
i 
 

UNIVERSITY OF EDUCATION, WINNEBA 

 

 

 

 

 

TEACHERS’ VIEWS AND EXPERIENCES ON PROFESSIONAL DEVELOPMENT 
ACTIVITIES IN BASIC SCHOOLS FOR STUDENTS WHO ARE DEAF IN GHANA 

 

 

 

 

SAMUEL KWASI AMOAKO-GYIMAH 

 

 

M.ED. SPECIAL EDUCATION, M. A. SPECIAL EDUCATIONAL NEEDS 

 

 

A Thesis in the Department of SPECIAL EDUCATION, Faculty of EDUCATIONAL 

STUDIES submitted to the School of Graduate Studies, University of Education,  

Winneba in partial fulfillment of the requirements for the award of Degree  

of DOCTOR OF PHILOSOPHY, SPECIAL EDUCATION 

 

 

 

 

 

 

SEPTEMBER, 2016 

 

University of Education,Winneba http://ir.uew.edu.gh



  ii 
 

DECLARATION 

CANDIDATE’S DECLARATION 
 

I, Samuel Kwasi Amoako-Gyimah, declare that this thesis, with the exception of quotations 

and references contained in published works, which have all been identified and 

acknowledged, is entirely my own original work, and it has not been submitted either in part 

or in whole for another degree elsewhere. 

 

Candidate’s Name: Samuel Kwasi Amoako-Gyimah 

 

Candidate’s Signature…………………………      

 

Date…………………………………………… 

 

 

 

SUPERVISOR’S CERTIFICATION 

I hereby certify that the preparation and presentation of this thesis was supervised in 

accordance with guidelines on supervision of thesis laid down by the University of 

Education, Winneba. 

 

Supervisor’s Name: Professor Mawutor Avoke (PhD) 

 
 

Signature of Supervisor:………………………….    

 

Date………………………….………………… 

University of Education,Winneba http://ir.uew.edu.gh



  iii 
 

ACKNOWLEDGEMENT  

I wish to express my most sincere and special thanks to a number of people, some of 

whom I can name, others I cannot, but all of them have, during the course of my study, 

made significant impact towards the completion of this study. 
 

First of all, I wish to thank my supervisor, Professor Mawutor Avoke for his 

stimulating advice and ideas, accompanied by his continuous encouraging support to my 

study. Professor Avoke has always been inspiring, and every supervisory meeting I had with 

him helped me to make great leaps forward. Professor Avoke has also helped me to gain a 

deeper understanding, a deeper insight and appreciation of research methodology. Prof, 

thank you sincerely. 
 

I wish to also use this medium to thank all the heads and teachers of the schools for 

the deaf for participating in my study, giving responses to my questionnaire surveys, and 

answering my questions in the interviews.  I wish to sincerely thank Mr. Raymond Boison 

of the Management Information System (MIS) department of the University of Education 

Winneba, for taking time off his very busy schedule to analyze the quantitative data of this 

study. I also wish to thank all my friends and colleagues in the Department of Special 

Education who read and commented on the early drafts of the various chapters. With regard 

to this area, I wish to acknowledge the special contributions of Dr. Yao Yekple and Dr. 

Samuel K. Hayford all of the Department of Special Education, University of Education, 

Winneba for their very useful suggestions. 

 

I would also like to give great thanks to my family for their patience and endurance 

during of my study. Therefore to my wife Gifty and my children Abenaa, Akosua, Afia and 

Yaw I say thank you all. Finally, I wish to thank all my students who assisted me in diverse 

ways towards the completion of this work. I also wish to thank Miss Annie Robertson 

University of Education,Winneba http://ir.uew.edu.gh



  iv 
 

(Asoreba) for arranging the entire thesis and to my student Miss Alice Avornyo for her 

assistance. 

  

University of Education,Winneba http://ir.uew.edu.gh



  v 
 

 

DEDICATION 

This thesis is dedicated to my wife Gifty and my children, Abenaa, Akosua, Afia and Nana 

Yaw. I am so grateful to you for your love, support, care and encouragement. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

University of Education,Winneba http://ir.uew.edu.gh



  vi 
 

TABLE OF CONTENTS 

Contents                           Page 

DECLARATION          ii 

ACKNOWLEDGEMENTS         iii 

DEDICATION          v 

TABLE OF CONTENTS         vi 

LIST OF TABLES          xii 

LIST OF FIGURES                    xiii 

ABSTRACT                     xiv 

 

CHAPTER ONE: INTRODUCTION  

1.1 Background to the study         1 

1.2 Statement of the problem         10 

1.3 Purpose of the study         11 

1.4 Objective of the study         11 

1.5 Research questions         12 

1.6 Hypotheses          12 

1.6.1 Hypotheses 1         12 

1.6.2 Hypotheses 2         13 

1.7 Significance of the study         13 

1.8 Delimitation of the study         14 

1.9 Limitation of the study         14 

1.10 Operation definition of terms        15 

1.11 Organization of the study        15 

University of Education,Winneba http://ir.uew.edu.gh



 vii 
 

CHAPTER TWO: LITERATURE REVIEW  

2.0 Introduction          17 

2.1 Theoretical frameworks         17 

2.2 The Social Cognitive Learning Theory       17 

2.3 Transformative learning theory        20 

2.4 Conceptual framework         24 

2.5 Types of professional development activities      25 

 2.5.1 Workshop          26

 2.5.2 Seminar          27 

 2.5.3 Conferences         28 

 2.5.4 Co-operative or collegial development      30 

 2.5.5 Mentoring/Coaching        31 

2.6 Teachers’ views on how available professional development activities help  

them in improving their effectiveness       33 

2.7 Professional development activities teachers prefer     40 

2.8 Professional development needs of teachers towards effective teaching   42 

2.9 Factors influencing teachers’ participation in professional in their schools  46 

• Involvement of teachers in planning and implementation of programmes  50 

• Catering for the needs of teachers and schools     50 

• Goal setting and understanding prior knowledge and experiences   52 

• Giving support to teachers        52 

• Emphasis on content         53 

• Time           54 

• Financial resources         55 

2.10 Summary of literature review        56 

University of Education,Winneba http://ir.uew.edu.gh



 viii 
 

 

CHAPTER THREE: METHODOLOGY 

3.1 Introduction          58 

3.2 Research design          58 

3.3 Population           58 

3.4 Sample size          59 

3.5 Sampling technique         60 

3.6 Instrumentation          60 

• Questionnaire          61 

• Interview          61 

3.7 Validity of instruments         62 

3.8 Reliability (Questionnaire)        63 

3.9 Piloting of semi-structured interview       63 

3.10 Procedure for data collection        64 

• Questionnaire          64 

• Interview          65 

3.11 Data analysis          66 

• Questionnaire          66 

• Interview data          66 

3.12 Ethical Consideration         66 

 

CHAPTER FOUR: RESULTS AND FINDINGS 

4.0 Introduction          68 

4.1 Demographic characteristics of sample       68 

4.2 Results of the interview data        71 

4.3 Hypothesis testing          84 

  

University of Education,Winneba http://ir.uew.edu.gh



  ix 
 

CHAPTER FIVE: ANALYSIS OF INTERVIEW DATA 

5.0 Introduction          88 

5.1 Available professional development activities of teachers    88 

5.2 Non-existence of seminars and conferences      89 

• Collegial development         90 

• Mentoring           91 

5.3 Effectiveness of professional development activities     92 

• Workshops           92 

5.4 Effectiveness of cooperative or collegial development     94 

5.5 Teachers’ professional for development activities     95 

5.6 Cooperative or collegial development       95 

5.7 Mentoring coaching         96 

5.8 Professional development needs of teachers towards effective teaching  

     strategies and skills         97 

• Teaching strategies and skills        97 

• Subject matter knowledge         98 

• Proficiency in sign language         99 

• Multimedia technology                  100 

5.9 Factors influencing attendance of professional development activities           102 

• Enthusiasm and interest                  101 

• Making progress in teaching                 101 

5.10 Suggestions for improving professional development activities           102 

 

CHAPTER SIX: DISCUSSION OF FINDINGS 

6.0 Introduction                  107 

6.1 Research question 1: Which types of professional development activities are  

available to teachers in basic schools for deaf students in Ghana?            107 

University of Education,Winneba http://ir.uew.edu.gh



  x 
 

6.2 Research question 2: What are teachers’ views on how the available  

     professional development activities help them in improving their effectiveness  

    towards teaching students who are deaf in basic schools in Ghana?               118 
 

6.3 Research question 3: Which professional development activities do teachers  

    of students who are deaf in basic schools in Ghana prefer             121 

6.4 Research question 4: What are the professional development needs of teachers 

      towards the effective teaching of students who are deaf in basic schools 

      in Ghana?                   127 

6.5 Research question 5: What are the factors influencing teachers’ participation 

     in professional development activities in basic schools for deaf students in Ghana?    133 

6.6 Discussion of hypotheses                  141 

 

CHAPTER SEVEN: SUMMARY OF FINDINGS, CONCLUSIONS  

AND RECOMMENDATIONS  

7.0 Introduction                  146 

7.1 Summary of major findings                 146 

7.1.1 Research question 1: Which types of professional development activities are  

   available to teachers in basic schools for deaf students in Ghana?           146 

7.1.2 Research question 2: What are teachers’ views on how the available professional  

        development activities help them in improving their effectiveness towards teaching  

       students who are deaf in basic schools in Ghana?              147 
 

7.1.3 Research question 3: Which professional development activities do teachers of 

        students who are deaf in basic schools in Ghana prefer            147 
 

7.1.4 Research question 4: What are the professional development needs of teachers 

         towards the effective teaching of students who are deaf in basic schools in Ghana? 147 

  

University of Education,Winneba http://ir.uew.edu.gh



  xi 
 

7.1.5 Research question 5: What are the factors influencing teachers’ participation 

        in professional development activities in basic schools for deaf students in Ghana? 148 

7.2 Hypotheses testing                 148 

7.3 Conclusion                 149 

7.4 Recommendations                 150 

7.5 Suggestion for further research               151 

7.6 Contributions of this study to knowledge              151 

 

REFERENCES                 153 

APPENDIX A: LETTER OF INTRODUCTION             163 

APPENDIX B: GROUP STATISTICS OF RESPONSES            164 

APPENDIX C: INDEPENDENT SAMPLE TEST FOR RESPONSES           167 

APPENDIX D: QUESTIONNAIRE FOR TEACHERS OF DEAF CHILDREN         177 

Appendix E: SEMI-STRUCTURED INTERVIEW GUIDE FOR TEACHERS OF              

                       DEAF STUDENTS IN GHANA              181 

 

  

University of Education,Winneba http://ir.uew.edu.gh



 xii 
 

LIST OF TABLES 

Content                   Page  

1: Population for the study         59 

2: Sample size of schools and teachers involved in the study    59 

3: Results of Cronbach’s Alpha values of the pilot study     63 

4: Schools of respondents         69 

5: Academic qualification of respondents       69 

6: Professional qualification of respondents       70 

7: Teaching experience of respondents       71 

8: Teachers’ view on available professional development activities in the school  72 

9: Effectiveness of available professional development activities    74 

10: Chi-square test          76 

11: Data for the chi- square goodness of fit test for the most preferred type of 

 professional development activity       76 

12: Teachers preferences for professional development activities    77 

13: Professional development needs of teachers           79 

14: Factors influencing teachers’ participation in professional development 

      activities in the schools         82 

15: Chi-square test          85 

16: Results of t-test analysis of southern and northern sector teachers on their  

      professional development         87 

 

  

University of Education,Winneba http://ir.uew.edu.gh



 xiii 
 

LIST OF FIGURES 

Contents                           Page  

1: Diagrammatic representation of the conceptual framework for the study   24 

2: Gender of respondents         68 

3: Ranking of available professional development activities in the schools   73 

4: Ranking of effectiveness of teachers’ professional development activities  75 

5: Ranking of teachers’ preferred professional development activities   78 

6: Ranking of teachers’ professional development needs     80 

7: Ranking of influencing factors in teachers’ attendance of professional  

development activities         83 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

University of Education,Winneba http://ir.uew.edu.gh



 xiv 
 

ABSTRACT 

The study explored teachers’ views and experiences on professional development activities 

in basic schools for students who are deaf in Ghana. The study specifically looked at the 

available professional development activities in the schools, teachers’ views on how the 

available professional development activities make them effective, among others. The study 

utilized a convergent parallel mixed methods design with survey and case studies guiding 

the two aspects of the parallel convergent design. A sample of 144 teachers and 30 teachers 

were involved in the quantitative and qualitative aspects of the study. Questionnaire and 

focus group interviews were used to gather data for the study. Descriptive and inferential 

statistics were used to analyze the questionnaire data whereas the interview data were 

analyzed using the themes that emerged from the study. Findings from both questionnaire 

and interview data revealed that the available professional development activity for teachers 

was workshop. The study revealed further that mentoring existed in the schools but was 

done on informal basis. The study revealed that collegial development even though exists in 

the schools, focused on building the sign language proficiency of teachers. It emerged from 

the study that teachers’ professional development needs were teaching strategies and skills, 

subject matter knowledge, proficiency in sign language and proficiency in the use of 

multimedia technology. The results of the study further revealed that teachers are influenced 

to attend professional development activities when the topics are interesting and will enable 

them to be effective as teachers. The researcher recommended that organizers of 

professional development activities for teachers of students who are deaf in Ghana should 

organize more professional development activities among other recommendations. 
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