/

n

Statement N M SD

1. Icancontrolsomepupils’disruptive

behaviourintheclassroom. 152 3.51 0.75

2. Icanmakemyexpectationsclearabout

pupils’behaviour. 152 2.99 0.79

3. Icanestablishroutinestokeepactivities

runningsmoothlyintheclassroom. 152 3.20 0.86

4. Icangetpupilstofollowclassroom rules. 152 2.32 1.16

5. Icancalm apupilwhoisdisruptiveandnoisy

inclass. 152 3.45 0.87

6. Icanestablishaclassroom management

system witheachgroupofpupilsinclass. 152 3.05 0.80

7. Icankeepafewproblem pupilsfrom ruining

anentirelesson. 152 3.38 0.72

8. Iam abletorespondtopupilswho

misbehaveinclass.

152 2.38 1.16

OverallMeanandSD 152 3.04 0.89
Source:Fielddata(2018) Meanofmeans:3.04

The overallmean and standard deviation score (M=3.04,SD=0.89)gave

evidencetoprovehow kindergartenteacher’sself-efficacybeliefinfluence

theirclassroom management.Theresponsesontheitem “Icancontrolsome
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pupils’disruptive behaviourin the classroom”recorded a mean of3.51

(SD=0.75)whichwasgreaterthantestvalueof2.5.Onissuesofwhether“I

cancalm apupilwho isdisruptiveand noisyinclass”ameanof3.45

(SD=0.87)wasproducedwhichshowsthatindeedkindergartenteacherswere

capableofcalmingpupilsintheclassroom.

TheanalysisfurthergaveevidencethatIcankeepafewproblem pupilsfrom

ruininganentirelesson,recordedameanscoreof3.38andastandard

deviationof0.72.Icanestablishroutinestokeepactivitiesrunningsmoothly

in theclassroom recorded (M=3.20,SD=0.86)wasgenerated and “Ican

establishaclassroom managementsystem witheachgroupofpupilsinclass”

scoreameanof3.05(SD=0.80).

Insummary,itcanbededucedfrom theabovethatkindergartenteachers’in

Hohoehaveahighself-efficacybeliefssincetheirresponsesgenerateda

cumulativemeanof3.04

4.3BehaviourPatternsPerceivedasMisbehaviourinKindergartenClassroom

Thissectiondealtwithresearchquestiontwo(2).

WhatBehaviourPatterns are perceived as Misbehaviourin Kindergarten

Classroom?

Theobjectiveforthisresearchquestionwastofindoutrespondents’viewon

patternofbehaviourexhibitedbykindergartenpupilsinclassroom andthe

behaviourkindergartenteachersperceivedasmisbehaviour.

Table8:BehaviourPatternsPerceivedasMisbehaviourinKindergarten

Classroom

S/n Statement N M SD
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1. Jumpingfrom oneplacetotheotherin
classroom.

15 3.0 1.12

2. Notfinishingtaskontime. 152 3.18 0.57

3. Teasingandlaughingatpeersduring
lessons.

152 3.63 0.58

4. Fidgetingwithothermaterialsduring
lessons.

152 3.20 0.63

5. Usingfoullanguageespeciallyinsulting
others.

152 3.45 0.61

6. Outofseatandchangingseatsand
wanderingaroundtheclassroom.

152 3.36 1.16

7. Sleepingduringlessons. 152 3.59 0.68

8. Leavingclasswithoutpermission. 152 3.27 0.47

9. Looking(copying)atotherpeersexercises
duringassessmentperiod.

152 3.53 0.76

10. Helpingotherpeersdotheirworkwithout
beingtoldtodoso.

15 3.01 0.85

11. Fightinginclass. 152 3.44 0.67

12. Copyingexerciseswronglyintoexercise
books.

OverallMeanandSD

152

152

2.34

3.17

1.16

0.77

Source:Fielddata(2018)

Therationalebehindthisresearchquestionwastoexaminerespondents’

viewonthebehaviourpatternsperceivedasmisbehaviourinthekindergarten

classroom.From Table4.6,theoverallmeanandstandarddeviationscore

was(M=3.17,SD=0.77)whichgivesthegeneralpicturethatkindergarten

teachershaveknowledgeaboutpatternsmisbehaviourinthekindergarten

classroom.Theresultsindicatedthat“Teasingandlaughingatpeersduring

lessons”wasidentifiedasthemostfrequentpatternofmisbehavioursin

kindergartenclassroom withameanof(M=3.63,SD=0.58).

The second statementthatrespondents identify as the mostfrequent
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problem recorded were “Sleeping during lesson”which yielded (M=3.59,

SD=0.68).Again,theresultshowsthatthe“Usingfoullanguageespecially

insultingothers”wasalsoprevalentwithmeanandstandarddeviationscore

of(M=3.45,SD=0.61).However,itwasreportedthatthepupilslikelooking

(copying)atotherpeers’exercisesduringassessmentperiodwhichrecorded

(M=3.53,SD=0.76)and“fightinginclass”recorded(M=3.44,SD=0.67).

Table8furthershowsthatthepupilswereoutoftheseatandchangingseats

andwanderingaroundtheclassroom.Toconfirm this,theitem produceda

meanandstandarddeviationscoreof(M=3.36,SD=1.16)whichshowsthat

thepupilshaveaproblem ofsittingquietlyintheclassroom.Itwasnoticed

thatonpupilscopyingexerciseswronglyintoexercisebookswhichscore

(M=2.34,SD=1.16).Insum,theforgoinganalysessuggestthatkindergarten

teachers perceive teasing and laughing in class (3.63),sleeping during

lessons(3.59),lookingatotherpeer’sexercises(3.53)asmisbehaviours.

Again,anobservationwasdonetoattainfirst-handinformationonthepattern

ofmisbehaviourexhibitedbypupilsintheclassroom.Theanalysisofthe

observationaltoolcanbefoundinTable4.7.

Table9:BehaviourPatternsPerceivedasMisbehaviourinKindergarten

Classroom

S/n Statement Often Sometime

s

Notatall

1. Jumpingfrom oneplacetothe

otherinclassroom.

770% 220% 110%

2. Notfinishingtaskontime. 330% 660% 110%

3. Teasingandlaughingatpeers

duringlessons.

880% 220% 0

4. Fidgetingwithothermaterials

duringlessons.

440% 550% 110%

5. Usingfoullanguageespecially 6 60% 330 110%
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insultingothers.

6. Outofseatandchangingseats

and

wanderingaroundtheclassroom.

880% 110% 110%

7. Sleepingduringlessons. 880% 220% 0

8. Leavingclasswithoutpermission. 770% 330% 0

9. Looking(copying)atotherpeers

exercisesduringassessment

period.

440% 440% 220%

10. Helpingotherpeersdotheirwork

withoutbeingtoldtodoso.

220% 110% 770%

11. Fightinginclass. 990% 110 0

12. Copyingexerciseswronglyinto

exercisebooks.

880% 220% 0

Source:Fielddata(2018)

Duringtheobservation,fightinginclasswasthemostfrequentmisbehaviours

exhibitedbythepupils.Thestatementrecordedoftenthevalueof90%and

sometimesthevalueof10% whichdenotethepupilslikefightinginclass.

Again,thefindingsshowedthat“copyingexercisewronglyintoexercisebook”

recorded samescorevaluewith “sleeping during lesson hours”showing

(often=80% and sometimes=20%).These findings correspond with the

quantitativedata from Table9 which show thatpupilswerenotpaying

attentiontoclassroom activities.

However,itwasobservedthatpupilswerefrequentlyoutoftheseatand

changingseatsandwanderingaroundtotheclassroom had(often=80%,

sometimes=10%andNotatall=10%).Onthecontrary,“Helpingotherpeersdo

theirworkwithoutbeingtoldtodoso”and“Notfinishingthetaskontime”all

recordedalowervalueofscores.

Tosum up,theobservationdatarevealedthatfightinginclass,teasingand

laughingatpeersduringlessons,sleepinginclass,outofseatchangingseats,

wanderingaroundtheclassroom andcopyingexerciseswronglyintoexercise
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booksare behaviourpatternsperceived asmisbehaviourin kindergarten

classroomsthatpupilsoftenexhibitinclass.

Somekindergartenteacherswereinterviewedaftertheobservation.Thiswas

meanttoexploretheirviewsonsomeofthebehavioursthatwereobserved.

Withrespectto“talkingduringthelesson,sleeping,useoffoullanguageand

teasingandlaughingatcolleagues”.Respondent3remarkedthat:

“[inconfrontation]…somepupilsliketotwistthefactandshout
theirfallacy outloud to amuse theirclassmates.This is
somethingthatIcannotaccept…Itisobviousthathedoesnot
holdapointbutstillinsistsheiscorrect.Ithinkthiskindof
behaviourisunacceptable”(Respondent-3).

Anotherteacherexplainedwhy“outofseat”wasunacceptable:

“iftheysitstillontheirchairs,itissettledandtheyareless
likelytohavedistractingbehaviours.Iftheyareoutoftheseat,
theymayactout.Thereisagreaterchancethattheywilldistract
otherpupilsand so thewholeclass.Therefore,Ithinkthis
behaviourisrelativelyunacceptable”(Respondent-5).

Anotherteachersharedhisviewon“passiveengagementinclass”bystating

that:

“…themostunacceptablebehaviour?Ithinkitisinactive
duringthelesson.Tome,itismisbehaviouralthoughitisnot
obvious.Ifthereareanumberofpassivepupilsinmyclass,itis
hardformetoteachthem.NomatterhowandwhatIteach,they
justdonotwanttolearn.Comparedwiththeseinactivepupils,
thosewhomakenoiseinclassarebetter.Atleastthereis
interactionevenweargue”(Respondent-2).

Again,respondent8addedthat:

Thereisagroup ofaboutseven(7)pupilsinmyclassat
presentthatareverydisruptiveintheclass.Theyallespecially
3ofthem constantlychatduringlearningtimeorwhenthe
classisdoingindependentworkontheirdesks.Ifinditso
stressfultoconstantlyremindthem oftherulesandroutinesof
theclass.TheinterestingorratherirritatingpartisthatwhenI
askthem todotherightthingtheywouldnodalongandstill
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carryonchattingwitheachotherorthrowingcolourpencilsat
eachother.(Respondent-8).

Therespondentsdescribedsituationswheresometimesforanumberof

reasons(mainlybeinglackofmotivationorlatenesstoschoolandconstant

absenteeism)apupilwouldjustrefusetocompleteatask(notwriteevenone

sentenceintheirwritingbookorjustsitwiththeirreadingorworksheeton

thetableandnotwriteevenoneword),asinthesituationthatrespondent7

describesthisstatement:

“Pupilsarriveslatetoschoolwithnoreasonwhatsoever,has

no stationery (no books).Parents cannotbe contacted

because of some serious family problems (parents are

separated)thefatherisnotavailableandmum’scellphoneis

alwaysoff.OnlyafewtimesIhavebeenabletospeaktoher

andsheseemstobesupportiveofmeinhelpingherchildto

manageherdifficultbehaviourbutnothingconcretecanbe

doneasthereisnofollow up.IdoasmuchasIcaninthe

class.Shejustrefuses(thechild)towriteorevenreadbooksI

givehertoread.(Respondent-5).

Insum,theforgoinganalysessuggestthatkindergartenteachersperceive

teasingandlaughinginclass(3.63),sleepingduringlessons(3.59),lookingat

otherpeer’sexercises(3.53)asmisbehaviours. Theobservation/interview

dataontheotherhandseemstorevealedthatfightinginclass(recoding;

90%),teasingandlaughingatpeersduringlessons(recording;80%),sleeping

inclass(recording;80%),outofseatchangingseats,wanderingaroundthe

classroom (recording;80%)and copying exercises wronglyinto exercise

books(recording80%)arebehaviourpatternsperceivedasmisbehaviourin

kindergartenclassroom thatpupilsoftenexhibitinclass.Comparingthedata

from questionnaireandobservation/interviewdata,allthedatasetsseemsto

confirm thatteasing,laughing in class and sleeping during lessons are
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perceivedbykindergartenteachersasmisbehaveinclass.

4.4Teachers’PerceptionofwhyPupilsmisbehaveinClassroom

Thissectioncorrespondswithresearchquestionthree;Whydokindergarten

pupilsmisbehaveinclassroom?Theobjectiveofthisresearchquestionwas

toexplorekindergartenteachers’opiniononwhytheirpupilsmisbehavein

classroom.

Table10:TeachersPerceptionsonwhyKindergartenPupilsMisbehavein

Class

S/n Statement N M SD

1. Seekteachers’andpeers’attention. 152 3.63 0.58

2. Desireforindependencetocontrolsome

aspectsoftheirlives.

152 3.27 0.49

3. Lookingforrevenge. 152 3.49 0.54

4. Lackself-confidence. 152 2.37 1.17

5. Findtheclassroom environmentnotwell

organised.

152 3.61 0.62

6. Wanttotestwhethercaregiverswillenforce

rules.

152 3.28 0.45

7. Experiencedifferentsetsofexpectations

betweenschoolandhome.

152 3.49 0.54

8. Donotunderstandtherules,orareheldto

expectationsthatarebeyondtheir

developmentallevels.

152 2.38 1.16

9. Feelbored,hungryandsleepyduringlessons. 152 3.32 1.01

10. Arenotwellnurturedathomeandmodelbad

behaviourstheyseeathomeandinschool.

152 3.63 0.58

OverallMeanandSD 152 3.25 0.71

Source:Fielddata(2018)

Table10showsthattworesponsesrecordedthehighestmeanandstandard

deviationscorevalueof(M=3.63,SD=0.58).Thesewere“Pupilsnotwell
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nurturedathomeandmodelbadbehaviourstheyseeathomeandinschool”

and“Seekingteacher’sandpeers’attention”.However,thestudyalsorevealed

thatpupil’smisbehavebecausethey“findtheclassroom environmentnotwell

organised”,thisrecordedameanandstandarddeviationvalueof(M=3.61,

SD=0.62).

The data also highlighted that “pupils experience different sets of

expectationsbetweenschoolandhome”thisrecordedthesamemeanand

standarddeviationscorewith“lookingforrevenge”.Thescorewas(M=3.49,

SD=0.54).Onissuesof“lackofself-confidence”ameanof2.37(SD=1.17)was

recordedwhichshowsthatthepupilswerenotmatureenoughtobeoutof

home.Thedataalsohighlightedthatfeelingbored,hungryandsleepyduring

lessonsrecordedameanandstandarddeviationvalueof(M=3.32,SD=1.01).

Ananalysisofmeanandstandarddeviationscorewereallabove2.50and

thiswasanindicationthatthefactorswerethereasonswhykindergarten

pupilsseemstomisbehaveinclassroom.

Itmaybeconcludedthatnonurturingathomeandmodellingbadbehaviours

theyseeathomeandinschoolandseekingteacher’sandpeers’attention

seem to be the obvious reason why pupils misbehave in kindergarten

classroomssincethesetwoitemsrecordedthehighestmeanandstandard

deviationscorevalueof(M=3.63,SD=0.58)from thetableabove.From the

abovetable,classroom environmentswhicharenotwellorganisedrecordeda

meanand standard deviationvalueof(M=3.61,SD=0.62)asthesecond

highest.This seems to suggestthatthis anothermotive why pupils

misbehaveinclass.
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4.5Classroom ManagementStrategiesusedinSchools

Thesesectionswithresearchquestionfour(How dokindergartenteachers

managethebehaviourofpupilsinkindergartenclassroom?).Respondents

werepresented with a listofstatementsaboutclassroom management

strategies.Theywererequiredtoindicatetheiropinionwhetherparticulara

statementonClassroom managementstrategywasusedbythem ornot.

Table11:Classroom ManagementStrategiesusedbyKindergartenTeachers

S/n Statement N M SD

1. Mostly,ImakepupilsknowIam in
chargebyspecifyingrulesofbehaviour
andtheirconsequencesandcommunicate
them clearlytopupils. 152 3.27

0.49

2. Ioftenkeepthechildrenbusybygiving
them alotofexerciseswithguideand
monitortheirwork,givethem feedback
andholdthem accountablesotheydonot
misbehave. 152 3.32 0.79

3. Ioftenuseavarietyofrewardsand
punishmenttokeepthepupilsfrom
misbehavinginclassandalsomodel
appropriatebehaviour. 152 2.31 1.19

4. Ioftenreacttopupils’misbehaviour
immediatelytopreventitfrom creating
problemslaterorotherpupilsrepeatingit. 152 3.42

0.86

5. MostofthetimeItrytoidentifyandaddress
littlemisbehavioursofgroupsofpupilsin
theclassbeforeitgetstootherpupils. 152 3.61 0.65

6. Itrytomostlypreventpupils’
misbehaviourbygivingthem attention
andacceptingtheirindividualdifferences. 152 3.03

0.76

7. Itrytogetpupilstobehavewellby
changingnegativeclassroom conditions
thatmakesthem misbehavesuchasfurniture
arrangement,sittingplacesetc.mostofthe
time. 152 3.12 0.99
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Source:Fielddata(2018)

Therationalebehindthisresearchquestionwastoexaminerespondents’

viewonclassroom managementstrategies.From Table11,theoverallmean

andstandarddeviationscorewas(M=3.16,SD=0.79)whichgivesthegeneral

pictureclassroom managementstrategiesused byteachers.Theresults

indicated that“Mostof the time Itry to identify and address little

misbehavioursofgroupsofpupilsintheclassbeforeitgetstootherpupils”

recordedascorevalueof(M=3.61,SD=0.65).

The second statementthatrespondents identify as the mostfrequent

strategywas“Ioftenreacttopupils’misbehaviourimmediatelytopreventit

from creatingproblemslaterorotherpupilsrepeatingit”recorded(M=3.42,

SD=0.86).Again,theresultshowsthat “Ioftenkeepthechildrenbusyby

givingthem alotofexerciseswithaguideandmonitortheirwork,givethem

feedback and hold them accountable so they do notmisbehave”was

frequentlypractisewithameanandstandarddeviationscoreof(M=3.32,

SD=0.79).

However,itwasreportedthat"Mostly,ImakepupilsknowIam inchargeby

specifyingrulesofbehaviourandtheirconsequencesandcommunicatethem

clearlytopupils”recorded(M=3.27,SD=0.49).“Itrytogetpupilstobehave

wellbychangingnegativeclassroom conditionsthatmakethem misbehave

suchasfurniturearrangement,sittingplacesetc.mostofthetime”recorded

(M=3.12,SD=0.99).Table4.9furtherrevealedthat“teachers’efforttoprevent

pupils’misbehaviourbygivingthem attentionandacceptingtheirindividual

differences”,producedascoreof(M=3.03,SD=0.76)whichseemstosuggest
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that,thepupilItrytomostlypreventpupils’misbehaviourbygivingthem

attentionandacceptingtheirindividualdifferences.Onissuesof“Ioftenuse

avarietyofrewardsandpunishmenttokeepthepupilsfrom misbehavingin

class and also modelappropriate behaviour”recorded a score value of

(M=2.31,SD=1.19)respectively.

Itmaybededucedfrom theforgoingthatkindergartenteachersmostlyused

group managerialapproach,group guidance and the businessacademic

approaches in managing the behaviouroftheirpupils.These generated

means3.61,3.42and3.32respectively.

Table12:Classroom ManagementStrategies

S/

n

Statement Often Sometimes Notatall

1. Specifyingrulesofbehaviourand

theirconsequencesand

communicatethem clearlyto

pupils.

6 60% 220% 220%

2. Keepingthechildrenbusyby

givingthem alotofexerciseswith

guideandmonitortheirwork,give

them feedbackandholdthem

accountablesotheydonot

misbehave.

550% 4 40% 110%

3. Usingavarietyofrewardsand

punishmenttokeepthepupils

from misbehavinginclassand

alsomodelappropriatebehaviour.

10 00% 0 0

4. Reactingtopupils’misbehaviour

immediatelytopreventitfrom

creatingproblemslaterorother

pupilsrepeatingit.

660% 2 20% 2 20%

5. Identifyingandaddressinglittle

misbehavioursofgroupsofpupils

intheclassbeforeitgetstoother

2 60% 220% 6 20%
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pupils.

6. Preventingpupils’misbehaviour

bygivingthem attentionand

acceptingtheirindividual

differences.

7 70% 330% 0

7. Changingnegativeclassroom

conditionsthatmakethem

misbehavesuchasfurniture

arrangement,sittingplacesetc.

mostofthetime.

2 20% 3 30% 5 50%

Source:Fielddata(2018)

Table4.10revealedthatusingavarietyofrewardsandpunishmenttokeep

thepupilsfrom misbehavinginclassandalsomodelappropriatebehaviour

recordedthehighestresponsewhereallthe10respondentssuggestedthat

theyoftenusethisprocedure.Duringtheobservation,itwasestablishedthat

preventingpupils’misbehaviourbygivingthem attentionandacceptingtheir

individualdifferences was the most frequent classroom management

strategiesexhibitedbythetutors.Thestatementrecordedoftenthevalueof

70% andsometimesthevalueof30% whichdenotethatpreventingpupils’

misbehaviour by giving them attention and accepting their individual

differencewascrucial.Thefindingscorrespondedwiththequestionnairedata

onPreventingpupils’misbehaviourbygivingthem attentionandaccepting

theirindividualdifferencewhichalsorecorded(M=3.03,SD=0.76).

Again,thefindingsshowed that“Specifying rulesofbehaviourand their

consequencesandcommunicatingthem clearlytopupils,”recordedsame

scorevaluewith“Reactingtopupils’misbehaviourimmediatelytopreventit

from creatingproblemslaterorotherpupilsrepeatingit”and“Identifyingand

addressinglittlemisbehavioursofgroupsofpupilsintheclassbeforeitgets
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tootherpupils”showing(often=60%,sometimes=20% andnotatall=20).

Thesefindingscorrespondwiththequantitativedatafrom Table10which

showthatpupilsneedclassroom managementstrategies.

However,itwasestablishedthatkeepingthechildrenbusybygivingthem a

lotofexerciseswithaguideandmonitortheirwork,givethem feedbackand

hold them accountable so theydo notmisbehave recorded (often=50%,

sometimes=40%andnotatall=10).Toconfirm thisstatement,questionnaire

dataalsorecorded(M=3.32,SD=0.79)ahighermeanandstandarddeviation

valuefrom Table9.“Changingnegativeclassroom conditionsthatmakes

them misbehavesuchasfurniturearrangement,sittingplacesetc.mostof

thetime”,recordedalowervalueofscores.

TosummarizeTable4.10,preventingpupils’misbehaviourbygivingthem

attentionandacceptingtheirindividualdifferenceswasthemostfrequent

classroom managementstrategiesexhibitedbythetutorswithascoreof

70%.Specifyingrulesofbehaviourandtheirconsequencesandcommunicate

them clearlyto pupils,Reacting to pupils’misbehaviourimmediatelyto

preventitfrom creatingproblemslaterorotherpupilsrepeatingit,Identifying

andaddressinglittlemisbehavioursofgroupsofpupilsintheclassbeforeit

getstootherpupils;allrecordedascoreof60%.Thedataseemstosuggest

thatthesestrategiesseemstobetheclassroom managementstrategies

oftenusedbythekindergartenteachers.

Interview wasalsoconductedtocollectdataonclassroom management

strategiesoftenusedbythekindergartenteachers.

Respondent2suggestedthat:
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“Preventingpupils’misbehaviourbygivingthem attentionand
acceptingtheirindividualdifferences.Childrenareuniqueand
comefrom differenthomeswithdifferenthomebackground.
Thedevelopmentaldeficitandneedsarenotthesame,hence
childrenshouldbegiventheiruniqueattention”.

Respondent3suggestedthat:

“Setting and specifying classroom rules and policies of
behaviourandtheirconsequenceswithpupilshelpstoregulate
pupils’behaviour.Dealingwithpupils’misbehaviourpromptly
helpstopreventproblemslaterorotherpupilsrepeatingthe
sameorsimilarconduct”

To sum up underresearch question four,itmaybe deduced from the

questionnairedatathatkindergartenteachersmostlyusedgroupmanagerial

approach,group guidance and the business academic approaches in

managingthebehaviouroftheirpupils.Thesegeneratedmeans3.61,3.42

and3.32respectively.Datafrom observation/interview seemstoagreewith

theabovedata.Observation/interviewdataseemstosuggestthat;preventing

pupils’misbehaviourbygivingthem attentionandacceptingtheirindividual

differences was the mostfrequentclassroom managementstrategies

exhibitedbythetutorswithascoreof70%.Specifyingrulesofbehaviourand

theirconsequencesand communicatethem clearlyto pupils,reacting to

pupils’misbehaviourimmediatelytopreventitfrom creatingproblemslateror

otherpupilsrepeatingit,identifyingandaddressinglittlemisbehavioursof

groupsofpupilsintheclassbeforeitgetstootherpupils;allrecordedascore

of60%.The data seems to suggestthese strategies seems to be the

classroom managementstrategiesoftenusedbythekindergartenteachers.

Thethreedatasetsseemstoconfirmedthatkindergartenteachersoften

usedgroupmanagerialapproach,groupguidanceandthebusinessacademic

approachesinmanagingthebehaviouroftheirpupils.
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4.6FactorstoPromoteEffectiveClassroom Management

Thissectiondealtwithresearchquestionfive(Whatarethefactorsthat

promoteeffectiveclassroom management?).Respondentswerepresented

withalistofstatementsonfactorstopromoteclassroom management.They

wererequired to indicatetheiropinion whetherparticularstatementson

factorsthatpromoteeffectiveclassroom managementornot.

Table13:FactorstoPromoteEffectiveClassroom Management

S/n Statement N M SD

1. Providingavarietyofresources
forpupilstoworkwithduring
activities. 152 3.63 0.58

2. Puttingpupilsingroupstowork
ontasksandexercises. 152 3.12 0.71

3. Cautioningpupilswithcanewhen
theymisbehave. 152 3.43 0.87

4. Denyingthem ofsomeprivileges
theyenjoy(egpreventingthem from
goingoutforbreak). 152 3.24

0.55

5. Rewardingthem fornotexhibiting
certainbadbehaviours. 152 3.37 0.74

6. Askingpupilstolaughatpeerswho
misbehave. 152 2.38 1.15
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7. Rewardingpupilswhoexhibit
appropriatebehaviours. 152 3.41 0.92

8. Attendtopupilsindividualand
groupneeds. 152 3.09 0.77

OverallMeanandSD 152 3.21 0.79
Source:Fielddata(2018)

Table4.13,indicatedthat“Providingavarietyofresourcesforpupilstowork

withduringactivities.”wasidentifiedasthemostfrequentstrategyusedto

promoteeffectiveclassroom managementhasascorevalueof(M=3.63,

SD=0.58). Thesecondstatementthatrespondentsidentifiedasthemost

frequentproblem recordedwason“Cautioningpupilswithcanewhenthey

misbehave.”recorded(M=3.43,SD=0.87).Again,theresultshow thatthe

“Rewarding pupils who exhibitappropriate behaviours.”was frequently

practisewithmeanandstandarddeviationscoreof(M=3.41,SD=0.92).

However,itwasreportedthattherewardingthem fornotexhibitingcertain

bad behaviours’exercises during assessmentperiod recorded (M=3.37,

SD=0.74).Table16furthershowsthat“Denyingthem ofsomeprivilegesthey

enjoy(forexample,preventingthem from goingoutforbreak)”.Toconfirm

this,theitem producedameanandstandarddeviationscoreof(M=3.24,

SD=0.55)whichshowsthatthepupilsdenyingthem ofsomeprivilegesthey

enjoywasimportantfactortopromoteclassroom management.Onissueof

puttingpupilsingroupstoworkontasksandexercisesrecorded(M=3.12,

SD=1.71).Furthermore,Table16showthatattendingtopupil’sindividualand

groupneedwhichrecorded(M=3.09,SD=0.77).Ananalysisofmeanand

standarddeviationscorebelow2.49wasanindicationthat“Askingpupilsto
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laughatpeerswhomisbehave”wasnotfrequentlypractiseinschoolbecause

itrecorded(M=2.38,SD=1.15).Again,observationwasdonetoattainfirst-

handinformationonfactorsthatcanbeusedtopromoteeffectiveclassroom

managementstrategies.

From theabovedata,“Providingavarietyofresourcesforpupilstoworkwith

during activities.”was identified as the mostfrequentstrategyused to

promote effective classroom managementand ithas a score value of

(M=3.63,SD=0.58).Thesecondstatementthatrespondentsidentifiedasthe

most frequent strategy was “Cautioning pupils with cane when they

misbehave.”with(M=3.43,SD=0.87).Again,theresultshowthat“Rewarding

pupilswhoexhibitappropriatebehaviours.”wasfrequentlypractise.Thisalso

recordedmeanandstandarddeviationscoreof(M=3.41,SD=0.92).

Tosum up,theabovedataseemstosuggestthat,providingavarietyof

resourcesforpupilstoworkwithduringactivities,cautioningpupilswithcane

when they misbehave and rewarding pupils who exhibit appropriate

behaviours seems to be the factors thatpromote effective classroom

managementintheareaofthestudy.

Anindependentsamplest-testwasconductedtocheckgenderandself-

efficacyofclassroom managementstrategiesinschools.Thesecanbefound

inTables7and8.

Table14:GroupStatisticofTeachersSelf-EfficacyBeliefsforClassroom

ManagementPractices

Gender N Mean SD

Self-EfficacyMale 29 22.38 3.89

Female 123 22.02 3.19
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Source:Fielddata(2018)

Table4.14showsthatthemajorityoftherespondents123werefemalesas

against29malewhoweretheminority.Intermsofself-efficacybelief,we

wouldsaythatthemalegrouphashighlyself-efficacybeliefthanthefemales

becausethemalegrouprecordedahighermeanandstandarddeviationthan

thefemalegroup.

Table15:IndependentSamplest-testforGenderofTeacherwithSelf-Efficacy

BeliefforClassroom ManagementPractices

Levene’sTest T-testforEquality
Means

ForEquality
ofVariance

Sig. Mean SD
F Sig. t df (2-tailed)Diff Error

Self-EfficacyEqual .76 .38 .52 150
.61 .35 .69 Variance

Assumed

EqualVariance
NotAssumed .46 37.42.65 3.5 .78

Source:Fielddata(2018) **significantatp=0.05

Independent-samplet-testfindingsdependonthesignificantvaluefindon

Levene'stestforequalityofvariances.Ifthesignificantvalueisgreaterthanp

.05,therefore,thedatahavenotviolatedtheassumptionofequalvariance.

Theequalvarianceassumedfigureswereusedtointerpretthefindings.An

independent-samplest-testwasconductedtofindoutthedifferencebetween

maleandfemalekindergartenteachersandtheireffectivenessinproviding

classroom managementstrategies.

There was a no significantdifference in scores formale kindergarten

University of Education,Winneba http://ir.uew.edu.gh



100

teacherswithself-efficacybelief(M=22.38,SD=3.89)andfemalekindergarten

teacherswithself-efficacybelief(M=22.02,SD=3.19;t(.52)=150,p=.05,two

-tailed).Themagnitudeofthedifferencesinthemeans(meandifference=

.61,95% confidenceinterval).Pertheresults,thenullhypothesisstated

“Thereisnosignificantdifferencebetweenmaleandfemalekindergarten

teachersandtheiruseofclassroom managementstrategies”isaccepted

becausethesignificancevalueof.61wasrecorded.

Table16:GroupStatisticofClassroom ManagementStrategies

Gender N Mean SD

CMS Male 29 26.79 2.41

Female 123 25.41

3.55

Source:Fielddata(2018)

Table4.16showsthatthemajorityoftherespondents123werefemaleas

against29whoweremale.Withrespecttothescoreshownabovewewould

saythatthemalerespondentsweregoodinapplyingclassroom management

strategieswiththescorevalueof(M=26.79,SD=2.41)thanthefemalegroup

thatrecorded(M=25.41,SD=3.55).

Table17:GenderDifferenceinSelf-EfficacyBeliefintheuseofClassroom

Strategies

Levene’sTest T-testforEqualityMeans

ForEquality
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ofVariance

Sig. Mean St.D

F Sig. t df (2-tailed)Diff Error

Self-EfficacyEqual 6.37 .01 1.98 150 .05

1.37 .69 Variance

Assumed

EqualVariance

NotAssumed 2.50 60.38.015 1.37 .55

Source:Fielddata(2018) **significantatp=0.05

Anindependent-samplet-testwasconductedtocomparemaleandfemale

kindergartenteachersandtheirself-efficacyusingclassroom management

strategies.Therewassignificantdifferenceinscoresformalekindergarten

teacher(M=26.79,SD=2.41)and female kindergarten teachers(M=25.41,

SD=3.55;t(2.50)=6.37,p=.05,two-tailed).Themagnitudeofthedifferences

in the means (mean difference = 60.38,95% confidence interval)was

moderatewithEtasquared(η²)valueof0.04effectsize.Basedontheresults,

thealternatehypothesisstatedas“Thereissignificantdifferencebetween

maleandfemalekindergartenteachersandtheireffectivenessinproviding

classroom managementstrategies”providedisaccepted.Toarriveatthe

effectsize,η²wasusedtocalculatethedifference.Theetasquaredcouldaid

theresearchertoknow theeffectsizeofthemagnitudedifferencebetween

theschools.Theprocedureforcalculatingetasquaredisprovidedbelow.

Etasquared(η²)=
t

2

+t
2 (N1+N2-2)
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Replacingwiththeappropriatevaluesfrom theformulaabove:

η²=
2.50

2

+2.50
2 (123+29-2)

η²=0.04

Themagnitudeofthedifferencesinthemeans(meandifference=1.37,95%

confidenceinterval)wasverysmallη²=.04.Again,observationwasdoneto

attain first-hand information on how teachers apply the classroom

managementskillsinschool.

4.7SummaryofFindings

Inthissection,theresearcherprovidesfindingsforresearchquestionsand

hypothesesforthestudy.Thequantitativedatawereanalysedandpresented

inpercentages,means,standarddeviationsandindependentsamplest-test.

From theanalysesofdatathefollowingfindingswerearrivedat;

1. Kindergartenteachers’inHohoehaveahighself-efficacybeliefssince

theirresponsesgeneratedacumulativemeanof3.04

2.Kindergartenteachersperceiveteasingandlaughinginclass(3.63),

sleepingduringlessons(3.59),lookingatotherpeer’sexercises(3.53)

asmisbehaviourspupilsexhibitinkindergartenclassroom.

3.Modellingbadbehavioursbypupilsathomeandinschoolandseeking

teacher’sandpeers’attentionseemstobetheobviousmotivewhy

pupilsmisbehaveinkindergartenclassroomssincetheyrecordedthe

highestmean 3.63.Classroom environments which are notwell

organisedrecordedameanandstandarddeviationvalueof(M=3.61,

SD=0.62)asthesecond highest.Thisseemsto suggestthatthis

anothermotivewhypupilsmisbehaveinclass.

4.Kindergartenteachersmostlyusedgroupmanagerialapproach,group
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guidanceandthebusinessacademicapproachesinmanagingthe

behaviouroftheirpupils.Thesegeneratedmeans3.61,3.42and3.32

respectively.Datafrom observation/interviewalsoseemstoagreewith

theabovedata.

5.Varietyofresourcesforpupilstoworkwithduringactivities,cautioning

pupilswith cane when theymisbehave and rewarding pupilswho

exhibitappropriatebehavioursseemstobethefactorsthatpromote

effectiveclassroom managementintheareaofthestudy.

6.From hypothesis1itwasshownthattherewasnosignificantbetween

maleandfemalekindergartenteachersandtheiruseofclassroom

strategies.Butthehypothesis2wassignificantbecauseasignificant

valueof.01wasrecorded.
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CHAPTERFIVE

DISCUSSIONS

5.0Introduction

Thissectiondiscussesthemajorfindingsforquantitativeandqualitativedata.

Thecurrentsectionanalysesthedatacriticallywithreferencetorelevant

literatureinanattempttoexploredeepermeaningsoftheresponses,to

unraveltheissuesandunderstandthephenomenon.Asnotedearlier,the

purposeofthestudywastoexaminethekindergartenteacher’sperceptions

andusesofclassroom managementstrategiesindealingwithkindergarten

pupils.Inthissection,thequantitativeandqualitativedatawouldbere-

categorised,relatingeachtotheresultssectionanddiscussinthedetailsto

explaintherelationships.Thefindingswerelinkedtothevariousresearch

questionsorhypothesesforthestudy.Thediscussionsarebasedonthe

followingheadings:

1.KindergartenTeachers’Self-EfficacyBeliefsandClassroom

ManagementPractices.

2.KindergartenTeachersPerceptionaboutMisbehavioursinthe

KindergartenClassroom.

3.Whypupilsmisbehaveinkindergartenclassrooms.

4.KindergartenTeachersBehaviourManagementinthekindergarten

classroom.

5.FactorsthatpromoteEffectiveClassroom Management.
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5.1KindergartenTeachers’Self-EfficacyBeliefsandClassroom Management

Practices

The study found thatkindergarten teachers in the Hohoe Municipality

presentedahighsenseofefficacywithoverall(M=3.04,SD=0.89)scorein

classroom management.Thissuggeststhattheycanconfidentlyorganize

andexecutecoursesofactionrequiredtomaintainclassroom order.Poulou

(2007)and Guo,Justice,Sawyerand Tompkins (2011)reported similar

findings,thoughwithlowermeans(3.5and3.6respectively),forpreschool

teachers’self-efficacyin classroom management.Thedifferencein the

meansreportedinthecurrentstudyandthetwoearlierstudiescouldbe

attributedtotwofactors.

Firstly,itcouldbeduetothedifferentmeasurementinstrumentsusedto

assesstheteachers’senseofself-efficacy.Poulou(2007)andGuoetal.

(2011)usedasix-pointscaleLikertscalewhilethepresentstudyusedafour-

pointscale.Bakar,MohammedandZakaria’s(2012)assertionsupportsthis

explanation.According to them,the findingsofmanystudiesassessing

teachers’sense ofefficacyacross differentcultures have been similar,

althougheachstudymighthaveusedadifferentinstrument.

Secondly,itcouldalsobethatthekindergartenteachersinthepresentstudy

overestimatedtheiractuallevelofcompetencesinceself-efficacyhastodo

with self-perception of competence rather than the actual level of

competence(Tschannen-Moran,WoolfolkHoy&Hoy,1998).Outofthe152

teacherssampled,72teachersconstituting47.4%haveworkingexperiences

between5and9yearsascomparedto44.7%(68)oftherespondentswhose
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experiencebetween1and4years.Giventheacademicandprofessional

backgroundoftheseteachers,onewouldhaveexpectedlow efficacy.Itis

importanttonotethatsometimespeopleoverestimateorunderestimatetheir

actualabilities,and these estimations may have consequences forthe

coursesofactiontheychoosetopursueortheefforttheyexertespeciallyin

theimplementationofanewkindergartencurriculum.

Thestudyrevealedthatthekindergartenteacherswereeffectiveintheir

abilitytokeepafew problem pupilsfrom disruptinganentirelesson.This

seemstosuggestthattheyaremorecompetentinhandlingpupils’behaviour

asagroupthantomanagetheuniquebehaviourofindividualpupils.This

finding echo oneoftheoutcomesofa previousstudybyCobbold and

Boateng(2015)whofoundthatkindergartenteachersweremorecompetent

inprovidinginstructiontopupilsasagroupthanmeetingthedistinctive

learningneedsofpupilsintheirclassroom.ThedataalsohighlightedthatI

canmakemyexpectationsclearaboutpupils’behaviour(M=2.99,SD=0.79).

Ananalysisofmeanandstandarddeviationscorewasbelow2.41andwasan

indicationthatteachersfinditdifficulttocheckpupilswhomisbehavein

classandfollow classroom rulesbecausethetwo-scalerecorded(M=2.38,

SD=1.16)and(M=2.32,SD=1.16)respectively.

Again,hypothesis 1 shows the summaryofindependentsamples t-test

resultsthattherewasnosignificantdifferencebetweenmaleandfemale

kindergarten teachers and their effectiveness in providing classroom

managementstrategies.The magnitude ofthe mean score was small

betweenmaleandfemale,where123femalesrecorded(M=22.02,SD=3.19)
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asagainstmalewiththemeanandstandarddeviationscoreof22.38(3.89)

wasrecordedinTable7.However,GencerandCakiroglu(2007),Martinand

Mayall(2006),YilmazandCavas(2008)foundthatcoursesinclassroom

managementand participation in teaching practice had no impacton

classroom managementpractices.MartinandMayall(2006),forexample,

foundnosignificantdifferencebetweenmaleandfemalepre-serviceteachers’

beliefswithrespecttotheirclassroom managementpractices.

Onthecontrary,resultsoftheindependentsamplest-testonefficacybeliefs

inclassroom managementpracticesamongpublicandprivatekindergarten

teachersshow thatthetwo groupsofteachersdidnotappearto differ

significantlyintheirclassroom managementpracticesexcepttheirabilityto

“establishclassroom managementsystem witheachgroupofpupils”which

wassignificantat5%levelofprobability(t-2.097=292,p=.037).

A plausible reason forthe slightdifference in efficacy in classroom

managementpracticesamongpublicandprivatekindergartenteachersmay

bethecrowdedclassroomsinpublicschools.Kindergartenteachersinthe

publicschoolhavealargeclasssizethantheircounterpartsintheprivate

schools.Largeclasssizeisacentralproblem fortheimplementationof

interactiveteachingstrategies.Forminggroups,involvingallthestudents,

gainingcooperation,maintainingappropriatebehavioursandusingthetime

efficientlyaremoredifficultinlargeclassesthansmallclasses.Studiesthat

have investigated the relationship between class size and classroom

managementattitudesofteachershavefoundoutthatastheclasssize

increases,the levelofteachercontrolincreases,especiallyin terms of
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behaviourandpeoplemanagementstrategies(Erol,2006).

5.2BehaviourPatternExhibitedbyKindergartenPupilsAndPerceivedby

KindergartenTeachersAsMisbehaviour

Itisevidentfrom bothquantitativeandqualitativedatathatpupilswere

teasingandlaughingatcolleaguesduringlesson,sleepingduringlessonand

insulting theirfriends.Teasing and laughing atcolleaguesduring lesson

emergedasthefindingwiththehighestscorewith(M=3.63,SD=0.58)and

(Often=80%,Sometime=20)weredatarecorded from Tables4.6 and 4.7

respectively.Withreferencetoobservationalguiderespondent4reportedthat

pupilstalkingduringthelesson,sleeping,useoffoullanguageandteasing

and laughing at pupils were patterning of behaviours exhibited by

kindergartenpupilsinschool.Respondentsmarkedthat“Talkingoutofturn”

and “verbalaggression”were also mentioned as pattern ofbehaviours

exhibited,becausethesebehavioursdisruptedtheclassroom order,which

requiredteacherstospendtimeinmanagingclassroom disciplineandthus

wouldadverselyaffectteaching.Amongtheseverbalaggressivebehaviours,

teachersrevealedthattheycouldnotacceptpupilsspeakingafoullanguage

andteasingothers,particularlyinsultwouldhurtthebullied.

Similartomostoftheexistingstudies(Wheldall&Merrett,1998),“talkingout

ofturn”included calling out,making remarks,and having a disruptive
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conversation.Allthesereferredtoaverbaldisturbanceinthelessonwithout

theteacher’spermission.Thisconceptionismuchwiderthanthenarrow

definitioninDing,Li,LiandKulm (2008)whoassertedthat“talkingoutofturn”

wassimplyreferredtocallingoutanswerswithoutraisinghandsandbeing

calleduponbyteachers.Asusual,“talkingoutofturn”wasratedbyteachers

asthemostcommonanddisruptivetoteachingandlearning.Itwasdueto

thefactthatthenoisesaredisruptiveandteachersneedtospendthetimeto

manage,otherwise,suchbehaviourswouldescalateinterm offrequencyand

intensityandwouldbecontagious.

Followingtalkingoutofturn,“verbalaggression”appearedtobeadistinct

problem behaviourwhichwasdisruptiveaswellashostile,suchasspeaking

thefoullanguageaswellasmakingoffensiveorinsultingremarkstotease

andassaultclassmatesthatfurtherledtoquarrellingormutualattacking.All

thesemightescalateto“physicalaggression”,suchasstrikingandpushing

eachother’sanddestroyingthingsintheclassroom (Wheldall& Merrett,

1998). The lack ofsympathyorhostilityinvolved in these aggressive

behaviourswasmentionedasintolerableastheteachersrecognizedthehurt

involved.Itreflectedthatcaringwasvaluedintheeyesoftheteacherswhen

theyjudgedabehaviourwasproblematicornot(Wheldall&Merrett,1998).

Furthermore,the data show that“outofthe seat,”“habitualfailure in

submittingassignments,”“clowning,”and“passiveengagementinclass”as

unacceptable,mainlybecausethesebehaviourswouldaffectpupillearning

andclassroom atmosphere.Forinstance,inateacher’sperceptionof“non-

attentiveness,”heexpressedthat“ifallpupilsareunwillingornotmotivated
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tolearn,itwillbeverydisastrous”(Respondent-3).

Onethingthatwasacommonconcernforteachersnotsomuchchallenging

behaviourbutjusta concern was with the student’s refusalto take

responsibilityfortheirbehaviour.Attentionseekingcamealongwithvery

strongdefiantbehaviour.However,alltheeightteachersfirmlybelievedthat

byforminga‘goodrelationship’withthestudentspresentingchallenging

behavioursgoodbehaviourcanbeexpectedandseeninthesestudents’.For

example,respondent2,saidthatsheknewallthechildreninherclasssowell

andhadsuchagoodrelationshipwiththem thatshewasabletomanage

challengingbehaviourslikeattentionseekinganddefiancewithease.

Dreikurs(2004)statedthatpupilmisbehaviourisapurposefulendeavourto

gainsocialrecognition,whileGlasser(1998)statedthatpupilmisbehaviouris

aresponsetotheclassroom contextorinstructionthatcannotsatisfytheir

basicneedsoflove,belongingness,self-worth,freedom,fun,andsurvival.

Thus,misbehaviourusuallyoccurswhenthereisamismatchbetweenthe

schoolandpupilneeds.Itwassuggestedthathavingcaringteacherswhoare

willingtocaterforpupils’needsmightbeoneofthehelpfulmeanstodeal

withpupilmisbehaviour.Researchfindingsalsoshowedthatacombination

ofcareandbehaviouralcontrol,schoolwide/whole-schoolpositivebehaviour

support character education,socialskills training and positive youth

developmentprogramswaseffectiveinmitigatingpupils'problem behaviour

(Stoughton,2007).

5.3WhyPupilsMisbehaveinKindergartenClassroom

Thesectionrecordedanoverallmeanandstandarddeviationscore(M=3.25,
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SD=0.71)showswhykindergartenpupilsmisbehaveinschool.Thestudy

foundthat“Pupilsnotwellnurturedathomeandmodelbadbehavioursthey

seeathomeandinschool”and“Seekingteacher’sandpeers’attention”.

Beingthecenterofattentionisacommondesireforpupils,somemorethan

others.Actingoutbymakingfunofothers,swearing,talkingoutofturnor

simplybeinguncooperativeareafew wayspupilslookingformoreofthe

spotlightmaymisbehave(Emmer&Evertson,2012).

The studyrevealed thatclassroom environmentwas notwellorganised

recordedameanandstandarddeviationvalueof(M=3.61,SD=0.62).Walker,

RamseyandGresham (2004)suggestedthataclassroom environmentnot

designedforoptimallearningmaycontributetoapupilwhorefusestobehave.

Poorseatingarrangements,extremetemperaturesorahighnoiselevelareall

distracting elements in a classroom thatultimately hinderthe learning

experience.Theatmosphereinclassroomslikethesewillresultinbehaviour

issues.Poorseatingarrangementsmayresultinbehaviourissues.

The data also highlighted that “pupils experience different sets of

expectations between schooland home”recorded the same mean and

standarddeviationscorewith“lookingforrevenge”.Thescorewas(M=3.49,

SD=0.54)forthetwodata.ProchnowandBourke(2001)believedthatchildren

lashoutintheclassroom asaresponsetohurtfeelingstheyexperience.By

misbehaving,theyfeeltheyaregettingbackatthoseresponsible,whetherit

involvesthepupils,theteacherorboth.Pupilswhomisbehaveasamotivefor

revengemayenjoyactingcruellyorevenviolentlytowardsothers.Revenge

seekersarelikelytoperform bullyingacts,suchasshovingandexcessive
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teasing.

Thestudyshowedthatpupilslackself-confidencebecausetheywerenotwell

matureenoughtobeoutofhome.Insupporttothis,EmmerandEvertson

(2012)statedthatgenerallyfearoffailureoccurswhenapupilfeelshe

cannotpossiblyliveuptoanyexpectations.Thesepupilsmisbehaveasaway

toavoidparticipatinginanythingthatmayleadtofailure.Althoughthechild

mayseem completelyconfidentwithschool-relatedactivitiesoutsideofthe

classroom,heactsincapableoffunctioninginalearningenvironment.The

data also highlighted thatfeelbored,hungryand sleepyduring lessons

(M=3.32,SD=1.01).Theresearcherassertedthattotheextentthatteachers

investthemselvesinbuildingrelationshipswiththepupilsintheirclasses,

theyinvestthemselvesinbuildingawillingnessonthepartofthestudentsto

cooperatewithdirectivesandwithclassroom rules.Thenotionthatteachers

withholdorfailintheirattemptstoexchangecaringandrespectwiththeir

pupils,theywouldbefeelingfeelboredandsleepyduringlessons.

Mendler(1992)contendedthatonewaytoestablishafoundationforeffective

relationshipbuildingistochangehow welabelstudentsandhow theylabel

themselves.Thisistore-frameorre-labeltheirbehaviour.Whenwelabel

disruptivestudentsasstudentswhoarewithouttheskillstoexpresstheir

angryfeelings,we willtreatthem differentlythan ifwe labelthem as

disrespectful(Mendler,1992).By reframing whatwe interpretas lazy,

uncaringorunmotivatedtofrustrated,hurtorbeingtiredoffailing,wecan

stayintheroleofteacherratherthanbehavinglikethepolice(Mendler,1992).
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5.4KindergartenTeachersBehaviourManagementintheKindergarten

Classroom

Theresultsindicatedthat“MostofthetimeItrytoidentifyandaddresslittle

misbehavioursofgroupsofpupilsintheclassbeforeitgetstootherpupils

recordedascorevalue(M=3.61,SD=0.65).TalyorandBuku(2006)suggested

thatgroupguidanceisbasedonmanipulatingor“changing”thesurface

behaviourofpupilsasindividualsandgroups.

The second statementthatrespondents identify as the mostfrequent

strategyrecordedwereon“Ioftenreacttopupils’misbehaviourimmediately

to preventitfrom creating problems laterorotherpupils repeating it”

recorded(M=3.42,SD=0.86).Again,theresultshowsthatthe“UsingIoften

keepthechildrenbusybygivingthem alotofexerciseswithaguideand

monitortheirwork,givethem feedbackandholdthem accountablesotheydo

notmisbehave”wasfrequentlypractisewithameanandstandarddeviation

scoreof(M=3.32,SD=0.79).LewisandLovegrove(1987)believedthatthe

pupils’ideas are one ofthe veryimportantfactors in determining their

teachers’approachtodiscipline.Inrecentresearch,AliakbariandSadeghi

(2014)investigated Iranian teachers’perceptions ofteacherleadership

practicesinschools.Theirfindings-maintainedteachers’age,gender,and

yearsofteachingexperiencedidnotappearassignificantfactorsinteachers’

perceptionofteacherleadershippractices.

In anotherstudy,Aliakbariand Darabi(2013)explored the relationship

betweentheefficacyofclassroom management,transformationalleadership

style,andteachers’personality.Theyreportedapositiverelationshipbetween
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transformationalleadership style,personalityfactors,and efficacyofthe

classroom management. Results indicated a weak, but significant,

relationship between the efficacy ofclass managementand teachers’

extraversion,openness,and neuroticism personality factors.Likewise,a

significantrelationship between teachers’education leveland classroom

managementefficacywasreported.

Respondentssuggestedthat"Mostly,Imakepupilsknow Iam inchargeby

specifyingrulesofbehaviourandtheirconsequencesandcommunicatethem

clearly to pupils”.In supportwith statementCanterand Canter(1992)

suggested thatassertive approach to classroom managementexpects

teachertospecifyrulesofbehaviourandconsequencesfordisobeyingthem

and to communicate these rules and consequences clearly.Pupils who

disobeyrulesreceive“onewarningandthenaresubjectedtoaseriesof

increasinglymoreserioussanctions”.Theideaisfortheteachertorespond

toapupil’smisbehavioursquicklyandappropriately.

Thedatarevealedthatnegativeclassroom conditions(furniturearrangement,

sitting places)makepupilmisbehave.Table4.10 reported thatteachers

preventpupils’from misbehavioursbygivingthem attentionandaccepting

theirindividualdifferences.Toconfirm this,theitem producedameanand

standarddeviationscoreof(M=3.03,SD=0.76)whichshowsthatthegiving

them attentionandacceptingtheirindividualdifferenceshelpinclassroom

management. Ormrod (2003)suggested thatthe business academic

approachinvolvesahighdegreeof“timeontask”and“academicengaged

time”forpupils’attention.Theideaisthatwhenpupilsareworkingontheir
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tasks,thereislittleopportunityfordisciplineproblemstoarise.Theteacher

organizes pupils’work,keeps them on task,monitors theirwork,gives

feedback,andholdsthem accountablebyprovidingrewardsandpenalties.

Ontheissuesof“Ioftenuseavarietyofrewardsandpunishmenttokeepthe

pupilsfrom misbehaving in classand also modelappropriate behaviour

recordedascorevalue(M=2.31,SD=1.19).Behaviourmodificationtechniques,

suchastheuseofrewardsaspositivereinforcement,canbeimplementedto

promotepositivechangesinbehaviourwithintheclassroom (Henderlong&

Lepper,2002).AccordingtoAxelrod(1977),positivereinforcementisany

consequenceofbehaviour,thatwhenpresented,increasesthefuturerateof

thatbehaviour.Theprocessofincreasingratesofbehaviourisknownas

positivereinforcement.Positivereinforcementcanalsobetechniquesthat

teachersusetogainandmaintainpupils’motivationandsuccessinthe

classroom.Someofthemostcommon positivereinforcementsused by

teachersarepositivepraisingandincentivessuchasmovieday,freetime,

foodandspecialprivileges(Misiowiec,2006).

Anindependent-samplest-testwasconductedtocomparemaleandfemale

kindergarten teachers and their effectiveness in providing classroom

managementstrategies.Basedontheresults,thealternatehypothesisstated

as“Thereisasignificantdifferencebetweenmaleandfemalekindergarten

teachers and their effectiveness in providing classroom management

strategies”providedisaccepted.However,someotherstudiesrevealeda

significantgenderdifferenceregardingclassroom managementapproaches.

In aseparateinvestigation ofgenderdifferences,Martin and Yin (1997)
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concluded thatfemales were significantlyless interventionistthan were

malesregardinginstructionalmanagementandregardingpupilmanagement.

Ontheotherhand,inanotherrecentstudyMartin,Yin,andMayall(2006)

foundthatfemalesscoredmoreinterventionistthanmales.Onthecontrary,

Erol(2006)foundoutthatfemaleteachershavemorepositiveattitudes

towardspupilsintermsofmanagementstrategiesthanmaleteachers.The

inconsistencyintheresultsofthesestudiesmayresultfrom theuncontrolled

effectofothervariablesonclassroom managementapproachesanddifferent

settingsofthestudies.

Again,the data showed that“Specifying rules ofbehaviourand their

consequencesand communicatethem clearlyto pupils.”recorded same

scorevaluewith“Reactingtopupils’misbehavioursimmediatelytopreventit

from creatingproblemslaterorotherpupilsrepeatingit”and“Identifyingand

addressinglittlemisbehavioursofgroupsofpupilsintheclassbeforeitgets

tootherpupils”showing(often=60%,sometimes=20% andnotatall=20).

Thesefindingscorrespondwiththequantitativedatawhichshowthatpupils

needclassroom managementstrategies.Canter(1992)suggestedthatan

effectivedisciplineplan isapplied fairlyto allpupils.Theteachergives

specificdirectionsforeachclassroom situation.Again,Cantersuggestedthat

adisciplineplanincludesamaximum offiveconsequencesformisbehaviour,

butteachersmustchooseconsequenceswithwhichtheyarecomfortable.

Teachersmustprovidepositivereinforcementforappropriateandon-task

behaviouranddisciplinaryconsequencesfordisruptiveorcontinuallyoff-task

behaviour.
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However,itwasreportedthatkeepingthechildrenbusybygivingthem alotof

exerciseswithaguideandmonitortheirwork,givethem feedbackandhold

them accountablesotheydonotmisbehave(often=50%,sometimes=40%

andnotatall=10).Toconfirm thisstatement,quantitativedataalsorecorded

(M=3.32,SD=0.79)ahighermeanandstandarddeviationvaluefrom Table

4.10.“Changingnegativeclassroom conditionsthatmakesthem misbehave

suchasfurniturearrangement,sittingplacesetc.mostofthetime”,recorded

alowervalueofscores.Insupport,astudywasconductedinKnoxville,

Tennesseeprimaryschoolbasedoncomponentsfrom Glasser'sthen-Reality

TherapyProgram.Sixteachersfrom theschoolselectedpupilswiththemost

severebehaviourproblemstoparticipateinthestudy.A multiplebaseline

designswasemployed thatprovided forthe introduction ofintervention

strategiesatdifferenttimesforeachpupil.Thestudydeterminedthatthe

individualized approachresulted inanincreaseinthepupils'appropriate

behaviourandadecreaseintheinappropriatebehaviour(Cates,1975).

5.5FactorstoPromoteEffectiveClassroom Management

InsectionFofthequestionnaire,kindergartenteacherswererequiredto

indicatetheiropinionwhetherparticularstatementsonfactorsthatpromote

effectiveclassroom management.Themostfrequentfactorsto promote

effectiveclassroom managementwason“Providingavarietyofresourcesfor

pupilstoworkwithduringactivities”whichrecordedascorevalueof(M=3.63,

SD=0.58).

Thesecondstatementthatwasidentifiedasthemostfrequentproblem

recorded was “Cautioning pupils with cane when they misbehave and

“Rewarding pupils who exhibitappropriate behaviours”.However,itwas
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reportedthattherewardingthem fornotexhibitingcertainbadbehaviours

exercisesduringassessmentperiodrecorded(M=3.37,SD=0.74).According

to EmmerandStough(2001),delivering rewards andsanctions;arranging

seatinginrowsandensuringthat appropriatetrainingisavailableforteachers

in their schoolwho giving tokens;withholding attention if pupils are

exhibiting undesired behaviours.

Findingshowsthat“Denyingthem ofsomeprivilegestheyenjoy(forexample,

preventing them from going outforbreak)”.To confirm this,the item

producedameanandstandarddeviationscoreof(M=3.24,SD=0.55)which

showsthatthe pupilsdenying them ofsome privilegestheyenjoywas

important factor to promote classroom management. Classroom

managemententailstheactivitiestoorganizeanddirectclassestoachieve

specificgoals.Stoughton(2007)assertedthattoavoidindisciplineproblems,

teachersneedtoacquireandemployclassroom managementstrategies.

AlthoughEdwards(1993)consideredclassroom managementasatroubling

aspectofteaching,McCormack(2001)andBromfield(2006)consideredthat

learning and using classroom management strategies are of great

importanceforteachers.

Onissueofputtingpupilsingroupstoworkontasksandexercisesrecorded

(M=3.12,SD=1.71).Furthermore,Table16showsthatattendingtopupil’s

individualandgroupneedwhichrecorded(M=3.09,SD=0.77).Ananalysisof

meanandstandarddeviationscorebelow2.49wasanindicationthat“Asking

pupilstolaughatpeerswhomisbehave”wasnotfrequentlypractiseinschool

because itrecorded (M=2.38,SD=1.15).Russek (2004)suggested that
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discriminatinguseofpraise,andtheabilitytoremainrelentlesslypositive,will

helponeagreatdealwithmanagingbehaviour(p.11).Again,observationwas

donetoattainfirst-handinformationonfactorsthatcanbeusedtopromote

effectiveclassroom managementstrategies.Groupworkcanbeaneffective

methodtomotivatepupils,encourageactivelearning,anddevelopkeycritical-

thinking,communication,and decision-making skills.Butwithoutcareful

planningandfacilitation,groupworkcanfrustratepupilsandtutorsandfeel

likeawasteoftime(Taylor&Buku,2006).

Theresearcherbelievesthatkindergartenteachersweremostlikelytouse

initialcorrectivestrategies,suchasproximityandsayingthestudent’sname

asawarning,andleastlikelyto uselatercorrectivestrategies,suchas

referringthestudenttoanotherschoolprofessional.Kindergartenteachers

alsofeltmoreconfidentandfoundgreatersuccessusinginitialcorrectiveand

prevention strategies than they did using latercorrective strategies or

manipulatingtherewardssystem.Althoughkindergartenteachersreported

thattheiruseofpreventativeandearlycorrectivestrategieswaseffective,

they also indicated thatthey were notconfidentusing latercorrective

strategies.Thesefindingsindicatethatkindergartenteachersmaynotbewell

-preparedtohandlesituationsinwhichpupils’behavioursescalateorbecome

violent.

Althoughteachersemploydifferentmethodstocontrolpupilbehavioursand

ensurethattheirclassroom environmentisconduciveforlearning,techniques

cangenerallybegroupedintosimilarcategories.Ina2008teachersurvey,

LittleandAkin-Little(2009)identifiedfourtypesofclassroom management
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techniques: classroom rules, enhancing the classroom environment,

reinforcementstrategies,and reductive procedures.In addition to these

strategies,Hart(2010)identifiedtwoothertechniques:theimportanceof

maintaining positive teacher-studentrelationships as a way to reduce

problem behavioursandhavinghighbehaviouralexpectationsforstudents.In

his surveyHartfound thateducationalpsychologists perceive the most

effective classroom managementtechnique to be positively reinforcing

appropriatebehaviour,followedbyrespondingtoinappropriatebehaviourand

settingclassroom rulesrespectively.

Shawer(2006)considered the teachers who use a setofclassroom

managementstrategieslikeorganizing,teachingmanagement,teacher–pupil

relationship,andteacherpunishment–rewards(consequences)as“assertive

teachers.”Theseteachersclearlyandfirmlyexpresstheirneeds.Theyhave

positiveexpectationsofpupils.Theysaywhattheymeanandmeanwhatthey

say.Theyareconsistentandfair.Ontheotherhand,teacherswhoareless

assertivefailtomaketheirneedsorwantsknown.Theyappearindecisive

whichconfusesthepupils.Theythreatenbuttheirpupilsknowthattherewill

benofollowthrough(Johnson,Stoner&Green,1996).
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CHAPTERSIX

SUMMARYOFFINDINGS,CONCLUSIONSANDRECOMMENDATIONS

6.0Introduction

Thefinalchapterprovidesabriefoverview ofthestudy,highlightingthe

summary of the findings of the study as wellas the conclusions,

recommendationsandsuggestionsforfurtherresearch.Thus,thechapter

focuses on the implications ofthe findings from the study forpolicy

formulation.Therecommendationsweremadebasedonthekeyfindingsand

majorconclusionsfrom thestudy.

6.1SummaryoftheResearchProcess

The study examined kindergarten teachers’perceptions and uses of

classroom managementstrategies used in kindergarten classroom.The

concurrentmixed method design was adopted forthe study.Atthe

quantitative phase,a descriptive survey design was used,because the

researcherwanted to obtain currentinformation abouthow kindergarten

teachersmanagepupilsintheclassroom.Again,multiplecasestudydesign

wasusedforthequalitativephase,becausetheresearcherwantedtomake
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anin-depthobservationonhow kindergartenteachersareabletohandle

pupilsintheclassroom settingortheirnaturalsetting.

Atthequantitativephase,censussamplingprocedurewasusedtoselectthe

entailunitofthepopulation.AllthekindergarteninHohoeMunicipalitywas

usedforthestudy.Again,purposivesamplingtechniquewasusedtoselect

10kindergartenteachersfrom 10respectiveschoolsforthequalitativephase.

Inall,therewere152respondentswhotookpartinthestudy.Thiscomprises

152kindergartenteacherswhoansweredthequestionnaireinthequantitative

phaseand10teachersthatwereselectedforthequalitativeobservational

phase.QuantitativedataanalysiswasdoneusingtheSPSSversion19.In

relation to the quantitative data,both descriptive (mean and standard

deviation)andinferentialstatistical(independentsamplest-test)toolswere

usedtoanalysethedata.Thequalitativedatawereanalysedthroughcontent

analysis.

6.1.1Keyfindingsofresearchquestions

Thestudyfoundoutkindergartenteachers’self-efficacybeliefsabouttheir

classroom managementpractices.Thefollowingmajorfindingsemerged.

The study revealed thatteachers can controlsome pupils’disruptive

behaviourintheclassroom.Teacherswithhighself-efficacyplayakeyrolein

theself-regulationofthemotivationofpupilsintheclassroom.Mosthuman

motivation is cognitively generated.Teachers were able to motivate

themselvesandguidetheiractionsanticipatedbytheexerciseofforethought.

Theyform beliefsaboutwhattheycando.Theyanticipatelikelyoutcomesof

prospectiveactions.Theysetgoalsforthemselvesaplannedcourseofaction
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designedtorealizevaluedfutures.

Again,thestudyrevealedthatteachersareableto calm apupilwho is

disruptiveandnoisyinclass.Thisisbecauseastrongsenseofefficacy

enhanceshumanaccomplishmentandpersonalwell-beinginmanyways.

Teacherswithhighassuranceintheircapabilitiesapproachdifficulttasksas

challengestobemasteredratherthanasthreatstobeavoided.Suchan

efficacious outlook fosters intrinsic interestand deep engrossmentin

activities.Theysetthemselves challenging goals and maintain a strong

commitmenttothem.

Thebehaviourpatternexhibitedbykindergartenpupilsintheclassroom was

examinedasthesecondresearchquestion.Thestudyrevealedthatteasing

andlaughingatpeersduringlessonswasabehaviourpatternexhibitedby

kindergarten pupils in the classroom. Most pupils become upset

automaticallyiftheyarecalledanameorridiculedinanyway.

Also,thestudydisclosedthatpupilsweresleepingduringlessonhours.From

theresearcherownobservationduringthequalitativestudyshowthatpupils

weresleepinginclassduetolackofconnectivity.Thelackofconnectivityis,

inturn,connectedtotheinteresttowardstheschoolorthesubject.

An assessmentofthe kindergarten teacher’s perceptions ofwhatthey

consideras misbehaviours in the kindergarten classroom was the third

researchquestion.Themajorkeyfindingsthatemergedfrom theseresearch

questionswerethat:Arenotwellnurturedathomeandmodelbadbehaviours

theyseeathomeandinschoolandseekingteacher’sattention.Thestudy

revealedthatpupilswereexperiencedifferentsetsofexpectationsbetween
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schoolandhome.Again,thefindingalsoindicatesthatpupilswerelookingfor

revenge.

The fourth question wason classroom managementstrategiesused by

kindergartenteachersintheclassroom.Thekeyfindingsthatemergedfrom

thisquestionwasthat.Ioftenreacttopupils’misbehaviourimmediatelyto

preventitfrom creatingproblemslaterorotherpupilsrepeatingit.Again,the

study revealed thatthe respondents try to identify and address little

misbehavioursofgroupsbeforeitgetstootherpupils.

Furthermore,itwasreportedthatprovidingavarietyofresourcesforpupilsto

workwithduringactivitiesandcautioningpupilswithacanewhenthey

misbehaveweretheappropriatefactorsusedtopromoteeffectiveclassroom

managementstrategiesinschools.

6.1.2Keyfindingsofresearchhypotheses

Hypothesis1revealedresultsfrom independentsampleT-testshowingthe

differencebetweenmaleandfemalekindergartenteachersandtheirusedof

classroom managementstrategies.Thisnullhypothesiswasrejected to

acceptthealternatehypothesis.Thefindingshowsthatmalekindergarten

teachershavemoreself-efficacybeliefthanfemalekindergartenteachers

withself-efficacybeliefinclassroom management.

Again,hypothesis2recordedsigvalue=0.01,whichshow that“Thereisa

significantdifferencebetweenmaleandfemalekindergartenteachersand

theireffectiveness in providing classroom managementstrategies”.This

meansthenullhypothesiswasrejectedtoacceptthealternatehypothesis.

WithreferencetoTable17ongroupstatistic,itwasshownthatmaleteachers
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wereeffectiveintermsofclassroom managementstrategiesthanfemale

teachers.

6.1.3Keyfindingsofobservational/interviewschedule

Thedatarevealedthatfightinginclass,outoftheseatandchangingseats

andwanderingaroundtheclassroom andsleepingduringlessonswasthe

partofthepatternofmisbehavingexhibitedbypupilsintheclassroom.

Onthepartofclassroom managementstrategies,thedatarevealedthat

teacher’sreactiontopupils’misbehaviourimmediatelytopreventitfrom

creatingproblemslaterorotherpupilsrepeatingitwastheimportantstrategy

usedbyrespondents.Again,thestudyshowedthatrewards,reinforcement

andputtingpupilsintothegroupweretheappropriatefactorsthatpromote

effectiveclassroom managementinschool.

6.2Conclusions

Theresearchsetouttogatherinformationfrom onehundredandfifty-two

(152)kindergarten schoolteachers in the Hohoe Municipality through

interviews,observation and questions regarding kindergarten teachers’

perceptions and self-efficacy beliefs about the use of classroom

managementstrategiesinmanagingkindergartenpupils.Theoutcomesof

thisstudyconfirm findingsintheliteraturethatthecombineduseofreactive

and proactive developmentally appropriate classroom management

strategiesareleadingconcernsofbothnoviceandexperiencedteachers.

Thesampledteachersaverredthatthemostprevalentandfrequentlycited
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misbehavioursofkindergartenpupilsinthemunicipalityincludeteasingand

laughingatpeers,fightinginclass,outoftheseatandchangingseats,

wanderingaboutinclass,andsleepingduringlessonhourswerebehaviour

patterns exhibited bykindergarten pupils in the classroom.Mostpupils

becomeupsetautomaticallyiftheyarecalledanameorridiculedinanyway.

Theparticipantteachersperceivedthatmisbehavioursofkindergartenpupils

inthemunicipalityarelinkedtopoornurturingathome,modelbadbehaviours

theyseeathomeandinschool,seekingteacher’sattention,andameansof

seekingforrevenge.

With regard to kindergarten teachers’self-efficacy beliefs about their

classroom managementpractices,animportantfindingofthisresearchis

thatmostofthesampledteachersuseacombinedapproachofreactiveand

proactiveclassroom managementstrategieswhichismostappropriateas

endorsedbyseveralresearchers.Thisprovidesthem withahighsenseofself

-efficacyinself-regulationofthemotivationofpupilsintheclassroom.For

instance,the present study indicated that teachers react to pupils’

misbehaviourimmediatelybyprovidingavarietyofresourcesforpupilsto

workwithduringactivities,andcautioningpupilswithacanewhenthey

misbehavetopreventitfrom creatingproblemslaterorotherpupilsrepeating

it.Forthisreason,teachersareabletocalm apupilwhoisdisruptiveand

noisyinclass.

6.3Recommendations

Basedonthefindingsofthestudyanumberofrecommendationshavebeen

made:

1.It emerged from the findings of this study that most of the
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kindergartenteachersinHohoeMunicipalityhaveahighsenseofself-

efficacyin classroom managementbecausetheyuseacombined

approachofreactiveandproactiveclassroom managementstrategies

inmanagingmisbehavioursofpupils.Notwithstandingthehighsense

ofself-efficacy,itisrecommendedthattheGhanaEducationService,

especially the Hohoe MunicipalDirectorate ofEducation should

periodicallytrain kindergarten teacherson classroom management

andbehaviourmanagementstrategies.Thisprofessionaldevelopment

programmewillequipkindergartenteacherswithknowledgeandskills

concerning developmentally appropriate classroom management

strategies.Thiswould furtherenhancetheirsenseofself-efficacy

regardingclassroom management.

2.Also,Universities and Colleges ofEducation in Ghana thattrain

kindergartenteachersshouldoffercoursesinclassroom management

and child behaviour management strategies.This would equip

kindergarten teachers with knowledge and skills necessary for

classroom managementstrategies.

3.Itunfoldsfrom thisstudythatteasingandlaughingatpeers,fightingin

class,outoftheseatandchangingseats,wanderingaboutinclass,

and sleeping during lesson hours were misbehaviours putup by

kindergartenpupilsinclassroomswithintheMunicipality.Therefore,

parents/guardians as wellas early childhood teachers in Hohoe

Municipality should adopteffective child training,parenting and

disciplinestylesthatmakethem disciplined,receptiveandconform to

rules.In this regard,there is a need foreffective home-school
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collaborationinchildtraininganddevelopment.

4.Italsounfoldedfrom thefindingsthatmisbehavioursofkindergarten

pupilsinthemunicipalityarelinkedtopoornurturingathome,model

badbehaviourstheyseeathomeandinschool,attentionseeking,and

avenues ofseeking forrevenge.In this regard,both parents and

teacherswiththeinvolvementofpupilsshouldsetrulesthatgovern

andguidetheconductofpupils.Parentsandteachersshouldalways

educate and train children to conform to these rules,and the

implicationsruleviolation.

5.Moreso,parents/guardiansofkindergartenpupilsshouldtryasmuch

aspossibletosetexemplarypositivebehaviormodelsforpupilsto

emulate.Theyshouldtrainthem tobedisciplinedandcomplywith

rules.Thisistohelpmitigatetheexposuretodelinquentactsandother

formsofmisbehaviours.

6.Additionally, parents/guardians of kindergarten pupils in the

municipalityshouldadopteffectivechildnurturingmethodssuchas

authoritativestyleofparentinginordertopromotecordialparent-child

relationship.

7.Itisalsorecommendedthatparentsandteachersshouldlimittheuse

ofcorporalpunishment,denialofchildren’srightsoropportunitiesand

otherforms ofpunitive measures,as mechanisms forcorrecting

misbehavioursofpupils.Thiswouldhelpcontroldelinquency.

8.Also,parentsandteachersshouldadoptmoraleducationandtraining,
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guidanceandcounselling,reinforcementofbehaviourthroughrewards

and modeling to rather reform or rehabilitate children. These

correctionaltechniqueswouldratherhelppupilstoreform orcopeup

withrules.

6.4SuggestionsforFurtherResearch

Basedonthefindingsofthestudy,thefollowingareashavebeensuggested

forfurtherresearch:

1.Furtherresearchonthetopicshouldbeconductedwithalargersample

drawn from a widelydistributed population to determine possible

factorsthatpredicttheclassroom managementskillsandabilitiesof

kindergartenteachersfrom otherRegionsinGhana.

2.Furtherresearchshouldevaluateclassroom strategiesandhow they

relatetothereductionofclassroom disruptionsandtheirimpacton

pupils'behaviour.
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gö rü ş lerininbelirlenmesi.Unpublishedmaster’sthesis,Anadolu
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APPENDIXA

UNIVERSITYOFEDUCATION,WINNEBA

DEPARTMENTOFEARLYCHILDHOODEDUCATION

QuestionnaireforRespondents

DearRespondent,

MynameisMosesNarteyTorkornyo;anMphilstudentintheDepartmentof

EarlyChildhoodEducation,UEW.Thisquestionnaireseeksyouropiniononthe

topic Kindergarten Teacher’s Perceptions and uses of Classroom

ManagementStrategiesinKindergartenClassroom intheHohoeMunicipality,

VoltaRegion.Yourresponsetothequestionswillbetreatedconfidential.In

orderforthe study to be successful,yourparticipation willbe highly

appreciated.PleasedoNOTdiscussyouranswerswithanyoneelse.Tick(√)

orsupplyanappropriateresponsewhereapplicable.Thankyou.

SECTIONA:BACKGROUNDCHARACTERISTICSOFKINDERGARTEN

TEACHERS

1.Gender:

Male ( ) Female ( )

2.AgeRanges:

Lessthan20year ( ) 20-24years( ) 25-29years( )

30-34years ( ) 35-39years( ) 40-44years ( )

45-49years ( ) 50-54years( ) 55-59years( )

3.Professionalqualification:

Cert‘A’3-yearpostsec () Cert.inPre-schoolEducation ( )

DiplomainBasicEducation () DiplomainEarlychildhoodeducation

()

DegreeinBasicEducation () DegreeinEarlyChildhoodEducation

( )

PostGraduateDiplomainEduc.()MasterdegreeinEducation ( )
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Anyother,specify( )……………………………………………….…….

4.Numberofyearsofteachingatpresentlevel:

Lessthan1year( ) 1–4years ( )

5–9years ( ) 10–14years ( )

15–19years ( ) 20yearsandabove ( )

SECTIONB:Self-EfficacyBeliefsforClassroom ManagementPractices

Indicateinoneoftheboxesatick()toshowtheextenttowhichyouagree

thatthefollowingstatementsdepictingyourabilitytomanagekindergarten

pupils:StronglyDisagree(SD);Disagree(D);Agree(A);StronglyAgree(SA).

S/N BehaviourPatterns

Somepupilsinmyclassexhibitthesebehaviours

SD D A SA

5 Icancontrolsomepupils’disruptivebehaviourin

theclassroom

6 Icanmakemyexpectationsclearaboutpupils’

behaviour

7 Icanestablishroutinestokeepactivitiesrunning

smoothlyintheclassroom

8 Icangetpupilstofollowclassroom rules

9 Icancalm apupilwhoisdisruptiveandnoisyin

class.

10 Icanestablishaclassroom managementsystem

witheachgroupofpupilsinclass

11 Icankeepafewproblem pupilsfrom ruiningan

entirelesson

12 Iam abletorespondtopupilswhomisbehavein

class
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SECTIONC:BehaviourPatternsPerceivedasMisbehaviourinKindergarten

Classroom

Indicateinoneoftheboxesatick()toshowtheextenttowhichyouagree

thatthefollowingamisbehavioursexhibitedbypupilsinKG classrooms:

StronglyDisagree(SD);Disagree(D);Agree(A);StronglyAgree(SA).The

behaviourpatternexhibitedbykindergartenpupilsinclassroom areasfollows:

S/N BehaviourPatterns

Somepupilsinmyclassexhibitthesebehaviours;

SD D A SA

13 Jumpingfrom oneplacetotheotherinclassroom

14 Notfinishingtaskontime.

15 Teasingandlaughingatpeersduringlessons.

16 Fidgetingwithothermaterialsduringlessons.

17 Usingfoullanguageespeciallyinsultingothers

18 Outofseatandchangingseatsandwanderingaround

theclassroom

19 Sleepingduringlessons

20 Leavingclasswithoutpermission

21 Looking (copying)atotherpeers exercises during

assessmentperiod

22 Helpingotherpeersdotheirworkwithoutbeingtoldto

doso

23 Fightinginclass

24 Copyingexerciseswronglyintoexercisebooks
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SECTIOND:WhyKindergartenPupilsMisbehaveinClass

Indicateinoneoftheboxesatick()toshowtheextenttowhichyouagree

tothestatementsbelow usingthefollowingguide:StronglyDisagree(SD);

Disagree(D);Agree(A);StronglyAgree(SA).Thestatementonwhypupils

exhibitmisbehavioursinclassroom isasfollows:

S/N STATEMENT

Somepupilsinmyclassmisbehavebecausethey;

SD D A SA

25 Seekteacher’sandpeers’attention

26 Desireforindependencetocontrolsomeaspects

oftheirlives.

26 LookingforRevenge

27 LackSelf-Confidence

28 Find the classroom environment not well

organised

29 Wanttotestwhethercaregiverswillenforcerules.

30 Experiencedifferentsetsofexpectationsbetween

schoolandhome

31 Donotunderstandtherules,orareheldto

expectationsthatarebeyondtheirdevelopmental

levels.

32 Feelbored,hungryandsleepyduringlessons.

33 Arenotwellnurturedathomeandmodelbad

behaviourstheyseeathomeandinschool

University of Education,Winneba http://ir.uew.edu.gh



149

SECTIONE:Classroom ManagementStrategies

Indicateinoneoftheboxesatick()toshowtheextenttowhichyouagree

tothestatementsbelow usingthefollowingguide:StronglyDisagree(SD);

Disagree(D);Agree(A);StronglyAgree(SA).Thefollowingstatementsreflect

classroom managementstrategiesused:

S/N STATEMENT SD D A SA

34 Mostly,Imake pupils know Iam in charge by

specifyingrulesofbehaviourandtheirconsequences

andcommunicatethem clearlytopupils.

35 Ioftenkeepthechildrenbusybygivingthem alotof

exerciseswithguideandmonitortheirwork,givethem

feedbackandholdthem accountablesotheydonot

misbehave.

36 Ioftenuseavarietyofrewardsandpunishmentto

keepthepupilsfrom misbehavinginclassandalso

modelappropriatebehaviour.

37 Ioftenreacttopupils’misbehaviourimmediatelyto

preventitfrom creatingproblemslaterorotherpupils

repeatingit.

38 Mostofthe time Itry identify and address little

misbehavioursofgroupsofpupilsintheclassbeforeit

getstootherpupils.

39 Itrytomostlypreventpupils’misbehaviourbygiving

them attention and accepting their individual

differences.

40 Itrytogetpupilstobehavewellbychangingnegative

classroom conditions thatmakes them misbehave

suchasfurniturearrangement,sittingplacesetc.most

ofthetime.
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SECTIONF:FactorstoPromoteEffectiveClassroom Management

Indicateinoneoftheboxesatick()toshowtheextenttowhichyouagree

tothestatementsbelow usingthefollowingguide:StronglyDisagree(SD);

Disagree(D);Agree(A);StronglyAgree(SA).Thestatementonfactorsto

promoteeffectiveclassroom managementareasfollows:

S/N STATEMENT

I

SD D A SA

41 Providingavarietyofresourcesforpupilstoworkwith
duringactivities

42 Putting pupils in groups to work on tasks and
exercises

43 Cautioningpupilswithcanewhentheymisbehave

44 Denying them ofsome privileges they enjoy (e.g
preventingthem from goingoutforbreak)

45 Rewarding them for not exhibiting certain bad
behaviours.

46 Askingpupilstolaughatpeerswhomisbehave

47 Rewardingpupilswhoexhibitappropriatebehaviours

48 Attendtopupilsindividualandgroupneeds
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APPENDIXB

ObservationalSchedule

UNIVERSITYOFEDUCATION,WINNEBA

FACULTYOFEDUCATIONALSTUDIES

DEPARTMENTOFEARLYCHILDHOODEDUCATION

This guide willhelp the researcherto observe behaviours/misehaviours

kindergartenpupilsexhibitandtheclassroom managementstrategiesused

bykindergartenteacherinKindergartenClassroom intheHohoeMunicipality,

VoltaRegion.Thestudyformspartofacademicworkasarequirementforthe

award ofa MasterofPhilosophydegree.In orderforthe studyto be

successful,yourparticipationwillbehighlyappreciated.

SectionB.BackgroundInformation

1).Gender(teacher): A).Male B).Female

2.Class: A)K.G1 B)K.G2

3.ClassGender: A)Unisex B)Mixedsex

4.Date:…/…./…… Time:………….. Duration:………to…………( )

1.Subject:………………………………………………………………………

2.Topic:…………………………………………………………………………
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SECTIONB:BehaviourPatternsPerceivedasMisbehaviourinKindergarten

Classroom

Indicateinoneoftheboxesatick()toshow theextenttowhichthe

followingmisbehavioursareexhibitedbypupilsinKGclassrooms:

S/N BehaviourExhibited Often Sometime

s

Not

atall

13 Jumping from one place to the other in

classroom

14 Notfinishingtaskontime.

15 Teasingandlaughingatpeersduringlessons.

16 Fidgetingwithothermaterialsduringlessons.

17 Usingfoullanguageespeciallyinsultingothers

18 Outofseatandchangingseatsandwandering

aroundtheclassroom

19 Sleepingduringlessons

20 Leavingclasswithoutpermission

21 Looking (copying) at other peers exercises

duringassessmentperiod

22 Helpingotherpeersdotheirworkwithoutbeing

toldtodoso

23 Fightinginclass

24 Copyingexerciseswronglyintoexercisebooks

Recordanyotherinformation

………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………

……………………………………………
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SECTIONC:Classroom ManagementStrategies

Indicateinoneoftheboxesatick()toshow theclassroom management

strategiesusedbykindergartenteachers:

S/N STATEMENT Often Sometimes Notatall

34 Specifying rules of behaviour and their

consequences and communicate them

clearlytopupils.

35 Keepingthechildrenbusybygivingthem a

lotofexerciseswithguideandmonitortheir

work,givethem feedbackandholdthem

accountablesotheydonotmisbehave.

36 Usingavarietyofrewardsandpunishmentto

keepthepupilsfrom misbehavinginclass

andalsomodelappropriatebehaviour.

37 Reactingtopupils’misbehaviourimmediately

topreventitfrom creatingproblemslateror

otherpupilsrepeatingit.

38 Identifying and addressing little

misbehaviours ofgroups ofpupils in the

classbeforeitgetstootherpupils.

39 Preventing pupils’misbehaviourby giving

them attentionandacceptingtheirindividual

differences.

40 Changingnegativeclassroom conditionsthat

makes them misbehave such as furniture

arrangement,sittingplacesetc.mostofthe

time.

Recordanyotherinformation

………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………

……………………………………………
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APPENDIXC

LetterofIntroduction
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APPENDIXD

LetterofIntroductionfrom GES
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APPENDIXE

Classroom ObservationPictures
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